Adiktologie

ODBORNY CASOPIS PRO PREVENCI,
LECBU A VYZKUM ZAVISLOSTI

VEDOUCI REDAKTOR / EDITOR-IN-CHIEF
Prof. MUDr. Tomas Zima, DrSc., MBA

Ustav klinické biochemie a laboratorni diagnostiky, 1. lékaFska fakulta, Univerzita
Karlova v Praze a VS§eobecna fakultni nemocnice v Praze /

Institute of Clinical Biochemistry and Laboratory Diagnostics,

7° Faculty of Medicine, Charles University in Prague and General University
Hospital in Prague, Czech Republic

ZASTUPCE VEDOUCIHO REDAKTORA /
DEPUTY EDITOR-IN-CHIEF
Prof. PhDr. Michal Miovsky, Ph.D.

Klinika adiktologie, 1. Iékatska fakulta, Univerzita Karlova v Praze

a VSeobecna fakultni nemocnice v Praze /

Department of Addictology, 1° Faculty of Medicine, Charles University in Prague
and General University Hospital in Prague, Czech Republic

ADRESA REDAKCE / EDITORIAL OFFICE

Casopis Adiktologie / Adiktologie Journal

Klinika adiktologie, 1. LF UK v Praze

Apolinaiska 4, 128 00 Praha 2

Department of Addictology, 1* Faculty of Medicine, Charles University in Prague
and General University Hospital in Prague,

Czech Republic

journal@adiktologie.cz

Ptispévky do Casopisu Adiktologie podléhaji
zdvojenému recenznimu Fizeni /
The articles published in Adiktologie are subject to

a double-review procedure

Casopis je zatazen do Seznamu recenzovanych
neimpaktovanych periodik vydévanych v CR

(Rada pro vyzkum a vyvoj Ufadu vlady CR) /
Adiktologie is on the List of Peer-Reviewed Non-impact
Factor Periodicals Published in the Czech Republic

2012/ 12/ 3

Addictology

PROFESSIONAL JOURNAL FOR
THE PREVENTION, TREATMENT OF,
AND RESEARCH INTO ADDICTION

Citace / Citation
Adiktologie (12)3, 165-272.

Clen / Member of the
International Society
of Addiction Journal Editors (ISAJE)

Indexovano v / Covered by
Scopus & EMCare
Bibliographia Medica Cechoslovaca

ISSN 1213-3841 MKCR E 12656

&



Redakcni
rada /

Editorial Board

Mgr. Roman Gabrhelik, Ph.D.

Klinika adiktologie,

1. 1ékarska fakulta, Univerzita Karlova v Praze

a VSeobecna fakultni nemocnice v Praze /
Department of Addictology,

7* Faculty of Medicine, Charles University in Prague and
General University Hospital in Prague, Czech Republic

PhDr. Ladislav Csémy
Psychiatrické centrum Praha /
Prague Psychiatric Centre, Prague, Czech Republic

Mgr. Hana Fidesova

Klinika adiktologie,

1. lékarska fakulta, Univerzita Karlova v Praze

a Vseobecna fakultni nemocnice v Praze /
Department of Addictology,

7 Faculty of Medicine, Charles University in Prague and
General University Hospital in Prague, Czech Republic

Prof. RNDr. Lumir Ondiej Hanus, DrSc., Dr. h. c.
Ustav lékai'ské chemie a pFirodnich latek,
Farmaceutickd fakulta, Lékarska fakulta Hebrejské
univerzity, Jeruzalém, lzrael /

Department of Medicinal Chemistry and Natural
Products, School of Pharmacy, Faculty of Medicine,
Hebrew University, Jerusalem, Israel

Mgr. Miroslav Charvat, Ph.D.

Katedra psychologie, Filozoficka fakulta Univerzity
Palackého v Olomouci /

Department of Psychology, Philosophical Faculty,
Palacky University, Olomouc, Czech Republic

Doc. MUDr. et PhDr. Kamil Kalina, CSc.

Klinika adiktologie,

1. lékarska fakulta, Univerzita Karlova v Praze

a V8eobecna fakultni nemocnice v Praze /
Department of Addictology,

7*" Faculty of Medicine, Charles University in Prague and
General University Hospital in Prague, Czech Republic

MUDr. Pavel Kubli

Ustav Iékaiské informatiky, Univerzita Karlova

v Praze, 2. |ékatska fakulta /

Department of Medical Informatics, 2" Faculty of
Medicine, Charles University in Prague, Czech Republic

Prof. MUDr. Tomas Zima, DrSc., MBA

Ustav klinické biochemie a laboratorni diagnostiky,
1. 1ékarska fakulta, Univerzita Karlova v Praze

a V8eobecna fakultni nemocnice v Praze /

Institute of Clinical Biochemistry and Laboratory
Diagnostics, 1% Faculty of Medicine, Charles
University in Prague and General University Hospital
in Prague, Czech Republic

Mgr. Ales Kuda

Prazské centrum primarni prevence, o. p. s./
Prague Primary Prevention Centre, Prague,
Czech Republic

MUDr. Stanislav Kudrle

Soukroma psychiatricka ambulance, Plzen /
Private Outpatient Psychiatric Clinic, Pilsen,
Czech Republic

MUDr. Viktor Mravéik

Nérodni monitorovaci stredisko pro drogy

a drogové zévislosti, Praha /

National Monitoring Centre for Drugs and Drug
Addiction, Prague, Czech Republic

Russell Newcombe, BA, Ph.D.
Lifeline

Manchester, Velka Britanie /
Lifeline

Manchester, UK

MUDr. Jana Novotna
Psychiatrickd ambulance, Brno /
Outpatient Psychiatric Clinic, Brno, Czech Republic

MUDr. Lubomir Okruhlica, CSc.

Centrum pre lie¢bu drogovych zavislosti, Bratislava /
Centre for Treatment of Drug Dependencies,
Bratislava, Slovakia

MUDr. Petr Popov

Klinika adiktologie,

1. 1ékatska fakulta, Univerzita Karlova v Praze

a V8eobecna fakultni nemocnice v Praze /
Department of Addictology,

1% Faculty of Medicine, Charles University in Prague and
General University Hospital in Prague, Czech Republic

PhDr. Josef Radimecky, Ph.D., MSc.

Klinika adiktologie,

1. 1ékarska fakulta, Univerzita Karlova v Praze

a VSeobecné fakultni nemocnice v Praze /
Department of Addictology,

7* Faculty of Medicine, Charles University in Prague and
General University Hospital in Prague, Czech Republic

Doc. PhDr. Vladimir Rehan

Univerzita Palackého Olomouc, Filozoficka fakulta,
Katedra psychologie /

Department of Psychology, Philosophical Faculty,
Palacky University, Olomouc, Czech Republic

Prof. PhDr. Michal Miovsky, Ph.D.

Klinika adiktologie,

1. lékatska fakulta, Univerzita Karlova v Praze

a V8eobecné fakultni nemocnice v Praze /
Department of Addictology,

7" Faculty of Medicine, Charles University in Prague
and General University Hospital in Prague,

Czech Republic

PhDr. Iva Solcova, Ph.D.

Psychologicky tstav AV CR, v. v. i., Praha /
Institute of Psychology, Academy of Sciences
of the Czech Republic, Prague, Czech Republic

Mgr. Lenka Stastnd, Ph.D.

Klinika adiktologie,

1. lékatska fakulta, Univerzita Karlova v Praze

a V8eobecné fakultni nemocnice v Praze /
Department of Addictology,

7** Faculty of Medicine, Charles University in Prague and
General University Hospital in Prague, Czech Republic

Prof. MUDr. Alexandra Sulcova, CSc.

CEITEC (Stredoevropsky technologicky institut),
Masarykova univerzita, Brno /

CEITEC (Central European Institute of Technology),
Masaryk University, Brno, Czech Republic

PharmDr. Magdaléna Sustkova-Fiserova, Ph.D.
Ustav farmakologie, 3. Iékafska fakulta, Univerzita
Karlova v Praze /

Department of Pharmacology, 3 Faculty of Medicine,
Charles University in Prague, Czech Republic

PaedDr. Martina Téminova-Richterova
0. s. SANANIM, Praha/
SANANIM, Prague, Czech Republic

Magr. Jindfich Vobofil, MSc.

Utad vl4dy CR, Sekretariét Rady vlady pro
koordinaci protidrogové politiky, Praha /

Office of the Government of the Czech Republic,
Secretariat of the Government Council for Drug Policy
Coordination, Prague, Czech Republic

MUDr. Tomas Zabransky, Ph.D.

Klinika adiktologie,

1. lékarska fakulta, Univerzita Karlova v Praze

a VSeobecnd fakultni nemocnice v Praze /
Department of Addictology,

7% Faculty of Medicine, Charles University in Prague and
General University Hospital in Prague, Czech Republic



PORADNI A KONZULTACNI SKUPINA /
CONSULTANTS

MUDr. Pavel Bém
Poslanecké snémovna Parlamentu CR /
Parliament of the Czech Republic, Chamber of Deputies

Prof. PhDr. Ivo Cermak, CSc.

Psychologicky dstav AV CR, v. v. i., Brno /

Institute of Psychology, Academy of Sciences of the Czech
Republic, Brno, Czech Republic

MUDr. Stanislav Grof

Kalifornsky institut integralnich studii,
San Francisco, USA /

California Institute of Integral Studies,
San Francisco, USA

Mgr. Danica Klempova

Evropské monitorovaci centrum pro drogy a drogovou
zavislost, Lisabon, Portugalsko /

European Monitoring Centre for Drugs and Drug
Addiction, Lisbon, Portugal

PhDr. Ludék Kubicka, CSc.
Psychiatrické centrum Praha /
Prague Psychiatric Centre, Prague, Czech Republic

Mgr. Sylva Majtnerova-Kolarova

A.N.O. - Asociace nestatnich organizaci zabyvajicich se
prevenci a lé¢bou drogovych zévislosti, Praha /

A.N.O. — Association of NGOs Concerned with the
Prevention and Treatment of Drug Addiction, Prague,
Czech Republic

VYDANO VE SPOLUPRACI S /
PUBLISHED IN COOPERATION WITH

Klinikou adiktologie, 1. Iékafska fakulta, Univerzita Karlova v Praze
a VSeobecna fakultni nemocnice v Praze

Department of Addictology, 1° Faculty of Medicine,

Charles University in Prague and General University Hospital in Prague

Ceskou asociaci adiktologt
Czech Society for Addictology
VYCHAZI POD ZASTITOU /

PUBLISHED UNDER THE AUSPICES OF

1. Iékaiské fakulty, Univerzita Karlova v Praze
7° Faculty of Medicine, Charles University in Prague

Narodniho monitorovaciho centra pro drogy a drogové zavislosti
National Monitoring Centre for Drugs and Drug Addiction

Spoleénosti pro navykové nemoci CLS JEP
Society for Addictive Diseases CzMA

Ceské neuropsychofarmakologické spoleénosti
Czech Neuropsychopharmacological Society

Katedry psychologie FF UP v Olomouci
Department of Psychology, Philosophical Faculty, Palacky University, Olomouc

Psychologického ustavu AV CR
Institute of Psychology, Academy of Sciences of the Czech Republic, Prague
VYDANO ZA PODPORY /

PUBLISHED WITH SUPPORT OF

Ministerstva $kolstvi, mladeze a télovychovy CR
Ministry of Education, Youth, and Sports of the Czech Republic

Krajského ufadu Jihomoravského kraje
South Moravia Regional Authority

Magistratu hlavniho mésta Prahy
Prague Municipal Authority, Prague, Czech Republic

spoleénosti Reckitt Benckiser (Czech) s.r.o.

2012/ 12/ 3




DEAR READERS,
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This monothematic issue focuses on the primary prevention
of risk behaviour in schools and educational facilities. Pri-
mary prevention is one of the three key methods for reduc-
ing the demand for addictive substances in the Czech Re-
public. As data obtained from population-wide studies such
as the European School Survey Project on Alcohol and
Other Drugs (ESPAD, see Csémy and Chomynov4, 2012) or
the study Health Behaviour in School-aged Children
(HBSC, for details see Mravéik et al., 2011) suggest, the
need for efficient primary prevention in the Czech Republic
is acute. A comparison of the Czech adolescent population
with peers from other Member States of the European Un-
ion and with the European average regarding their experi-
ence with all the monitored relevant drugs is highly unfa-
vourable. The Czech Republic holds an unflattering first
place in terms of experience with alcohol (drunkenness), to-
bacco and cannabis.

The necessity for the systematic development of pri-
mary prevention has been discussed in the Czech Republic
since the early 1990s. It is now 2012 and we are facing
a number of fundamental problems in the Czech Republic
despite certain improvements and positive development.
A well-known psychological recommendation suggests
“hugging” and praising first, followed only then by criti-
cism. Let us then begin with praise. For example, the Czech
Republic is one of the few countries where standards of pri-
mary prevention of drug use are in place and are used in
practice (since 2005, MSMT, 2005), including a sophisti-
cated certification system (Martanova, 2006). In addition,
the so-called “Basic Preventive Programme” implemented
in each school contains the basics requirements for what
each school should do in the area of prevention during the
school year. The last positive example can be the creation
and regulation by Decree No. 72/2005 Coll. of the position of
a school prevention worker, who specialises mainly in the
universal and selective prevention of risk behaviours.
A number of countries have not succeeded in implementing
these progressive measures or even opening a wider debate
and attempting to formulate the relevant proposals.

What we have failed to achieve in the Czech Republic
is the establishment of conditions for the proper operation
of the existing prevention guidelines and policies in preven-

VAZENI CTENARI,
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do rukou se Vam dostava monotematické ¢éislo vénované
primérni prevenci rizikového chovéani ve Skoldach a skol-
skych zafizenich. Primarni prevence je v Ceské republice
(CR) jednou z celkem t¥ klidovych oblasti jak sniZovat po-
ptavku po navykovych latkach. O tom, Ze je efektivni pre-
vence v CR pot¥ebnd, vypovidaji data z celopopulaénich stu-
dii, jako jsou Evropska Skolni studie o alkoholu a jinych dro-
géach (ESPAD, viz Csémy a Chomynovd, 2012) nebo Studie
Health Behaviour in School-aged Children (HBSC, vice viz
Mravéik et al., 2011). Cesti adolescenti vychézeji ze srovné-
ni se svymi vrstevniky z ostatnich stata Evropské unie i ze
srovnani s evropskym pramérem velmi nepriznivé ve zku-
Senostech se v§emi sledovanymi relevantnimi navykovymi
latkami. CR obsazuje nelichotivé prvni piicky ve zkugenos-
tech s alkoholem (opilosti), tabdkem a konopnymi drogami.

Nutnost systematického rozvijeni primarni prevence
je v CR diskutovana jiz od podatku 90. let minulého stoleti.
Pise se rok 2012 a v CR se, i pres jist4 zlepSeni a pozitivni
vyvoj, stdle potykdme s mnoha zakladnimi problémy. Zna-
mé psychologické doporuéeni rika, abychom nejdrive ,po-
hladili“ a pochvalili, teprve pak mé nasledovat kritika. Za¢-
néme tedy pochvalami. Napiiklad, ze CR je jednou z méla
zemi, kde existuji a v praxi jsou pouzivany Standardy pri-
marni prevence uzivani navykovych latek (a to od roku
2005, MSMT, 2005) véetné propracovaného systému certifi-
kaéniho fizeni a vydavani certifikaci (Martanova, 2006).
Nebo, ze v CR je v kazdé §kole povinné realizovan tzv. mini-
malni preventivni program, tedy minimum toho, co by méla
kazda skola ¢init v oblasti prevence v jednom $kolnim roce.
Poslednim prikladem muze byt vytvoreni a upraveni vy-
hlaskou ¢é. 72/2005 Sb. pozice Skolniho metodika prevence —
pracovnika Skoly specializujiciho se predevs§im na vSeobec-
nou a selektivni prevenci rizikového chovani. To vSe jsou
opatreni, kterd jsou progresivni a ktera se v mnoha zemich
nepodarilo doposud zavést, nebo dokonce o nich jen otevrit
Sir§i diskusi a pokusit se formulovat jejich navrh.

Co se ndm v CR nedafi, je vytvareni podminek pro
spravné fungovani existujicich preventivnich metodik
a strategii v preventivni praxi. K dispozici mame Standardy
prevence, mame pravneé oSetreno Skolské preventivni mini-
mum, je vytvorena pozice preventivniho odbornika pro kaz-
dou §kolu, véetné finanéniho ohodnoceni. Mame kde co. Ale

GABRHELIK, R., MIOVSKY, M.



tion practices. We have the Prevention Standards available
and we have a legally regulated school-based prevention
programme. The position of a prevention specialist has
been established for each school, including financial com-
pensation. We have a number of things. However, they are
all rather loose, half-done, often vaguely formulated, and
the actual implementation practice is often detached from
the original purpose, documents, and proclamations. This is
not to mention the political and financial support for these
measures. It happens far too often that a promising project
is launched as a pilot, it is refined and fine-tuned, only to
keep running in the pilot mode for years. After several
years it either somehow runs by inertia or is quietly sus-
pended. In addition to this course being inefficient in tem-
poral and financial terms, it tends to frustrate all those in-
volved in the risk behaviour prevention system. Another
problem lies in the insufficient control of (and the drawing
of conclusions from) the previously implemented and opera-
tional prevention measures. The other persisting problems
of the Czech prevention scene include, without doubt: the
(non-)unification of the interdisciplinary and interdepart-
mental terminology (e.g. Miovsky et al., 2004), the absence
of a single prevention policy across the individual minis-
tries (in particular, the Ministry of Education, Youth and
Sports, the Ministry of the Interior, the Ministry of Health,
the Ministry of Labour and Social Affairs) and the obscure
and incoherent funding systems of the prevention of the in-
dividual risk behaviours.

School-based prevention is one of the key areas with
the best prospects in terms of working with the main target
group — pupils and students. At the same time, school-based
prevention is possibly the most commonly developed area of
prevention within the competence of the Ministry of Educa-
tion, which is in charge of coordinating prevention in the
Czech Republic. It was with the support of the Ministry of
Education that “The Development of a System of Modular
Training in the Prevention of Risk Behaviour for Educa-
tional and Counselling Professionals in Schools and Educa-
tional Institutions at the National Level” (Reg. No. CZ.1.07/
1.3.00/08.0205 ESF ECOP) was implemented in 2009-—
2012. Because of the length and complexity of the name of
the project it is known under the Czech acronym of
“VYNSPI”. The project is co-funded by the European Social
Fund and the national budget of the Czech Republic. The
main objective of the project was to propose a consistent ba-
sis for training in the prevention of risk behaviour in the
Czech Republic.

This issue presents the key outputs of the VYNSPI
project, but the overall volume of expert papers is much
larger.

The first focuses on the Standards of Professional
Competency of Providers of the Programmes of the
School-based Primary Prevention of Risk Behaviour, the
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EDITORIAL / ROMAN GABRHELIK,
MICHAL MIOVSKY

vSechno je to néjaké nedotazené, udélané napul, ¢éasto psa-
no velmi vagnim jazykem a realita naplnéni je ¢asto velmi
vzdalend zaméru a dokumentim a proklamacim. Nemluvé
o realné politické a finanéni podpore téchto opatreni. Az pri-
1is ¢asto se stava, ze slibny projekt je pilotné spustén, preci-

zuje se, cizeluje se, a potom jaksi ,pilotné“ v§e bézi d4l néko-
lik let. A po nékolika letech ,to“ budto néjak bézi samospa-
dem dal, nebo se ,to“ v tichosti pozastavi. Kromé toho, Ze je
takovy postup c¢asové a finan¢éné neefektivni, vede spiSe
k frustraci vSech, kteri jsou zapojeni do systému prevence
rizikového chovani. Jinym problémem je nedostateéna kon-
trola (a vyvozovédni dusledkt) jiz zavedenych a funké-
nich preventivnich opatreni. Mezi dalsi éeské preventivni
Levergreeny“ bezesporu patti: (ne)sjednocovani mezioboro-
vé i mezirezortni terminologie (napt. Miovsky et al., 2004),
absence jednotné koncepce prevence naptic¢ jednotlivymi re-
zorty (zejm. Ministerstva Skolstvi, mladeze a télovychovy
/MSMT/, Ministerstva vnitra, Ministerstva zdravotnictvi,
Ministerstva prace a socidlnich véci), nebo neprehledné
a navzajem malo provazané systémy financovani prevence
jednotlivych typu rizikového chovani.

Prevence na skoléch je jednou z kli¢ovych oblasti, kte-
ré je nejperspektivnéjsi z hlediska moznosti prace s hlavni
cilovou skupinou — zaky a studenty. Soucéasné je Skolska
prevence pravdépodobné nejvice rozvijenou oblasti preven-
ce, ktera je v gesci MSMT, jez je povéieno koordinaci pre-
vence v CR. Pravé diky podpore MSMT byl realizovén v le-
tech 2009-2012 projekt s nazvem ,Tvorba systému modu-
larniho vzdélavani v oblasti prevence rizikového chovani
pro pedagogické a poradenské pracovniky Skol a §kolskych
zarizeni na celostatni drovni“ (reg. ¢éislo CZ.1.07/1.3.00/
08.0205 ESF OP VK). S ohledem na délku a slozitost ndzvu
projektu se vzil akronym projektu: VYNSPI. Projekt je spo-
lufinancovan Evropskym socidlnim fondem a statnim roz-
poétem Ceské republiky. Hlavnim cilem projektu bylo vy-
tvorit navrh ucelené podoby vzdélavani v prevenci rizikové-
ho chovéni v CR.

V tomto ¢isle jsou predstaveny klicové vystupy projek-
tu VYNSPI, prestoze celkovy objem odbornych textu je
mnohonasobné vétsi.

Prvni ¢ldnek je vénovan revidovanym a na vSechny za-
kladni typy rizikového chovani roz§irfenym Standardim od-
borné zpusobilosti poskytovatelt programu skolské primar-
ni prevence rizikového chovani, Certifika¢nimu radu a me-
todice mistniho Setfeni pro proces certifikace dle Standarda
odborné zpusobilosti poskytovateld programu $kolské pri-
marni prevence rizikového chovani, Manualu certifikdtora:
néstroje k praktické realizaci procesu certifikace dle Certi-
fikaéniho radu a metodiky mistniho Setreni v souladu se
Standardy odborné zputsobilosti poskytovateld programu
Skolské primarni prevence rizikového chovani.

V dalsim ¢élanku je predstaven ¢tyrtaroviiovy model
kvalifikaénich stupnit pro pracovniky v primarni prevenci



Certification Rules and On-site Inspection Guidelines for
the Process of Certification according to the Standards of
Professional Competency of Providers of the Programmes of
the School-based Primary Prevention of Risk Behaviour,
the Certifier’s Manual: a tool for the practical implementa-
tion of the process of certification according to the Certifica-
tion Rules and On-site Inspection Guidelines in compliance
with the Standards of Professional Competency of the Pro-
viders of the Programmes of the School-based Primary Pre-
vention of Risk Behaviour, which have been revised and ex-
panded to include all types of risk behaviour.

The next article introduces the Four-level Model of
Qualifications for Practitioners in the School-based Pri-
mary Prevention of Risk Behaviour, which represents
a break-through innovative proposal aimed at unifying the
evaluation of the competences in primary prevention re-
gardless of the primary (educational) background (teacher
education, psychology, medicine, etc.) and ministry or em-
ployer within whose competence the relevant practitioner
works.

The third article introduces the recommended struc-
ture and scope of the Basic Preventive Programme for the
school-based prevention of risk behaviour. It is also a rather
challenging stimulus to start a discussion — an attempt to
define the parameters of the programme for basic schools as
a template to launch a wider debate on the form and further
development of the programme in general.

The next article presents information on three key
publications: “Primary Prevention of Risk Behaviour in the
School System,” “School-based Prevention of Risk Behav-
iour: examples of good practice” and “Interdisciplinary
School-based Primary Prevention: the explanatory dictio-
nary of basic terms”.

The additional articles are dedicated to the issue of
evaluation in school-based primary prevention and to that
of testing in schools and educational facilities. The last arti-
cle focuses on the laws, regulations and standards in school-
based prevention.

Some of the texts mentioned above are published in
both Czech and English versions for a variety of reasons.
We are certain that some of the outcomes have interna-
tional relevance and can be interesting for the international
professional readership. The responses from our interna-
tional consultants have been highly positive, and many of
the ideas were valued as innovative and a promising option
for tacking the relevant issue, with a prospective applica-
tion beyond the borders of our country. Another reason is
the effort to increase the sustainability of the project out-
comes. Some of the key outputs have been translated into
English and can be obtained from the beneficiary of the
VYNSPI project upon request. The third reason is related to
one of the functions of professional journals: they represent
the “memory” of the discipline. We aim to leave a suffi-

rizikového chovani ve Skolstvi, ten predstavuje pralomovy
inovativni navrh pro jednotné posuzovani odbornosti v pri-
marni prevenci bez ohledu na primarni (kvalifikaéni) vzdé-
lani (pedagogika, psychologie, medicina atd.) a rezortni pri-
slugnost ¢i zaméstnavatele.

Nasledujici ¢lanek sezndmi s doporucenou strukturou
a rozsahem minimélniho preventivniho programu skolské
prevence rizikového chovani. I zde se jedna o pomérné od-
vazny podnét do diskuse — pokus o vydefinovani parametra
programu pro zdkladni Skoly jako vychoziho modelu pro
§irsi diskusi o podobé programu a jeho dal$im budoucim
VyVOoji.

V dalsim ¢lanku najdete informace ke trem klicovy
publikacim, ,Primarni prevence rizikového chovani ve skol-
stvi“, ,Priklady dobré praxe programu skolské prevence ri-
zikového chovani® a ,Vykladovy slovnik zakladnich pojmu
mezioborové Skolské prevence rizikového chovani®.

Dalsi ¢lanek je vénovan problematice evaluaci ve §kol-
ni primérni prevenci, problematice testovani ve skoldch
a Skolskych zarizenich. Posledni dva ¢lanky jsou vénovany
zakonum, vyhlaskam a normam ve Skolni prevenci.

Neékteré z vyse uvedenych textt otiskujeme v ¢eském
ianglickém jazyce. Divodu je nékolik. Jsme presvédéeni, ze
nékteré vystupy maji mezindrodni presah a mohou byt zaji-
mavé pro mezindrodni odborné publikum. Reakce nasich
zahraniénich konzultantt byla veskrze pozitivni a mnoho
z napadu ocenovali jako inovativni a slibnou moZnost reSeni
daného problému s moznosti vyuziti nejen v nasi zemi. Dal-
§im davodem je snaha o zvySovéni udrZitelnosti vystuptu
projektu. Nékteré klicové vystupy jsou prelozeny do anglié-
tiny a jsou na vyzadani k dispozici u TeSitele projektu
VYNSPI. Treti davod souvisi s jednou z funkeci odborného
casopisu a tou je, Ze Casopisy predstavuji ,pamét® oboru.
Nasim zdmérem je vytvorit dostateéné viditelnou paméto-
vou stopu vedouci k projektu VYNSPI a nékterym zajima-
vym pokustim v oblasti prevence rizikového chovani. Stopu,
ze které bude mozné nyni ¢erpat pro dalsi diskusi a ke které
se budeme moci ¢asem vracet a rici si, co se povedlo a co ni-
koli a pro¢. Toto ¢éislo ¢asopisu je souc¢asné urcitym svédec-
tvim o tom, co v poslednich tfech letech tym nékolika desi-
tek domécich i zahraniénich odbornikt v primarni prevenci
délal, jak zurocil pres deset let trvajici snahu zlepsit stav
prevence v CR (jadro skupiny z Phare Twinning Project
2000 pracuje od roku 2000) a k ¢emu po této dobé dospél.

GABRHELIK, R., MIOVSKY, M.



ciently visible memory trace leading to the VYNSPI project
as well as to some interesting experiments in the area of the
prevention of risk behaviour. A trace that can be used for
a further discussion and that we can revisit in some time
and see what has worked, what has not and why. This issue
of the journal is also testament to what a team of several
dozen domestic and international experts have done in pri-
mary prevention, how they have capitalised on the efforts
lasting over a decade to improve the situation in prevention
in the Czech Republic (the core of the group has worked to-
gether since 2000 under the Phare Twinning Project 2000)
and what they have achieved in the meantime.

Prague, 15 July 2012

Roman Gabrhelik, Michal Miovsky

Department of Addictology, First Faculty of Medicine,
Charles University in Prague and General University
Hospital in Prague
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The certification of the professional
competency of the providers of school-based primary pre-
vention programmes refers to the assessment and formal
acknowledgement of the programme’s compliance with
the determined quality and comprehensiveness criteria.
The process assesses the service according to the criteria
specified by the approved Standards. In their general and
specialised parts, the Standards define the basic terms,
target groups of prevention programmes, and efficiency
principles. In addition, the features that a high-quality
programme should possess are outlined in the form of
scored categories.

The study aims to analyse the most significant
advances in the development of the Standards and in their
implementation in three stages for the period 2005-2012.
It focuses on the individual revisions and seeks to describe
the most significant trends associated with the issue in
question. A questionnaire survey, focus
group meetings of the certifying officers, and external
evaluation took place as a part of the first revision. The

Submitted: 13/ JUNE /2012

Certifikace odborné zptisobilosti posky-
tovatelt programu $kolské primarni prevence je posouze-
ni a formalni uznani, Zze program odpovida stanovenym
kritériim kvality a komplexnosti. Jde o proces posouzeni
sluzby podile kritérii stanovenych schvalenymi Standardy.
Standardy ve své obecné a specialni ¢asti definuji zakladni
pojmy, cilové skupiny preventivnich programt a zasady
efektivity. Dale pak v podobé bodovatelnych kategorii vy-
mezuji charakteristiky, které by mél kvalitni program
Studie si
klade za cil analyzovat nejvyznamnéjsi posuny ve vyvoji

obecné spliovat.

Standardi a jejich implementace v obdobi 2005-2012 ve
3 etapach. Sleduje jednotlivé revize a pokousi se charakteri-
zovat nejvyznamnéjsi trendy v dané problematice.

V ramci 1. revize probéhlo dotaznikové Setieni, byly
realizovany ohniskové skupiny certifikatori a probéhla ex-
terni evaluace. 2. revize probéhla na zakladé panelovych
diskusi, zapist z ohniskové skupiny, sbéru zpétnych vazeb
z terénu a byla zavrSena externimi oponenturami pracovni
podoby dokumentu. Jako 3. krok byla ve studii realizovana
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second revision was performed on the basis of panel dis-
cussions, minutes of focus group meetings and feedback
collected from the field, and it culminated with external
opposition papers concerning the draft of the document.
The third step in the study involved a meta-analysis of the
general trends in the development of the Standards. RE-
SULTS: The first revision of the Standards reflected the
need for closer contact with the reality of the programme,
narrowed the Standards and removed any duplicity, made
the explanation and evaluation more straightforward, and
addressed newly encountered situations and amended
legislation. The second revision brought about the more
universal application of the standards to all types of risk
behaviour as well as acceptability by all the ministries as-
sociated with schools. It calls for coherence with the basic
literature and academic documents as well as for coher-
ence in the education and training of the prevention work-
ers entering schools. Both revisions outline the future
challenges: putting the issue in the European context, im-
plementing the certification process under new condi-
tions, the application of the qualification degrees for pre-
vention practitioners, and coherence of the procedures
across the ministries. CONCLUSIONS: The development
of the Standards and of the certification process shows
identifiable trends which are interconnected and evolving.
There are still tasks outstanding from both stages to be
addressed in the future, and it remains a question when
and by whom these tasks can be fulfilled.

KEY WORDS: QUALITY STANDARDS - CERTIFICATION - PREVENTION
PROGRAMME - SCHOOL-BASED PRIMARY PREVENTION - RISK
BEHAVIOUR - EVALUATION

® 1 BACKGROUND: THE STANDARDS AND
THE CERTIFICATION PROCESS

The certification of the professional competency of the pro-
viders of school-based primary prevention programmes re-
fers to the assessment and formal acknowledgement of the
programme’s compliance with the determined quality and
comprehensiveness criteria (Pavlas Martanova ed., 2012c¢).
The process assesses the service according to the criteria
specified by the approved Standards and grants/rejects the
certificate of compliance with such Standards. It is an ex-
ample of the practical implementation of normative evalua-
tion (Miovsky, Kubu, Miovskd, 2004). The -certificate

DEVELOPMENT OF THE STANDARDS AND THE CERTIFICATION PROCESS IN ...
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metaanalyza obecnych trendii ve vyvoji Standardi.VY-
SLEDKY: V prvni revizi Standardd byl reflektovan vys$si
kontakt s realitou programu, ziZeni Standardd a odstraio-
vani duplicit, jednoznacnost vykladu a hodnoceni, Setieni
noveé vzniklych situaci a aktualizace legislativy. Druha revi-
ze pfinasi univerzalizaci Standardi na v§echny typy riziko-
vého chovani a akceptovatelnost vSemi rezorty vstupujici-
mi do $kol. Zada jednotnost se zakladni literaturou a $kol-
skymi dokumenty i jednotnost ve vzdélani a profesni
pfipravé preventivnich pracovnikd vstupujicich do $kol.
V obou revizich jsou naznaceny vyzvy do budoucnosti:
uvedeni v evropsky kontext, implementace certifikacniho
procesu za novych podminek a aplikace kvalifika¢nich
stupiti pro pracovniky v prevenci, sjednoceni postupu na-
pFi¢ rezorty. ZAVERY : Vyvoj dokumentu Standardd i cer-
tifikaéniho procesu vykazuje identifikovatelné trendy, kte-
ré na sebe navazuji a rozvijeji se. V obou fazich pretrvavaji
ukoly do budoucna a otdzkou zlistdva, zda, kym a v jakém
¢asovém horizontu mohou byt napinény.

KLICOVA SLOVA: STANDARDY KVALITY - CERTIFIKACE —
PREVENTIVNI PROGRAM — SKOLSKA PRIMARNI PREVENCE - RIZIKOVE
CHOVANI - EVALUACE

® 1 VYCHODISKA: STANDARDY A PROCES
CERTIFIKACE

Certifikace odborné zpusobilosti poskytovatelt programu
Skolské primarni prevence je posouzenim a formalnim
uznénim, Ze program odpovid4 stanovenym kritériim kvali-
ty a komplexnosti (Pavlas Martanova /ed./, 2012¢c). Jde
o proces posouzeni sluzby podle kritérii stanovenych schvéa-
lenymi Standardy a udéleni, ¢i neudéleni certifikatu o je-
jich naplnéni. Je to jeden z prikladt praktické realizace nor-
mativni evaluace (Miovsky, Kubt, Miovska, 2004). Udélena
certifikace je respektovdna jako garance kvality programu
a ovliviiuje smérovani statnich finanénich dotaci smérem



granted is respected as the guarantee of the quality of the
programme and it affects the flow of the state subsidies to
the providers of the prevention programmes. For schools,
the certification process is important from their perspective
as a customer who orders the programme. Because of the
certification, a school can recognise the professional value
of the given programme and make a better-informed deci-
sion about what primary prevention programme it should
order for its pupils or students.

As we mentioned above, certification is the process of
assessing the service according to the criteria specified by
the approved Standards (The Standards of Professional
Competency of Providers of Primary Prevention Progra-
mmes Focused on Substance Use, hereinafter referred to as
“Substance Use Standards”, Ministry of Education, 2005,
2008; from 2012 on The Standards of Professional Compe-
tency of Providers of the Programmes of School-based Pri-
mary Prevention of Risk Behaviour, which, however, have
not been approved by the Ministry of Education and other
ministries involved as of the date of the drafting of this ar-
ticle — hereinafter referred to as “Standards”).

The Substance Use Standards were a comprehensive
document adopted and revised by the Ministry of Educati-
on, Youth, and Sport in 2005 and 2008; in 2012 the text was
expanded as part of the VYNSPI project (CZ.1.07/1.3.00/08.
0205 ESF OP VK), to all types of risk behaviour (to become
the Standards of the Primary Prevention of Risk Behavi-
our, to be approved). In their general and specialised parts,
the Standards define the basic terms, the target groups of
prevention programmes, and the efficiency principles of
primary prevention efforts. In addition, the features that
a high-quality programme should possess are outlined in
the form of scored categories such as: availability, focus,
respect for client rights, evaluation of client needs, adequa-
te staffing and organisational support for the programmes,
adequate facilities and supporting infrastructure, etc. In
their dedicated sections, the 2005 and 2008 Standards spe-
cifically focus on five types of programmes for which certifi-
cation can be sought: specific primary prevention progra-
mmes provided as part of compulsory schooling, progra-
mmes provided beyond compulsory schooling, timely
intervention programmes, educational programmes (for
education professionals), and publishing activities in pri-
mary prevention. As of 2012, the objective of the Standards
is to assess the programmes aimed at any type of risk beha-
viour, differentiating only between three types of direct pre-
ventive efforts, i.e. three types of programmes: universal
programmes, selective programmes, and those indicated by
the school-based primary prevention of risk behaviour.

In speaking about programmes in the context of certifi-
cation, we refer to specific school-based programmes of the
primary prevention of risk behaviour which comprise activi-
ties and programmes narrowly focused on a particular type

k poskytovatelim preventivnich programu. Pro Skoly je
proces certifikace dilezity z hlediska objednavateld progra-
mu. Diky udélené certifikaci ma $kola moznost poznat od-
borny kredit daného programu a lépe se rozhodnout, jaky
program specifické primdrni prevence pro své zaky
objednat.

Jak jiz bylo receno, certifikace je proces posouzeni sluz-
by podle kritérii stanovenych schvalenymi Standardy
(Standardy odborné zpusobilosti poskytovatelt programut
primédrni prevence uzivani navykovych latek, dale jen
PPUNL, MSMT, 2005, 2008; od roku 2012 pak Standardy
odborné zpusobilosti poskytovatelti programu Skolské pri-
marni prevence rizikového chovani, které vsak v dobé vzni-
ku tohoto ¢lanku jesté neprosly schvalovacim rizenim
MSMT a dalsich zainteresovanych rezortd — déle jen
yStandardy®).

Standardy PPUNL byly rozsdhlym dokumentem revi-
dovanym a prijatym Ministerstvem Skolstvi, mladeze a té-
lovychovy v letech 2005 a 2008, v roce 2012 pak byl tento
text v ramci projektu VYNSPI (Projekt CZ.1.07/1.3.00/
08.0205 ESF OP VK) rozsiren na vSechny typy rizikového
chovédni (tedy Standardy PPRCH, zatim neschvaleny).
Standardy ve své obecné a specidlni ¢asti definuji zdkladni
pojmy, cilové skupiny preventivnich programt a zasady
efektivity primarnépreventivniho pisobeni. Déle pak v po-
dobé bodovatelnych kategorii vymezuji charakteristiky,
které by mél kvalitni program obecné spliiovat, napriklad:
dostupnost, zacilenost, respekt k pravu klientd, hodnoceni
potreb klienta, adekvatni persondlni a organiza¢ni zabez-
peteni programu, odpovidajici materidlné-technické zéze-
mi a dal§i. Ve své specidlni ¢asti se Standardy z roku 2005
a 2008 vénuji konkrétné péti typtiim programd, o jejichz cer-
tifikaci lze zadat — programy specifické primarni prevence
poskytované v ramci §kolni dochdzky, programy mimo ra-
mec Skolni dochéazky, programy v¢éasné intervence, vzdéla-
vaci programy (uréené pedagogtm) a edi¢ni ¢innost v oblas-
ti primérni prevence. Od roku 2012 si Standardy kladou za
cil moznost posouzeni programu zamérenych na jakykoli
typ rizikového chovani a rozlisuji jiz pouze tfi typy primého
preventivniho pusobeni, tedy tfi typy programt: programy
vSeobecné, selektivni a indikované Skolské primarni pre-
vence rizikového chovani.

Mluvi-li se v souvislosti s certifikacemi o programech,
chdpeme jimi programy specifické Skolské primarni pre-
vence rizikového chovani, priemz za né povazujeme takové
aktivity a programy, které jsou tizce zaméreny pravé na ob-
last konkrétniho rizikového chovani a rizika s tim spojené.
Certifikované programy specifické primérni prevence rizi-
kového chovani se vyznacuji ¢tyrmi hlavnimi charakteristi-
kami (Pavlas Martanova /ed./, 2012c):

° primym a explicitné vyjadrenym negativnim vztahem
k oblasti rizikového chovéni;

PAVLAS MARTANOVA, V.



of risk behaviour and on the associated risks. Certified risk

behaviour primary prevention programmes are characteri-

sed by the following four main features (Pavlas Martanova
ed., 2012c¢):

* direct and explicit negative attitude to risk behaviour;

* a clear implementation framework in terms of time and
space (before the implementation the organisation
surveys the needs of the school and the specifics of the
target groups, then prepares a tailor-made programme
plan; the organisation has a written methodology which
it introduces in the school, the programme is
interactively implemented in a small group or class, and
the programme is evaluated and follow-up is ensured);

focus on a clearly delimited and defined target group
and the related background for matching (specific
groups or individuals with a particular type of
programme corresponding to the needs and problems of
the target group);

* the programme officers are properly trained for the type
of the programme and are supervised.

In the certification process, governmental and
non-governmental facilities may apply for the certification
of their programmes, and specially trained certifying offi-
cers conduct an on-site audit of the service provider on the
basis of the application. The certificate granted is respected
as the guarantee of the quality of the programme and it af-
fects the flow of the subsidies from the state. The process of
the certification of the professional competency of the provi-
ders of risk substance use and risk behaviour primary pre-
vention was set up in accordance with the Czech versions of
the applicable European standards for evaluation, certifica-
tion, and audit.' These certification standards guarantee
the minimisation of the risk of conflict of interest and the
objective and impartial nature of the process.

The basic certification principles in the school-based
primary prevention of risk behaviour include both choice,
because certification is not mandatory and the organisation
itself chooses to apply for it and participates in the payment
of the associated costs at a percentage specified by the Mi-
nistry of Education, and the transparency of the entire cer-
tification process as well as audit independence. Finally,
the basic principles include the use of professionally defined
and generally accepted evaluation criteria (Standards) ap-
proved by the Ministry of Education and the Government
Council for Drug Policy Coordination. The basic principles
of the certification of school-based primary prevention cor-
respond with those of the certification of professional com-
petency for services for drug users (certification granted by
the Government Council for Drug Policy Coordination).

1/ CSN EN 45012; CSN EN, ISO/IEC 17024; CSN EN 1SO 19011; MPA
60-01-04.
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* jasnou ¢asovou a prostorovou ohraniéenosti realizace
(organizace pred realizaci mapuje potreby Skoly
a specifika cilové skupiny, nasledné vytvari plan
programu na miru, ma pisemnou metodiku, se kterou
seznami §kolu, program je realizovan interaktivné
s malou skupinou, tf¥idou, nakonec je program
zhodnocen a je zajisténa jeho navaznost);

¢ zacilenim na jasné ohranic¢enou a definovanou cilovou
skupinu a s tim souvisejicim zddvodnénim matchingu
(tj. prirazovanim urcité skupiny ¢i jednotlivce k danému
typu programu odpovidajicimu potrebdm a problémum
cilové skupiny);

e pracovnici programu maji vzdélani primérené typu
programu a jsou supervidovani.

V procesu certifikace maji moznost statni i nestatni za-
fizeni zazadat o certifikaci svych programu a specidlné vy-
gkoleni certifikatori realizuji na zakladé jejich zZadosti mist-
ni Setreni u poskytovatele sluzby. Udélena certifikace je
respektovana jako garance kvality programu a ovliviiuje
smérovani statnich finanénich dotaci. Proces certifikace od-
borné zpusobilosti poskytovateli PPUNL i PPRCH (pri-
marni prevence rizikového chovani) byl vybudovan v soula-
du s ¢eskymi verzemi platnych evropskych norem pro posu-
zovéni, certifikace a audit’. Tyto certifikaéni normy
zaruuji minimalizaci rizik a stretu zdjmu, objektivnost
a nestrannost celého procesu.

Zakladnimi principy certifikaci v oblasti Skolské pri-
marni prevence rizikového chovani jsou jednak dobrovol-
nost, nebot certifikace neni povinnd, organizace o ni sama
zada a podili se na hrazeni s ni souvisejicich finanénich né-
kladt v poméru stanoveném MSMT, jednak transparent-
nost celého certifikaéniho procesu a nezavislost Setfeni.
V neposledni radé je zdkladnim principem pouzivani odbor-
né definovanych, obecné akceptovanych kritérii (Standar-
dt) pro hodnoceni, schvalenych MSMT a Radou vlady pro
koordinaci protidrogové politiky. Ve svych zdkladnich prin-
cipech koresponduje certifikace Skolské primarni prevence
s certifikaci odborné zpusobilosti sluzeb pro uzivatele drog
(kterou udéluje Rada vlady pro koordinaci protidrogové po-
litiky, RVKPP).

Od roku 2006 je systém certifikace odborné zpusobilos-
ti poskytovateld programu primérni prevence implemento-
vén v Ceské republice do praxe®. Ziskani certifikdtu odbor-
né zpusobilosti je jednou z podminek pro poskytnuti finan¢-
nich prostredki ze stdatniho rozpoctu (dotace v oblasti drogové
prevence), avSak nezakldd4 narok na jejich pridéleni.

1/ CSN EN 45012; CSN EN, ISO/IEC 17024; CSN EN ISO 19011; MPA
60-01-04.

2/ Podrobnéji viz Martanova, V. (20086). Certifikace programd primarni pre-
vence uzivani nadvykovych latek. Adiktologie, 6 (4), pp. 514-519.
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The system for the certification of the professional
competency of primary prevention programme providers
was introduced into practice in the Czech Republic in 2006.
Acquiring the professional competency certificate is one of
the preconditions for funding from the state budget (drug
prevention subsidies); it does not establish any entitlement
to such subsidies, however.

The certification process is governed by a prescribed
procedure (defined by the Certification Rules and On-Site
Inspection Guidelines) which follows the applicant’s requ-
est to the certification agency (a service organisation appo-
inted by the Ministry of Education) to conduct an on-site in-
spection. The certification team sent by the certification
agency to perform the on-site inspection consists of three
members who are experts in the area of risk behaviour, ha-
ve passed the certifying officer training course, receive con-
tinued training, and are supervised. The certifying officers
have extensive experience in primary prevention and know
the school environment well. The certification team mem-
bers are selected by the agency based on a register of certi-
fying officers with a view to ensuring impartiality and pre-
venting any conflict of interest. In their work they study the
relevant documents and visit the programme to assess
whether it meets the requirements of the Standards. They
submit their findings to the Certification Committee of the
Ministry of Education in the form of the On-Site Inspection
Sheet and Final Report. The professional competency certi-
ficate is finally awarded by the Minister of Education,
Youth and Sports on the basis of the opinion of the Certifi-
cation Committee. Similarly, it is revoked by the Minister of
Education, Youth and Sports following the identification of
significant deficiencies which do not meet the requirements
of the Standards for the quality of the programme being
provided. The validity period of the certificate is generally
determined by the Ministry of Education (in the past it was
three, then four years and the most recent revision proposes
extension to five years); in justified cases, the certificate is
issued for one year (when minor deficiencies are to be reme-
died, i.e. in the case of so-called “conditional certification”).

The main objectives of the certification include the effi-
cient financing of services from the public budget, achieving
and improving the quality of primary prevention progra-
mmes, improving the efficiency of the network of progra-
mme providers, and the integration of school-based primary
prevention programmes into a broader system of preventi-
on efforts.

Created in parallel with the process of the develop-
ment of the Czech Standards were European Drug Preven-

2/ For more information see Martanové, V. (2006) Certifikace program
primarni prevence uzivani navykovych latek [Certification of Substance Use Pri-
mary Prevention Programmes]. Adiktologie. 2006, 6(4), 514-519.

Proces udélovani certifikaci ma predepsany postup
(definovany Certifikaénim rfddem a Metodikou mistniho
Setreni), kdy se Zadatel obraci na certifikaéni agenturu (ser-
visni organizace, kters je jmenovana MSMT) se svou Zados-
ti o provedeni mistniho Setreni. Certifikaéni tym, ktery je
z certifikaéni agentury vysldn do zarizeni na mistni Setreni,
je triélenny a je sloZen z odborniki v oblasti rizikového cho-
vani, kteri aspésné absolvovali kurz vzdélavani certifikato-
ru a jsou prubézné dale vzdélavani a supervidovani. Certifi-
katori maji mnohaleté zkuSenosti v primarni prevenci
a dobie znaji &kolské prostiedi. Clenové certifikaéniho ty-
mu jsou vybirdni agenturou z rejstiiku certifikdtoru s ohle-
dem na nepredpojatost a zabrdnéni moznému stretu zajmda.
Jejich prace spociva v tom, ze na zakladé studia dokumen-
tace a nav§tévy programu posoudi, zda program odpovida
narokum Standardu. Nésledné své zavéry v podobé proto-
kolu z mistniho Setreni a zdvérecéné zpravy predaji Vyboru
pro ud&lovani certifikaci ziizeném pii MSMT. Certifikét od-
borné zpusobilosti pak s kone¢nou platnosti udéluje mi-
nistr/ministryné Skolstvi mladeze a télovychovy na zakladé
stanoviska Vyboru pro udélovani certifikaci a odebira tak-
téZ ministr/ministryné Skolstvi mladeze a télovychovy na
zékladeé zjisténi vaznych nedostatk, které by se neslucova-
ly s pozadavky dle Standardd na kvalitu sluzeb u poskyto-
vaného programu. Obecnou platnost certifikatu stanovuje
MSMT (v minulosti byla ti a poté éty¥i roky, posledni revi-
ze certifikaéniho radu navrhuje prodlouzeni na pét let),
v oduvodnénych pripadech je certifikace udélovdna na je-
den rok (pri odstranovani drobnych nedostatkd, tzv. podmi-
neénd certifikace).

Zakladnimi cili certifikaci je hospoddrné financovani
sluzeb z verejnych prostredkd, zajisténi a zvySovani kvality
programu primdarni prevence, zefektivnéni sité poskytova-
tel programu a zaclenéni programt $kolské primérni pre-
vence do Sir§iho systému preventivniho puasobeni.

Paralelné s ¢eskym procesem vyvoje Standardt probi-
hala té% tvorba Standardd evropské drogové prevence®, kte-
ré byly v letech 2009-2011 rozséahle pripominkovany Sesti
zemémi EU a v roce 2011 byly slavnostné vydany a prezen-
tovany odbornému féru.

3/ Brotherhood, A., Sumnall, H. R. European drug prevention quality stan-
dards. A manual for prevention profesionals (2011). EMCDDA, Luxembourg:
The Publications Office of European Union. Evropské standardy pro drogovou
prevenci definuji zakladnf kroky pfi pldnovani, realizaci a evaluaci programu dro-
gové prevence. Jsou nastrojem pro sebevzdélavani i sebeevaluaci, ktery posti-
huje 8 projektovych fazi: posouzeni potieb a zdrojd, formulaci programu a de-
signu intervence, management a mobilizaci zdrojt, dodavku a monitorovani
programu, evaluaci a nasledné $ifeni a vyvoj. Napfi¢ témito fazemi pak prostu-
puji 4 standardy: udrzitelnost a financovani, komunikace a zapojeni zi¢astné-
nych stran, rozvoj zameéstnanc( a etika drogové prevence. Celd publikace je do-
plnéna prehlednym slovnikem zékladnich pojm{ v dané oblasti.

PAVLAS MARTANOVA, V.



tion Standards,® which underwent extensive consultations
with six EU Member States in 2009-2011 to be finally offici-
ally published and presented to the professional forum in
2011.

® 2 EVALUATION STUDY OBJECTIVE AND
DESIGN

The study aims to analyse the most significant advances in
the development of the Standards and in their implementa-
tion. It focuses on the individual revisions and seeks to de-
scribe the most significant trends associated with the issue
in question.

Between 2005 and 2012 the standards underwent sig-
nificant development, the description and evaluation of
which is provided by this study.

The following periods were studied:

I. Pre-2005: the initial Standards were drawn up with
international support;

II. 2006-2008, which included initial implementation
and, later during 2008, the 1** revision of the document and
of the entire process;

III. 2008-2012 with continued implementation and, in
2011-2012, with the 2" revision of the document and of the
entire process.

©® 3 METHODOLOGY AND DESCRIPTION OF
RESPONDENTS

A. A questionnaire survey, focus group meetings of the cer-
tifying officers, and the external evaluation of the final re-
ports and on-site inspection sheets took place as part of the
first revision. The entire certification process was exten-
sively evaluated between January and June 2008. A ques-
tionnaire survey produced feedback from the certifying offi-
cers, who had the most experience in conducting on-site in-
spections. Additional questionnaire surveys were
conducted among the facilities which had undergone —
whether with or without success — the certification process
(a total of 30 questionnaires). Additional research was con-
ducted by forming a focus group and holding interviews
with practitioners in the areas of certification and preven-
tion, public officers, and independent experts (7 persons,

3/ Brotherhood, A., Sumnall, H.R. European drug prevention quality stan-
dards. A manual for prevention professionals (2011). EMCDDA, Luxembourg:
The Publications Office of European Union. The European drug prevention
standards define the key steps in the planning, implementation, and evaluation
of a drug prevention programme. They are a self-education and self-evaluation
tool encompassing 8 project phases: needs and resource assessment,
programme formulation and intervention design, management and mobilisa-
tion of resources, programme delivery and monitoring, evaluations, and dis-
semination and improvement. There are 4 standards across these stages:
sustainability and funding, communication and stakeholder involvement, staff
development, and ethical drug prevention. The publication also includes a clear
glossary of the key terms in this area.
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@ 2 CiL EVALUACNI STUDIE A JEJi DESIGN
Studie a si klade za cil analyzovat nejvyznamnéjsi posuny
ve vyvoji Standardu a jeho implementace. Sleduje jednotli-
vé revize a pokousi se charakterizovat nejvyznamnéjsi tren-
dy v dané problematice.

Standardy v obdobi 2005—-2012 pros§ly rozsahlym vyvo-
jem, jehoZ popis a evaluaci nabizi tato studie.

Jedna se o nasledujici obdobi:

1. Etapa do roku 2005 — tvorba primarnich Standarda
v ramci mezinarodni spolupréce.

II. Etapa, kdy v letech 2006—2008 probihala prvotni
implementace a v prabéhu roku 2008 byla realizovédna 1. re-
vize dokumentu a celého procesu.

II1. Etapa v obdobi 2008-2012 byla pokraéovanim im-
plementace a v letech 2011-2012 byla tvorena 2. rozsahla
revize dokumentu a celého procesu.

@ 3 METODOLOGIE A POPIS RESPONDENTU

A. Vramci 1. revize probéhlo zejména dotaznikové Setteni,
byly realizovany ohniskové skupiny certifikatora a probéh-
la externi evaluace zavérecénych zprav a protokola z mist-
nich Setteni. V obdobi od ledna do ¢ervna 2008 byla prove-
dena rozsdhl4 evaluace celého certifikaéniho procesu. V do-
taznikovém Setreni byly ziskdny zpétné vazby od
certifikatort, kteri méli nejvétsi praxi v realizaci mistnich

Setreni. Dalsi dotaznikové Setteni probéhlo mezi zatizeni-

mi, kterda absolvovala certifika¢ni proces — tspésné i ne-

uspésné, tedy ziskala i neziskala certifikat (celkem cca

30 dotazniku). Byl realizovan vyzkum formou vytvoreni oh-

niskové skupiny a vedeny rozhovory s lidmi, kteri se pohy-

buji na poli procesu certifikace, s preventisty, s aredniky,

s nezavislymi experty (7 osob, 5 setkani). Data byla vyhod-

nocena a zpracovavana v ramci pracovni skupiny pro rozvoj

Standardua. Na zakladé ziskanych informaci byly evaluova-

ny a prepracovany zdkladni dokumenty (prepracovany

Standardy a Certifikaéni f4d a metodika mistniho Setfeni,

inovovan Manuadl certifikatora).

B. Druha4 revize probéhla na zakladé panelovych dis-
kusi, zapisu z ohniskové skupiny, analyz odbornika z rad
certifikator, sbéru zpétnych vazeb z terénu a byla zavrse-
na externimi oponenturami pracovni podoby dokumentu.

V ramci druhé revize doslo k pouZiti vice metod:

e fokusni skupina I (FG I) — celkem 8 lidi, zastoupeni byli
certifikatori, realizatori preventivnich prgramu,
pracovnici Agentury pro certifikace, FG byla
realizovana na pocatku roku 2011,

* FGII - totozna s FG I, realizovdna v poloviné roku
2011, zastoupeni certifikatori, pracovnik MSMT,
pracovnik Kliniky adiktologie, pracovnici Agentury pro
certifikace, externi evaluator, primarnim obsahem FG
byly konkrétni navrhy na revizi materialq,

kvalitativni analyza zpétnych vazeb z terénu — v obdobi
t¥i let probihal v Agentufte pro certifikace systematicky



5 meetings). The data were evaluated and processed within

the framework of the Working Group for the Development

of the Standards. The key documents were evaluated and
revised on the basis of the information collected (the Stan-
dards and the Certification Rules and On-Site Inspection

Guidelines were revised and the Certifier’s Manual was

updated).

B. The second revision was performed on the basis of
panel discussions, analyses by certification professionals,
minutes of focus group meetings and feedback collected
from the field, and it culminated with external opposition
papers concerning the draft of the document.

Multiple methods were applied in the second revision:

e Focus group I (FG I) — a total of 8 individuals including
certifying officers, prevention project implementation
staff, and Certification Agency staff; the FG took place
in early 2011;

e FG II - identical with FG I, took place in mid-2011 and
included certifying officers, an officer from the Ministry
of Education, a member of the Department of
Addictology, Certification Agency staff, and an external
evaluator; the FG mainly addressed specific proposals
for the revision of the relevant documents;

A qualitative analysis of the feedback from the field —
observations of the certifying officers, institutions under
certifications and other key stakeholders, sent
predominantly via e-mail, were systematically collected
by the Certification Agency for three years.

Requested and prepared were opposition opinions of
a number of experts, with the following participating in the
consultations: a certifying officer, a regional prevention
methodologist in an Education and Psychological Counsel-
ling Centre (Mgr. K. Homolova), Head of the Social Preven-
tion Unit of the Prague Municipal Police Force (Mgr. Be.
T. Reznik), a primary prevention and treatment certifying
officer, Head of the Drug Addiction Centre (Mgr. J. F. Zdk),
a member of the Secretariat of the Government Council for
Drug Policy Coordination (Mgr. S. Veis), and Head of the
Guidelines and Prevention Unit of the National Drug Head-
quarters of the Police of the Czech Republic (JUDr.
B. Brejcha).

C. The third step in the study was taken in the form of
the description and meta-analysis of the general trends in
the development of the Standards. This qualitative method
combines information from the previous studies which, des-
pite being conducted independently of each other, concern
the same issues and are very similar in terms of design. The
homogeneity of the individual studies is the key prerequisi-
te for the meta-analysis drawing on the findings of the par-
tial studies.

sbér pripominek certifikatort, certifikovanych instituci
a dalsich klicovych ucéastniku certifikaéniho rizeni,
pripominky byly zasilany zejména e-maily.

Byly vyZadany a zapracovany expertni oponentury
textu od rfady expertii, na oponentnich pripominkach se po-
dileli:
v pedagogicko-psychologické poradné (Mgr. K. Homolova),

certifikatorka, oblastni metodi¢ka prevence
vedouci Utvaru socialni prevence Méstské policie hl. m.
Prahy (Mgr. Be. T. Reznik), certifikitor primérni prevence
alé&by, vedouci centra drogovych zavislosti (Mgr. J. F. Zak),
pracovnik sekretariatu RVKPP (Mgr. S. Veis), vedouci od-
boru metodiky a prevence Narodni protidrogové centraly
Policie CR (JUDr. B. Brejcha).

C. Jako treti krok v této studii byla realizovana des-
kripce a metaanalyza obecnych trendua ve vyvoji Standardu.
Tato kvalitativni metoda kombinuje informace z predcho-
zich studii, které byly provedeny nezavisle na sobé, ale za-
byvaji se stejnou tématikou a jsou si z hlediska designu vel-
mi blizké. Homogenita jednotlivych studii je klicovym pred-
pokladem metaanalyzy vychézejici ze zavéra dil¢ich studii.

PAVLAS MARTANOVA, V.



@® 4 DEVELOPMENT OF THE STANDARDS -
OUTCOMES OF THE EVALUATION AND
DISCUSSION

The task to draw up the original Standards of specific pri-
mary prevention of substance use (Ministry of Education,
2005) arose from Government Resolution No. 1045/2000 (on
the National Drug Policy Strategy for 2001-2004) and the
work on performing the task had been commenced as early
as during the “Drug Policy” Phare Twinning project in
co-operation with experts from Belgium and Austria. The
Standards were approved in 2005 and the implementation
process began in 2006. The Certification Agency was estab-
lished and started to operate in 2006 in accordance with In-
struction of the Minister of Education, Youth and Sports
No. 14/2006 of 1 July 2006. The primary prevention certifi-
cation procedure guidelines were then prepared, the Certif-
ication Agency website was launched, and the Certifier’s
Manual, Code of Ethics and other key documents were
drawn up. The training course for certifying officers was ac-
credited and produced 46 successful graduates. The pri-
mary prevention certification process was officially
launched on 2 October 2006 and remained in place until
2008.

® 4 /1 2008 revision

The key documents were evaluated and revised on the basis
of the information collected (the Standards and the Certifi-
cation Rules and On-Site Inspection Guidelines were re-
vised and the Certifier’s Manual was updated). The revised
Standards and the Certification Rules and On-Site Inspec-
tion Guidelines were approved by the Ministry of Education
management meeting on 18 December 2008.

The wording of the Standards was streamlined and the
scoring system was modified to reflect the needs of the certi-
fying officers and ensure the efficiency of the certification
process. The evaluation was tightened by clearly defining
the points vital for obtaining certification, i.e. such points
which must be fulfilled at 100%. Such points are marked
with an “A,” and after reading the revised Standards the es-
sential requirements became clear to both the applicant
and the certifying officer. They are categories which are in-
dispensable for a high-quality programme, such as: it must
have a clearly defined target group, be interactive and com-
prehensive, work with a small group/class, have clearly de-
fined rules and written working guidelines, and the progra-
mme staff must be adequately trained and supervised. The-
se requirements were seen as fundamental for a high-
quality primary prevention programme. It also became ap-
parent during the certification process that a certifying
officer’s on-site visit to the programme was vital. Studying
the submitted documents still remained the main pillar of
the certification process, but it was necessary to verify the
actual operation of the programme to provide the certifica-
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® 4 VYVOJ STANDARDU - VYSLEDKY
EVALUACE A DISKUSE

Ukol vypracovat ptvodni Standardy specifické primérni
prevence uzivani navykovych latek (MSMT, 2005) vyplynul
z Usneseni vlady €. 1045 z roku 2000 (o Narodni strategii
protidrogové politiky na obdobi 2001-2004) a prace na jeho
splnéni byly zahdjeny jiz v prabéhu Phare Twinning projek-
tu ,Drogova politika“ ve spolupraci s odborniky z Belgie
a Rakouska. Standardy byly schvalené v roce 2005 a proces
implementace se zapocal od roku 2006. V roce 2006 byla z1i-
zena a zahgjila svou ¢innost Agentura pro certifikace dle
Prikazu ministryné S$kolstvi, mladeze a té&lovychovy
¢.14/2006 dne 1. 7. 2006. Nasledné byla vypracovana meto-
dika certifika¢niho fizeni pro oblast primarni prevence, by-
ly spustény webové stranky Agentury pro certifikace, vy-
tvoren manudl certifikatora, eticky kodex a dalsi zdkladni
dokumenty. Byl akreditovan kurz pro certifikatory a z néj
vzeslo 46 tspésnych absolventt. Dne 2. 10. 2006 byl oficial-
né zahdjen proces certifikace primarni prevence a trval do
roku 2008.

® 4 / 1 Revize v roce 2008

Na zakladé ziskanych informaci byly evaluovany a prepra-
covany zakladni dokumenty (pfepracovany Standardy,
Certifikaéni rad a metodika mistniho Setfeni, inovovdan Ma-
nudl certifikatora). Revidované Standardy a Certifikaéni
t4d a metodika mistniho Setfeni byly schvédleny poradou ve-
deni MSMT dne 18. 12. 2008.

Text Standardu byl zjednodusen a bylo upraveno bodo-
vani na zakladé potreb certifikatora i ispornosti celého cer-
tifikaéniho procesu. Zaroven bylo hodnoceni zprisnéno
v tom, Ze byly jasné vymezeny body nezbytné pro ziskani
certifikace, tj. takové, které musi byt naplnény ze 100 %.
Takové body jsou oznaéeny pismenem A a po preéteni revi-
dovanych Standarda bylo ihned jasné jak zadateli, tak cer-
tifikatorovi, co je nepodkrocitelnym pozadavkem. Jsou to
kategorie, které jsou pro kvalitni program nepostradatelné,
napriklad musi mit jasné definovanou cilovou skupinu, mu-
si byt interaktivni a komplexni, musi pracovat s malou sku-
pinou/tridou, musi mit vymezend pravidla a pisemné zpra-
covanou metodiku préce, pracovnici programu musi mit
primérené vzdélani a musi byt supervidovani. Tyto poza-
davky byly vyhodnoceny jako zdsadni pro kvalitni program
primérni prevence. Zarovenn se v prubéhu certifikaéniho
procesu ukazalo jako nezbytné, aby nedilnou souéésti mist-
niho Setfeni byla navstéva certifikatora na realizovaném
programu. Hlavnim pilitem certifikace zastalo studium
predlozené dokumentace, bylo vSak treba také ovérit vlast-
ni pribéh programu a poskytnout tak certifikaénimu tymu
objektivizovany vhled do programu. Do roku 2008 byla na-



tion team objective insight into the programme. Before
2008 the on-site visit had been an optional part of the local
investigation process for which there had often been no ti-
me; once the Certification Rules were revised the visit to the
programme site became a mandatory component of the cer-
tification process. The certifying officers were instructed to
proceed according to the prepared Manual.

The situations encountered during the certification
process (complaints about the course of the certification
process, on-site visits, certification of new facilities, etc.)
were given attention in the Certification Rules and On-Site
Inspection in 2008. All the final reports produced by the cer-
tifying officers were evaluated extensively, with the expert
opinion being prepared by an external evaluator (Mgr. Ra-
dimecky Ph.D., MSc). His expertise was mainly used to im-
prove the on-site inspection sheet forms and the on-site in-
spection final report and to achieve a higher degree of cohe-
rence of the submitted reports.

Comprising the representatives of the Certification
Agency, the Institute for Educational and Psychological
Counselling, the Ministry of Education, the 1st Faculty of
Medicine of Charles University, the National Focal Point,
and independent experts as its members, the Working
Group for the Development of the Standards met once
a month from August 2007 to December 2008. In the first
stage, this group focused on revising the existing docu-
ments and proceeded to create a comprehensive and
up-to-date dictionary of primary prevention and extend the
Standards to other types of risk behaviour. However, the
activities of the working group were abruptly interrupted
by personnel changes at the Ministry of Education, where
the area of the certification of primary prevention was
sidetracked.

The implementation process then continued to be hin-
dered by personnel changes at the Ministry of Education,
receiving various degrees of interest from departmental
management, with periods of smooth operation followed by
periods of idleness, delays in the allocation of funds for the
Certification Agency and even suspension of the Agency’s
operation. Even today as this article is being written in
2012, the process is not clearly defined.

Among practitioners, the need for extending the Stan-
dards to other groups of risk behaviour was felt as urgent as
early as 2008. Despite a number of partial changes, certifi-
cation could only be obtained for programmes aimed at the
prevention of substance use. It therefore remains a goal for
the future to create new Standards to guarantee the quality
and comprehensiveness of additional primary prevention
programmes concerning risk behaviour.

v§téva programu volitelnou soucasti mistniho Setreni, na
kterou ¢asto nezbyval ¢as, po vstoupeni revidovaného Certi-
fikaéniho radu v platnost v prosinci 2008 se navstéva pro-
gramu stala povinnou souéésti certifikaéniho procesu. Cer-
tifikatori byli instruovani, aby postupovali dle vypracova-
ného manudlu.

V Certifika¢nim rddu a metodice mistniho Setreni byly
v roce 2008 noveé oSetreny situace, které vznikly v pribéhu
procesu certifikace (stiznosti na prabéh certifikaéniho rize-
ni, navstéva programu, certifikace novych zarizeni apod.).
Vsechny zavéreéné zpravy vytvorené certifikatory byly roz-
séhle evaluovény, expertni posudek vytvoril externi hodno-
titel (Mgr. Radimecky Ph.D., MSc.). Tato expertiza poslou-
zila zejména pro zdokonaleni formulara protokolu a zaveé-
reéné zpravy z mistniho Setfeni a k vétsi jednotnosti
podavanych zprav.

Jedenkrat mésiéné se od srpna 2007 do prosince 2008
pravidelné schézela pracovni skupina pro rozvoj Standar-
dq, slozena ze zastupct Agentury pro certifikace, [IPPP (In-
stitut pedagogicko-psychologického poradenstvi, primo 1i-
zen4 organizace MSMT), MSMT, Centra adiktologie 1. LF
UK, Narodniho monitorovaciho strediska pro drogy a dro-
gové zavislosti a nezavislych expertd. Skupina se v prvni fa-
zi zamérovala na revizi stavajicich dokumentu, a poté zapo-
¢ala pracovat na vytvoreni komplexniho a aktudlniho slov-
niku primarni prevence a zaroven na rozsiteni Standarda
na dalsf typy rizikového chovani. Cinnost pracovni skupiny
vSak byla ndhle preruSsena persondlnimi zménami na
MSMT, kde oblast certifikace primérni prevence byla odsu-
nuta do pozadi.

Proces implementace byl v nasledujicim obdobi stale
komplikovan persondlnimi zménami na MSMT, kdy se ob-
last certifikace tésila ruzné mire zajmu vedeni rezortu,
a tak obdobi hladkého priubéhu byla st¥iddna obdobimi vy¢-
kavani, protrahovani pridéleni finanénich prostredkt na
¢innost Agentury pro certifikace ¢i pozastaveni jeji ¢innosti.
Ani dnes, tedy v dobé vzniku tohoto ¢lanku v roce 2012, neni
proces zcela jasné definovan.

Potreba rozsirenych Standardd na dalsi skupiny rizi-
kového chovéani byla jiz v roce 2008 pocitovana v praxi jako
velmi aktudlni. I pres fadu diléich zmén bylo mozné certifi-
kaci ziskat pouze pro programy zamérené na prevenci uzi-
vani navykovych latek. Cilem do budoucna tedy zastalo vy-
tvorit nové Standardy, dle nichZz bude moZzné garantovat
kvalitu a komplexnost i u dalsich programu primarni pre-
vence rizikového chovani.
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@® 4 / 2 Revision under the VYNSPI project and
the 2012 Standards

In 2011-2012 the Standards underwent further revision
and were modified so as to certify all primary prevention
programmes regardless of the risk behaviour type they fo-
cus on. This change arose from the long-term need present
in school-based primary prevention — that for coherence in
terms of terminology as well as the state subsidy policy.

Duplications were removed from the wording and the
requirements for a high-quality primary prevention progra-
mme implemented in schools were concentrated in the
Standards. The efforts resulted in 4 general Standards (go-
verning the programme itself, client rights, staff practices
in the facility, and the organisational aspects, instead of the
original 12 smaller standards) and 3 special standards. In
accordance with the current terminology, the special stan-
dards applicable from 2012 capture three types of progra-
mmes according to the type of primary prevention: univer-
sal, selective, and indicated school-based primary preventi-
on programmes. The certification practice has shown that
applications for the certification of publishing activities are
rare and that training activities for teachers are addressed
through accreditation by the Ministry of Education. This al-
so minimises the risk of the misinterpretation of the stan-
dards in cases in which a provider would attempt to estab-
lish a frontal, non-interactive lecture for children as
a high-quality prevention programme (in the original stan-
dards, the training programme was intended as a teacher
training course). Therefore, there is now only a need to cer-
tify programmes which involve working directly with pupils
and students at the three levels mentioned above. These
preventive measures in school are also newly defined as
school-based primary prevention of risk behaviour.

The wording and idea of the Standards were harmoni-
sed to align the terminology and qualification requirements
for prevention providers at school with the newly produced
documents, in particular with Vykladovy slovnik zaklad-
nich pojmt [Explanatory Dictionary of Basic Terms] and
Ctyturoviiovy model kvalifikaénich stupiitt pro pracovniky
v primdarni prevenci [Four-level Model of Qualifications for
Practitioners in Primary Prevention] (see the references for
both documents). For the sake of completion and coherence,
a shortened version of the basic texts describing the target
groups and qualifications became an annex to the Stan-
dards themselves.

The most significant change for the applicants for cer-
tification is the addition of an extensive practical explanati-
on to the Standards—i.e. a practical section providing a mo-
re specific explanatory framework for the application of the
Standards and for the certification of primary prevention
programmes. It elaborates some of the references which are
only outlined in the Standards, in particular in terms of
specific templates which can be used by programme provi-

DEVELOPMENT OF THE STANDARDS AND THE CERTIFICATION PROCESS IN ...

2012/ 12/ 3

ORIGINAL ARTICLE

® 4 / 2 Revize v ramci projektu VYNSPI

a Standardy 2012

V letech 2011-2012 prosly Standardy dalsi revizi a byly
upraveny tak, aby bylo mozno certifikovat vSechny progra-
my primarni prevence bez ohledu na to, na ktery typ riziko-
vého chovani se zaméruji. Zména vychézi z dlouhodobé pot-
reby oblasti §kolské primarni prevence — jedn4 se o potrebu
jednotnosti v terminologii i v dotaéni politice statu.

V textu Standardu byla realizovana opétovna redukce
duplicit a koncentrace pozadavka na kvalitni program pri-
marni prevence realizovany ve §kole. Vysledkem jsou 4 za-
kladni obecné standardy (oSetfujici samotny program, pra-
va klientd, persondlni praci v zarizeni a organiza¢ni aspek-
ty na misto puavodnich 12 drobnéjsich standarda)
a 3 specialni standardy. Specidlni standardy od roku 2012
postihuji v souladu s aktudlni terminologii t¥i typy progra-
mu dle typu primarni prevence — programy vSeobecné, se-
lektivni a indikované $kolské primarni prevence. Certifi-
kaéni praxe ukazala, ze zadosti o certifikaci edi¢ni ¢innosti
jsou ojedinélé a vzdélavaci aktivity pro ucitele jsou oSetreny
akreditaci MSMT. Minimalizuje se tim té% riziko $patného
vykladu standardt v pripadech, kdy by chtél poskytovatel
frontdlni neinteraktivni prednasku pro déti etablovat jako
kvalitni preventivni program (vzdélavéaci program byl v pt-
vodnich standardech zamyslen jako kurz vzdélavani peda-
gogu). Pretrvava tedy potreba certifikovat pouze programy
primé prace s zaky a studenty na trech zminénych trov-
nich. Toto preventivni pisobeni na poli $koly je téz noveé de-
finovéano jako §kolska primarni prevence rizikového chovani.

Text a idea Standardd byly harmonizovany v oblasti
terminologie a kvalifika¢nich pozadavku na realizatory
prevence ve Skole s nové vzniklymi dokumenty. Zejména
s Vykladovym slovnikem zakladnich pojmi a s Ctyftroviio-
vym modelem kvalifikaénich stupnt pro pracovniky v pri-
marni prevenci (oba dokumenty viz seznam literatury). Pro
uplnost a jednotnost se zdkladni texty vénované popisu cilo-
vych skupin a kvalifika¢nich stupnu staly ve své zkracené
verzi primo prilohou samotnych Standarda.

Zasadnim posunem pro zadatele o certifikaci je rozsi-
feni Standardu o rozsdhly prakticky vyklad — tedy o prak-
tickou ¢ast, ktera poskytuje konkrétnéjsi vykladovy ramec
pro préaci se Standardy a pro certifikaci programua primérni
prevence. Obsahuje podrobnéjsi rozpracovani nékterych od-
kazt ve Standardech pouze naznacenych a zejména kon-
krétni vzorové dokumenty, které mohou slouzit pro inspira-
ci poskytovatelim programu. Jejich podoba je zarukou, Ze
splnuji pozadavky Standardt, avSak neni zavazna.

Tato, zatim posledni, revize Standardu z roku 2012 se
snazi pracovat s tim, aby mohli byt certifikovany i dalsi pro-
gramy vstupujici do §kol: Policie CR, méstské policie, pora-
denskych subjektt, osob samostatné vydéleéné éinnych
a i nadéle samozrejmé zarizeni nestatnich neziskovych or-
ganizaci. V ramci oponentskych rizeni byly vSechny zminé-



ders for inspiration. Their form is the guarantee that they
meet the requirements of the Standards; however, the form
is not binding.

The most recent revision of the Standards from 2012
seeks to also allow for the certification of additional progra-
mmes appearing in schools: those provided by the Police of
the Czech Republic, the Municipal Police, counselling agen-
cies, self-employed individuals, and, naturally, NGO facili-
ties. All the relevant ministries were approached during the
opposition proceedings to state whether this version of the
standards and the subsequent certification process were ac-
ceptable for them, and their comments were considered in
the wording of the document.

The basic framework of the resulting Standards of
Specific School-based Primary Prevention of Risk Behavi-
our (2012) is in compliance with a number of underlying
laws and regulations and policy documents.* These contexts
were updated. There is also a significant shift in the reflec-
tion of the existence of European drug prevention quality
standards.® However, there is still the need for a more de-
tailed comparison and harmonisation in the future.

The practical impacts of the 2nd revision of the Stan-
dards include partial changes in the revised Certification
Rules and On-site Inspection, which ensued from the 2012
Standards. They are the following: 100% of the price of the
process is paid by the applicant and there can be a competi-
tion for the amount within the subsidy proceedings held by
the individual ministries (the applicants previously paid
only 30% of the costs); proposal for restricting the access of
the programmes to schools — according to the draft, the Mi-
nistry of Education would only recommend entry into scho-
ols for certified programmes (this would also regulate the
flow of the schools’ spending in the area of prevention); hig-
her involvement of professional associations in decision-
making on the certification process (their participation in

4/ (National Drug Policy Strategy for the Period 2005-2009 and for the pe-
riod 2010-2018, Substance Use and Other Socio-Pathological Phenomena Pre-
vention Policy for Children and Young People for the Period 1998-2000,
Socio-Pathological Phenomena Prevention Policy for Children and Young Peo-
ple Within the Competence of the Ministry of Education, Youth and Sports for
the Period 2001-2004 and that for the period 2005-2008, and the Risk Behav-
iour Prevention Policy for Children and Young People Within the Competence
of the Ministry of Education, Youth and Sports for the Period 2009-2012, Ac-
tion Plan for the Implementation of the National Drug Policy Strategy for the Pe-
riod 2010-2012 and the Crime Prevention Strategy of the Czech Republic for
the Period 2012-2015, the National Education Development Programme, the
so-called White Paper, the EU Drugs Strategy (2005-2012) and the EU Action
Plan to Combat Drugs for 2000-2004, 2005-2008 and 2009-2012 and WHO
documents such as European Health — Objective 12 or the Global strategy to re-
duce the harmful use of alcohol.)

5/ Brotherhood, A., Sumnall, H.R. European drug prevention quality stan-
dards. A manual for prevention professionals (2011). EMCDDA, Luxembourg:
The Publications Office of European Union, (available electronically for
a fee at: http://bookshop.europa.eu.), newly included in the Standards’ list of
references.

né rezorty zadany o vyjadreni, zda je tato verze Standardua
a nasledného certifikaéniho procesu pro né akceptovatelna
a jejich pripominky byly do textu zapracovany.

Zakladni ramec navazujicich Standardua specifické
Skolské primdarni prevence rizikového chovani (2012) je
v souladu s celou fadou zdkladnich legislativnich a koncepé-
nich dokumentt®*. Tyto souvislosti byly aktualizovany. Vy-
znamnym posunem je téz reflexe na existenci evropskych
standardt kvality drogové prevence’. Zde je viak jests tie-
ba detailnégjsiho porovnani a harmonizace v budoucnosti.

Praktickymi dopady 2. revize Standardu jsou pak diléi
zmény v revidovaném certifikaénim radu a v metodice mist-
niho Setreni — které na Standardy v roce 2012 navazaly.
Jsou jimi: platba procesu ze 100 % zadatelem a moznost
o ¢astku soutézit v ramci dotaéniho rizeni jednotlivych re-
zortu (doposud platil Zadatel pouze 30 % nédklada), navrh
omezeni vstupu programi do §kol — MSMT by dle navrhu
doporucovalo vstup do §kol na preventivni akce pouze certi-
fikovanym programum (a tim by se téz reguloval smér fi-
nanc¢nich vydaju skol v oblasti prevence), vys$si podil profes-
nich sdruzeni na rozhodovani o procesu certifikace (jejich
udast ve Vyboru pro udélovani certifikaci na MSMT) a pro-
dlouzend platnost certifikdtu na dobu trvani 5 let. Tato
prakticka opatreni by méla jednoduchou cestou certifikaéni
proces zprihledniovat a usnadnit jeho realizaci bez vyssi fi-
nanéni zatéze pro rezort MSMT.

4/ (Nérodnf strategie protidrogové politiky na obdobi 2005 az 2009 i na ob-
dobi 2010-2018, Koncepce prevence zneuzivani ndvykovych latek a dalsich so-
cidlné patologickych jevl u détf a mlddeZe na obdobi 1998-2000, Strategie pre-
vence socialné patologickych jevd u déti a mlddeZe v plsobnosti Ministerstva
Skolstvi, mlddeze a télovychovy na obdobi 2001-2004 a 2005-2008 a Strategie
prevence rizikovych projevi chovani u déti a mladeZe v plisobnosti resortu $kol-
stvi, mladeze a télovychovy na obdobi 2009-2012, Akéni plan realizace Narodnf
strategie protidrogové politiky na obdobi 2010 az 2012 a Strategie prevence kri-
minality v Ceské republice na léta 2012-2015,Narodni program rozvoje vzdéla-
vani, tzv. Bild kniha, Protidrogova strategie EU na obdobi 2005-2012 a Akénf
plén Evropské unie boje proti drogdm pro obdobi 2000-2004, 2005-2008
a2009-2012, dokumenty WHO, napf. Evropské zdravi 21-Cil 12 ¢i Globalni stra-
tegie pro snizeni $kodlivého uzivéni alkoholu.)

5/ Brotherhood, A., Sumnall, H. R. European drug prevention quality stan-
dards. A manual for prevention profesionals (2011). EMCDDA, Luxembourg:
The Publications Office of European Union, (Dostupné za Uhradu elektronicky
na: http://bookshop.europa.eu.) je nové v seznamu literatury Standardd.
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the Certification Committee at the Ministry of Education); and
extending the validity of the certificate to 5 years. These practi-
cal measures should be a simple way of making the certificati-
on process transparent and facilitating its implementation wit-
hout any increased financial load for the Ministry of Education.

@ 4 /| 3 Meta-analysis - description of the

most significant trends associated with the
relevant issue

The last part of this evaluation study — a qualitative
meta-analysis — aims at identifying the predominant trends
observed in the individual studies (on a point-by-point basis).

Trends 1

The first revision of the Standards identified the basic phe-

nomena described below and the revision attempted to re-

spond to them in practice:

* closer contact with the reality of the programme being
provided — an on-site visit was included;

* narrowing-down of the Standards and removal of
duplicities;

¢ straightforward explanation and evaluation —
mandatory “A” points were introduced and enforced;

* addressing newly encountered situations;

* update of the legal framework.

Trends II

The second revision of the Standards resumed the previ-

ously commenced trends, attempted to meet certain re-

quirements which were not met in the previous period, and
also showed the need for harmonisation with up-to-date ad-
vances in the area of primary prevention:

* a more universal application of the standards — updated
to include all types of risk behaviour and to be
acceptable for all the ministries associated with schools;

* respecting the variety of prevention programme
providers but also coherence in the basic requirements,
and the proposal to restrict the access of non-certified
providers to schools;

e compliance with the basic literature and school-related
documents (in terms of both the terminology and
research trends);

* continued streamlining and coherence of the
interpretation of the Standards; the typology of the
primary prevention programmes (universal, selective,
and indicated) is reflected in the special standards; the
certification of training programmes and publishing
activities have been abandoned;

* coherence in the education and training of the
prevention workers entering schools;

* a practical explanatory framework as a guideline annex
to the Standards;

* update of the legal framework.
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® 4 /| 3 Metaanalyza - charakteristika
nejvyznamnéj$ich trenda v dané problematice
Posledni ¢ast této evaluaéni studie: kvalitativni metaanaly-
za si klade za cil identifikaci prevazujicich trendt pozorova-

nych v jednotlivych studiich (bodové).

Trendy I
V prvni revizi Standarda doslo k identifikaci niZze popsa-
nych zdkladnich jeva a revize se pokusila na né prakticky
reagovat.
* Vyssi kontakt s realitou poskytovaného programu —
vrazena navstéva programu.
e Zuzeni Standardud a odstranovani duplicitnich boda.
* Jednoznacnost vykladu a hodnoceni — zavedeny
a narokovany povinné ,A body*“.
¢ OSetreni nové vzniklych situaci.
¢ Aktualizace legislativniho ramce.

Trendy II

Pri druhé revizi Standardu se pokracovalo v jiz zapocatych

trendech, naplnovaly se nékteré pozadavky, které se nepo-

darilo realizovat v predchozim obdobi, a zaroven se objevila
potfeba harmonizace s aktualnimi posuny v oblasti primér-
ni prevence.

e Univerzalizace standarda — aktualizace na vSechny typy
rizikového chovani a akceptovatelnost v§emi rezorty
vstupujicimi do Skol.

¢ Respekt k riaznym poskytovatelim preventivnich
programu, avSak jednotnost v zdkladnich narocich
a navrh omezeni vstupu do kol pro necertifikované
subjekty.

e Jednotnost se zakladni literaturou a skolskymi
dokumenty (v oblasti terminologie i vyzkumnych
trenda).

¢ Pokracovani v zuzovani a jednotnosti vykladu
Standardn, typologie programu primérni prevence
(vSeobecn4, selektivni a indikovand) se odrazi ve
specialnich standardech, opousti se certifikace
vzdélavacich programt a ediéni ¢innosti.

* Jednotnost ve vzdélani a profesni pripravé
preventivnich pracovnika vstupujicich do skol.

e Prakticky vykladovy ramec jako ndvodna priloha
Standardu.

* Aktualizace legislativniho ramce.

Trendy III - Budouci vize, diskuse o udrzitelnosti

V obou revizich jsou naznaceny vize do budoucnosti, aktual-

né pretrvavaji tyto trendy, které jsou vyzvou pro nasledujici

obdobi.

e Uvedeni v kontext a porovnani s evropskymi Standardy.

¢ Implementace certifika¢niho procesu (pilotdaz a nasledna
ostra realizace) za nové nastavenych podminek.
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Trends III - future vision, discussion on

sustainability
Both of the revisions outline certain future visions; the fol-
lowing trends, which are a challenge for the future period,

persist:

introducing the general context and comparison with
the European standards;

the pilot and actual implementation of the certification
process under the new conditions;

implementation of the Four-level Model of
Qualifications for Primary Prevention Practitioners;
after the model is applied in practice some requirements
may be omitted from the Standards;

a coherent procedure in primary prevention across
ministries — the need for mutual communication and
cooperation;

in connection with the previous point, a uniform flow of
subsidies and protection of the school against
low-quality, low-efficiency and non-certified primary
prevention programmes;

a single Prevention Act should be at the top of activities
mentioned above.

Graph 1 shows the development of the basic trends.

* Implementace ¢tyraroviiového modelu kvalifikaénich
stupnu pro pracovniky v primarni prevenci, az bude
tento model aplikovany v praxi, lze ze Standarda
nékteré pozadavky vypustit.

Jednotnost postupu v oblasti §kolské primarni prevence
naprié rezorty — potfeba vzdjemné komunikace, rozvoj
spolupréce.
¢ S predchozim bodem souvisejici jednotnost toku dotaci
a ochrana Skoly pred nekvalitnimi, neefektivnimi
a necertifikovanymi programy primdrni prevence.
e Vrcholem vySe zminénych aktivit by mél byt jednotny
zékon o prevenci. (Graf 1.)

? — European
context
Cooperation
Implementation

2008 - Clarity and Refinement
Narrowing-down of the Standards and removal of duplicities, closer
contact with the reality, straightforward explanation and evaluation,
addressing newly encountered situations and updated legislative
framework.

Graph 1/ Graf 1
Development of the basic trends
Mapa vyvoje zékladnich trendd
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@ 5 CONCLUSION AND DISCUSSION

The previous text described and analysed the development
of the Standards and of the certification process for the pe-
riod of eight years between 2005 and 2012. The develop-
ment of the Standards and of the certification process
shows clearly identifiable trends which are interconnected
and evolving. In both stages there are still outstanding
tasks to be addressed in the future, and it remains a ques-
tion when and by whom they can be fulfilled. The issue has
come to the point where a number of development short-
comings have been resolved, the key revisions of the under-
lying documents have been completed, and basic texts de-
fining school-based primary prevention have been prepared
under the aforementioned VYNSPI project. Our analysis
clearly suggests that even though a great amount of work
has been performed on the issue under examination, the
implementation process has not been completed and we
need to ask questions about the future. Who will take up the
challenge? What institution or project owners will accept
the task of capping off the pyramid in our graph, put the
Standards in the European context, support the coopera-
tion of the individual ministries and, perhaps, even the
preparation of a single act on prevention? We presume that
this will be a topic at the “Prevention in Motion...” confer-
ence on the primary prevention of risk behaviour to be held
in December 2012, and that perhaps this forum will be able
to answer some of the questions raised above.
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® 5 ZAVER A DISKUSE

V predchozim textu byl popséan a analyzovan vyvoj Standar-
dua a certifikaéniho procesu v osmiletém obdobi mezi roky
2005-2012. Vyvoj dokumentu Standardu i certifika¢niho
procesu vykazuje jednoznacné identifikovatelné trendy,
které na sebe navazuji a rozvijeji se. V obou fazich pretrva-
vaji urcité konkrétni ikoly do budoucna a otazkou zistava,
zda, kym a v jakém ¢asovém horizontu mohou byt naplné-
ny. Téma se ocitlo v bodé, kdy je jiz cela rada vyvojovych po-
dokumentt, v ramci jiz zminovaného projektu VYNSPI
vznikly zékladni texty definujici oblast §kolské priméarni
prevence. Z na$i analyzy jasné vyplyva, Ze se ve zkoumané
problematice uéinilo velké mnozstvi prace, avSak proces im-
plementace neni zavrSen a je treba klast si otdazku, co bude
dal. Kdo zvedne hozenou rukavici? Jaka instituce ¢i resitelé
projektu si ulozi za cil dovr§it pyramidu naseho grafu, uve-
dou Standardy do evropského kontextu, podpori spolupraci
jednotlivych rezorti a snad i vznik jednotného zdkona
o prevenci? Predpokladdme, Ze se tématem bude zabyvat
i mezindrodni konference primarni prevence rizikového
chovani v prosinci 2012 s nazvem ,Prevence v pohybu...“
a snad se zde zrodi také odpovédi na nékteré z vyse formulo-
vanych otdzek.
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The article presents the proposal for
a new model of qualifications in primary prevention and
the related training system. It responds to the need for
a higher number of trained primary prevention practitio-
ners and the opportunities for their professional growth.
In addition to highlighting the coordination activities, at-
tention is also paid to reinforcing the skills necessary for
the actual work with the target groups.
The objective of the study was to present such a model of
qualifications and the related system of training for the
practitioners of the primary prevention of risk behaviour in
the school system which is compatible with the current
practice and respects the current situation and expert
opinions while innovating the existing scheme for the fur-
ther training of education professionals. The secondary
objective is to use the proposal to facilitate further discus-
sion about the future development and direction of the
system of prevention practitioner training in the Czech Re-
public. The model was created on the basis of
analysing the content of the documents dedicated to pri-
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mary prevention training (laws, decrees, training
programme syllabi and guidelines, their creation, etc.) and
on the basis of four focus and working groups consisting
of the foremost experts in primary prevention in the Czech
Republic. The model also underwent opposition proceed-
ings. RESULTS: The proposal concerns four qualification
levels arranged hierarchically by the degree of complexity
which correspond with the typical positions of a preven-
tion practitioner in the school system. They are the first -
“prevention basics”, the second - “intermediate”, the third
- "advanced”, and the fourth — “expert” levels. Each higher
level automatically includes the requirements and applica-
tion opportunities of the lower levels. Each level is defined
by the requirements for the target knowledge, skills and
competences the applicant must meet. The draft outlines
the conditions for obtaining a certain level of qualification
and how it will be verified. There is the option of recognis-
ing the qualification for a provisional period if the appli-
cant has received qualification in other prior courses or
through prior experience. CONCLUSIONS: The authors
submit the proposed model to the Ministry of Education
and all the institutions and experts involved in primary
prevention to launch a public debate about the possibili-
ties for the further application of the model. The model
represents a sophisticated and innovative system which
brings harmonisation into the assessment of the quality of
the training programmes and of their deliverables - i.e.
professionally trained primary prevention practitioners.

KEY WORDS: PRIMARY PREVENTION OF RISK BEHAVIOUR -
SCHOOL-BASED PREVENTION - PRIMARY PREVENTION TRAINING -
PREVENTION PRACTITIONER — EVALUATION STANDARD —
QUALIFICATION STANDARD

® 1 INTRODUCTION

According to the report on the content analysis of the legal
documents of the Ministry of Education (Mikulkova,
Béhounkova, 2011), the issue of the primary prevention of
risk behaviour is legislatively directly associated with the
following positions: counselling and prevention worker,
school prevention worker, school psychologist, special edu-
cation professional, teacher, leisure education professional,
educator, and head-teacher. The basic job description of
these positions includes activities associated with the pri-
mary prevention of risk behaviour such as the preparation
of prevention programmes, prevention activities aimed at
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prevence v CR. Model byl téz oponovan. VYSLEDKY: Na-
vrzeny jsou étyri kvalifikacni stupné hierarchicky uspora-
dané dle naroénosti, které odpovidaji v praxi typickym po-
zicim preventivniho pracovnika ve Skolském systému.
Jedna se o prvni zakladni uroven tzv. ,preventivni mini-
mum”, druhou ,stfedné pokrocilou”, treti ,pokrocilou”
a Ctvrtou tzv. ,expertni” uroven. Kazda vyssi uroven auto-
maticky zahrnuje pozadavky i moznosti uplatnéni urovni
nizsich. Kazda z urovni je definovana pozadavky na cilové
znalosti, dovednosti a zpUsobilosti, které musi uchazeé
spliovat. Navrh vymezuje, za jakych podminek lze ziskat
kvalifikaci urcité urovné a jak bude ovéifovana. Ponechana
je moznost uznani kvalifikace v pfechodném obdobi v pfi-
padé, Ze ji uchazec ziskal v pfedchozich letech v jinych kur-
zech &i praxi. ZAVERY : Autofi navrzeny model piedklada-
ji MSMT a vSem v primarni prevenci zainteresovanym in-
stitucim a odbornikiim s cilem zahajit vefejnou diskusi
o moznosti jeho dalsiho vyuziti. Model pfedstavuje pro-
mysleny a inovativni systém, ktery pfinasi harmonizaci
v kritériich posuzovani kvality vzdéldavacich programi
a té2 kvality jejich vystupd, tj. profesionalné pt¥ipravenych
pracovnikti v primarni prevenci.

KLICOVA SLOVA: PRIMARNI PREVENCE RIZIKOVEHO CHOVANI -
SKOLNI PREVENCE - VZDELAVANI V PRIMARNI PREVENCI -
PREVENTIVNI PRACOVNIK, HODNOTICi STANDARD, KVALIFIKACNI
STANDARD

® 1 UVoD

Téma primarni prevence rizikového chovani (dale
i PPRCH) je dle zpravy z obsahové analyzy pravnich doku-
menttd MSMT (Mikulkovd, B&hounkova, 2011) v legislativé
primo spjato s témito pracovnimi pozicemi: poradensky me-
todik prevence, Skolni metodik prevence, Skolni psycholog,
$kolni specialni pedagog, ucitel, pedagog volného éasu, vy-
chovatel a Teditel. V zakladni pracovni naplni téchto pozic
se objevuji ¢innosti spjaté s problematikou PPRCH, jako je
tvorba preventivnich programd, preventivni ¢innosti zamé-
fené na celkovy rozvoj osobnosti, koordinace protidrogové
prevence v ramci prislusného zarizeni, prevence poruch



general personality development, drug prevention coordi-
nation in the facility in question, prevention of behavioural
disorders, etc. However, there is not a unified training sys-
tem for the primary prevention of risk behaviour in place
for these positions. Knowledge in this area is provided to ed-
ucation staff within the framework of continued lifelong ed-
ucation, which is coordinated by the school prevention
worker.

The authors sought to propose a model of qualifica-
tions and the related system of training for the practitio-
ners of the primary prevention of risk behaviour in the
school system which is compatible with the current practice
while innovating and respecting the existing scheme for the
further training of education professionals (Decree No.
317/2005 Coll.). The current version of the standards for the
accreditation of further training of education professionals
does not offer particularly specific definitions of the further
training courses for education professionals, and it contains
a special training course for the position for the school pre-
vention worker as far as prevention professionals are con-
cerned (Standards for the accreditation of further training
of education professionals). We have based the design of the
model on the need for a coordinated training system for not
only the education staff but also of other professions pres-
ent in schools and education facilities as part of prevention
activities (including, in addition to those mentioned above,
e.g. addictologists, social workers, police officers, health
care professionals as well as voluntary workers). These pro-
fessions possess various professional competences, which,
however, need to be continuously developed and cultivated.
The proposed model is based on the school-focused line of pri-
mary prevention; the coordination role therefore remains
with the Ministry of Education, Youth and Sports.

Research results (e.g. Gabrhelik et al., 2012a, 2012b)
as well as good practices from schools clearly show what
makes the difference between the efficient primary preven-
tion programmes and the ineffective ones (Cerny &
Lejckové, 2007; Miovsky, Stastna, Gabrhelik, & Jurystova,
2011). Functional programmes include those which are
based on long-term and continued work with children, use
small groups, actively involve the target group, show a high
degree of prevention provider preparedness, respond to the
current needs of the target group, etc. However, these re-
quirements fail to be fulfilled in practice despite the avail-
ability of many instruments ranging from examples of good
practices of school-based programmes of the primary pre-
vention of risk behaviour (Sirtckovd, Miovsky, & Ska-
celovd, 2012) to evaluation tools. We also have rather exten-
sive implementation experience highlighting the impor-
tance of the role of high-quality training and support for
practitioners implementing primary prevention
programmes in the specific setting of Czech schools (Jurys-
tova, Gabrhelik, & Miovsky, 2009).

chovani atp. Neexistuje vSak sjednoceny systém vzdélavani
v PPRCH pro tyto pozice. Poznatky v této oblasti jsou peda-
gogickym pracovnikim preddavany v rdmci prabézného ce-
loZivotniho vzdélavani (dale i CZV), které koordinuje $kolni
metodik prevence (déle i SMP).

Snahou autort bylo navrhnout se sou¢asnou praxi slu-
¢itelny model kvalifikaénich stuprit a navazného systému
vzdélavani pro pracovniky v PPRCH ve Skolstvi, ktery ino-
vuje a rozSiruje soucasné schéma dalsiho vzdélavani peda-
gogickych pracovnika (dale i DVPP) (vyhlaska ¢. 317/2005
Sb.). Aktudlni podoba Standardd pro udélovani akreditaci
DVPP nenabizi prili§ konkrétni definice hodnotitelnych pa-
rametrd pro kurzy DVPP a obsahuje specializaéni studium
pouze pro jednu pozici preventivniho pracovnika, jimz je
Skolni metodik prevence (Standardy pro udélovani akredi-
taci DVPP). Pri tvorbé modelu vychazime z potteby koordi-
novaného systému vzdélavani nejen u pedagogickych a vy-
chovnych pracovnik, ale také u vSech dalsich profesi vstu-
pujicich v rdamci preventivnich aktivit do $kol a Skolskych
zarizeni (kromé vySe zminénych napt. adiktologt, socidl-
nich pracovnikda, policistt, zdravotnickych pracovniki, ale
i dobrovolnych pracovnika). Tyto profese disponuji riznymi
odbornymi kompetencemi, které je vSak potfeba neustale
dopltiovat a kultivovat. Navrhovany model vychazi ze Skol-
ské linie primérni prevence, koordinaéni role tedy zastava
v gesci Ministerstva Skolstvi, mlddeze a télovychovy (dale
i MSMT).

Vysledky vyzkuma (napr. Gabrhelik et al., 2012a,
2012b) i priklady dobré praxe ze §kol jasné ukazuji, co odli-
Suje efektivni primarnépreventivni programy od téch ne-
funkénich (Cerny & Lejckova, 2007; Miovsky, Stastn4, Ga-
brhelik & Jurystova, 2011). Funkéni jsou napriklad progra-
my zaloZzené na dlouhodobé a kontinudlni praci s détmi,
préaci v malych skupinkach, zaloZené na aktivnim zapojeni
cilové skupiny, pripravenosti realizatorta prevence, reaguji-
ci na aktudlni potieby cilové skupiny atp. V praxi v8ak vét-
Sinou tyto pozadavky stdle nejsou napliovany, prestoze je
k dispozici mnoho nastroju, od prikladd dobré praxe progra-
mu $kolské prevence rizikového chovéni (Sirtckova, Miov-
sky & Skéacelovd, 2012) az po evaluaéni néstroje. Mame
k dispozici i fadu zku§enosti s implementaci, ze kterych téz
vyplyva, jak dualezita je role kvalitni odborné pripravy
a podpory pracovniku realizujicich primarnépreventivni
programy ve specifickém prostredi ¢eskych skol (Jurystova,
Gabrhelik & Miovsky, 2009).

Svou roli v tomto hraje zejména nedostatek profesiona-
1t s odpovidajicim vzdélanim reflektujicim sou¢asné naroc-
né pozadavky Skolské prevence. Navrhovany model vychazi
ze zdkladniho pozadavku, aby se programy a metodiky
s ovérenou ucinnosti dostaly k co mozna nejvétsimu poctu
zaku a byly pritom realizovdany profesionaly s dostate¢nou
odbornou erudici. Pro dspésné plosné zavadéni programu
vSeobecné primarni prevence (dle definice EMCDDA, neda-
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A major part in this is played by the lack of profession-
als with adequate training which would reflect the current
demanding requirements of school-based prevention. The
proposed model is derived from the underlying requirement
for evidence-based programmes and guidelines to reach the
highest possible number of pupils while being implemented
by professionals with an adequate expert background. In
order for universal primary prevention (according to the
EMCDDA definition, undated) programmes to be success-
fully implemented in schools, it is necessary to train as
many professionals as possible to ensure that there are
enough workers in each school who can work with the tar-
get groups regularly, to the required extent and with the re-
quired quality. In addition, the qualifications acquired by
a primary prevention practitioner must reflect a certain
verified and verifiable level, not only the number of hours
spent at training courses. A clear emphasis on the qualifica-
tion requirements of a primary prevention practitioner is
also made by the Risk Behaviour Prevention Strategy for
Children and Young People within the Competence of the
Ministry of Education, Youth, and Sports for the Period
2009-2012 [Strategie prevence rizikovych projeva chovani
u déti a mlddeZe v pusobnosti resortu Skolstvi, mladeze
a télovychovy na obdobi 2009 — 2012, (MSMT, 2009, p. 7)]:
“Education professionals who are trained, qualified and
possess a communication, psychology and special education
skill set are a prerequisite for the fulfilment of the prevention
objectives. Their personality plays a positive part in the de-
velopment of the pupil’s self-awareness, and they can teach
with the active involvement of the children. Increasing the
resistance of children and young people to risk behaviours
requires the systematic and coordinated training of the pro-
viders of prevention activities in schools and educational
facilities.”

The experience of educators in the area of primary pre-
vention indicates that teachers are often unable to work
with the target groups in a manner suggesting their ability
to lead an efficient primary prevention programme. The
school prevention worker is often the only professional at
the school with an idea about what primary prevention ef-
forts should look like in the target group. Other teachers,
who usually do not have a comparable degree of knowledge
and skills do not typically venture into prevention activities
at all or only do so to a limited degree and in a rather formal
way.! The school prevention worker’s role is mainly one of
coordination. Most school prevention workers do not even
have any space in their workload dedicated to direct pre-
vention activities with the target group; this work is usually
not even included in their job description. The staff mem-
bers who now become school prevention workers are often

1/ This experience was collected from focus group meetings held with the
providers of training within the framework of the VYNSPI project.
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tovano) do kol je nutné proskolit co nejvétsi pocet pracovni-
ku tak, aby jich bylo na kazdé skole dostatek a mohli pravi-
delné pracovat s cilovymi skupinami v potiebném rozsahu
a kvalité. Ziskané kvalifika¢ni predpoklady pracovnika
v primarni prevenci musi navic odrdzet uréitou ovérenou
a ovéritelnou droven, nikoliv pouze poéet hodin stravenych
v kurzech. Jednoznaény duraz na kvalifikaéni predpoklady
pracovnika v primarni prevenci klade i Strategie prevence
rizikovych projeva chovani u déti a mladeze v pusobnosti
rezortu Skolstvi, mlddeze a télovychovy na obdobi
2009-2012 (MSMT, 2009, p. 7): ,,Predpokladem napliiovdni
cilti v oblasti prevence je pedagog vzdélany, kvalifikovany,
komunikativné, psychologicky a specidlné pedagogicky vy-
baveny. Svou osobnosti se pozitivné podili na vyvoji sebeuvé-
domeéni Zdka a je schopen vyucovat za aktivni ticasti déti.
Zvysovdani odolnosti déti a mlddeZe proti rizikovym proje-
viim chovdnim vyZaduje systémovou a koordinovanou pri-
pravu realizdtorti preventivnich aktivit ve skoldch a $kol-
skych zarizenich®.

Ze zkusenosti vzdélavatelt v oblasti primarni preven-
ce vyplyva, ze pedagogové neuméji v radé pripadd pracovat
s cilovymi skupinami tak, aby dokazali vést efektivni pri-
marnépreventivni program. SMP je tak na skole ¢asto jedi-
nym pracovnikem, ktery ma predstavu o tom, jak ma pri-
marnépreventivni prace s cilovou skupinou vypadat. Ostat-
ni pedagogové, kteri tyto znalosti a dovednosti obvykle ve
srovnatelném zabéru nemaji, se do preventivnich aktivit
radéji viibec nepoustéji, nebo jen v omezené mire a spise for-
malnim zpisobem." Role SMP je zejména koordinaéni. Vét-
gina ze SMP nema4 v ramci svého pracovniho ivazku ani vy-
mezeny prostor pro realizaci primé preventivni préce s cilo-
vymi skupinami, a predev§im neni tato prace obsazena
v popisu naplné jejich ¢innosti. V soucasnosti se Skolnimi
metodiky prevence bohuzel ¢asto stavaji pracovnici nezku-
Seni nebo takovi, kterym je tato pozice pridélena, a oni sami
nejsou pro tuto ¢innost motivovani. Dolejs (2009) na zakla-
d& ohniskovych skupin se SMP zjistil, Zze pracovni podmin-
ky nejsou idedlné nastaveny, Ze se pozice SMP tyk4 vice ad-
ministrativnich neZ preventivnich ¢innosti, dal§im zjisté-
nim byla vdznouci spoluprace s kolegy ve sboru a predevsim
to, Ze pracovnici na pozicich SMP nemaji na tuto profesi
dostatek ¢asu. Proto se domnivame, Ze by do budoucna mély
byt vedenim §koly na tyto pozice vybirany predevsim osoby
s delsi zkuSenosti s preventivnimi aktivitami, tj. Ze by do té-
to zodpovédné pozice spiSe postupné ,dorustaly*.

Navrh modelu kvalifika¢nich stupnia pro pracovniky
v PPRCH musi nutné integrovat i dalsi odborniky, kteti ta-
ké vstupuji na pole prevence a jejichz zdkladni pruprava
pro preventivni aktivity muze byt zcela odlisné (napt. poli-
cisté, 1ékari). Tito profesionalové maji ¢asto hluboké a kva-

1/ Tyto zkusenosti byly ziskany v rdmci ohniskovych skupin s poskytovateli
vzdélavani v rdmci projektu VYNSPI.



those who lack experience or are assigned to the position
and lack motivation. On the basis of focus group meetings
held with school prevention workers, Dolejs (2009) found
that the working conditions were not ideally set up, the po-
sition of the school prevention worker concerned mainly ad-
ministrative rather than preventive tasks. Other findings
included complicated cooperation with staff colleagues and
mainly the fact that the staff members in the position of
school prevention workers did not have enough time for this
job. We therefore believe that in the future the school man-
agement should mainly fill these positions with persons
who have long-standing experience with prevention activi-
ties, meaning that they could “grow into” this responsible
position.

The proposal for the model of qualifications for the
practitioners of the primary prevention of risk behaviour
must necessarily include additional experts operating in
the area of prevention whose background for prevention ac-
tivities may be completely different (e.g. police officers and
medical professionals). These professional often possess
in-depth and high-quality knowledge of a specific area of
risk behaviour (e.g. eating disorders, drug legislation, etc.)
but may not be sufficiently familiar with the everyday real-
ity of the school and often lack closer contact with pupils
and students. Despite their thorough knowledge, these pro-
fessionals cannot be expected to possess the skill of effi-
ciently working with these target groups in the area of pre-
vention. Another specific group includes prevention practi-
tioners working for NGOs whose knowledge of the primary
prevention of risk behaviour and skills involving interac-
tive prevention work with the target groups are very often
above-par. Many of them specialise in these activities, at-
tend a number of existing high-quality courses, and learn
from their more experienced colleagues. However, there is
significant staff turnover in NGOs. We therefore consider it
an efficient solution to offer a coherent system of qualifica-
tions and training as well as an opportunity for the profes-
sional growth in primary prevention even for the “non-edu-
cational” groups of prevention practitioners.

® 2 MATERIAL AND METHODOLOGY

In the stage of mapping the initial situation, the main
methods included the following: the quantitative and quali-
tative content analysis of documents and questionnaires for
the providers of a specialisation course for school preven-
tion workers and of other courses focused on the issue of pri-
mary prevention of risk behaviour. Focus groups with ex-
perts and opposition proceedings involving multiple rounds
of consultations of the early versions were the main meth-
ods used for the creation of the model. The documents ana-
lysed by the content analysis include:

a/ publicly available information (web sites, catalogues,
presentations of courses, profiles of educational institu-

litni znalosti ze specifické oblasti problematiky rizikového
chovani (napriklad poruchy prijmu potravy, drogova legis-
lativa atp.), pricemz vSak nemuseji byt dostateéné obezna-
meni do potrebné hloubky s kazdodenni realitou Skoly
a mnohdy nemaji ani prili§ intenzivni kontakt s zZédky a stu-
denty. Ani u téchto pracovniku nelze pres jejich odbornou
erudici a priori predpokladat dovednost efektivniho preven-
tivniho pusobeni na tyto cilové skupiny. Dalsi specifickou
skupinu predstavuji preventivni pracovnici pusobici
v NNO, jejichz znalosti z oblasti PPRCH i dovednosti inter-
aktivni preventivni prace s cilovymi skupinami byvaji
mnohdy nadstandardni. Mnozi se na tuto ¢innost speciali-
zuji, navstévuji radu existujicich kvalitnich kurza a udéi se
od zkusengjsich kolega. V NNO se vSak setkdvame s pomér-
né vysokou fluktuaci pracovnikt. Povazujeme proto za efek-
tivni nabidnout jednotny systém kvalifikaci a vzdélavani
a moznost profesiondlniho rastu v primarni prevenci i pro
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yshepedagogické” skupiny preventivnich pracovnik.

@ 2 MATERIAL A METODIKA

Hlavnimi metodami ve fazi mapovani vychozi situace byly:
kvantitativni i kvalitativni obsahova analyza dokumentt
a dotazniky pro realizatory specializaéniho studia pro SMP
a dal8ich kurzt v problematice PPRCH. Jako hlavni metody
pro tvorbu modelu byly vyuzity ohniskové skupiny s odbor-
niky a nékolikakolové oponentni pripominkovéani prubéz-
nych verzi modelu. Mezi dokumenty analyzované v ramci
obsahové analyzy patri:

a/ verejné dostupné informace (webové stranky, katalogy,
prezentace kurzu, profily vzdélavacich instituci atp.)
o 55 vzdélavacich programech vénujicich se primérni pre-
venci ve 8kolstvi v ramci CR, tj. zejména informace o dlou-
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tions, etc.) regarding 55 educational programmes involving
primary prevention in the Czech school system, in particu-
lar information on the long-term specialisation study and
short-term courses offered as part of the lifelong education
system.

b/ accreditation files, detailed syllabi, background docu-
ments for final exams, completed course evaluation ques-
tionnaires, evaluation reports and other supporting mate-
rial concerning the specialisation courses for school preven-
tion workers implemented by 8 partner institutions within
the VYNSPI project.

Between the autumn of 2010 and the spring of 2012,
a total of 4 focus and working group meetings took place, as
did a number of individual consultations and meetings with
primary prevention experts, whose experience, views, qual-
ified estimates and forecasts contributed to the formulation
of the basic as well as the partial parameters of the pro-
posed model. The resulting version of the model also reflects
years of personal experience of the authors as organisers of
training courses for prevention practitioners and trainers
in the specialisation course for school prevention workers
and in other courses dealing with the primary prevention of
risk behaviour.

Each qualification level is defined by the clear require-
ments for the target knowledge, skills and competences the
applicant must meet rather than by merely specifying the
number of hours spent to take courses. In this respect, the
model is inspired, among other influences, by the Guide-
lines for the Fulfilment of the National Qualifications
Framework [Metodika napltiovani Narodni soustavy
kvalifikaci (Narodni dstav pro vzdélavani, 2012)] and the
Procedure of the Creation of Training Modules for Partial
Qualifications [Postupem tvorby vzdélavacich modulta pro
diléi kvalifikace (Ndrodni tdstav odborného vzdéldavani,
2007)]. These documents arose from the “NSK” and “NSK2”
projects managed by the National Institution of Technical
and Vocational Training (now a part of the National
Training Institute). When defining the knowledge, skills
and competences, we also found inspiration in the IPN 6
project (Narodni kvalifikaéni rdmec terciarniho vzdélavani
[National Qualifications Framework for Tertiary Educa-
tion], 2012).

In order to correctly understand and interpret the pro-
posed model, it is, of course, essential to understand the key
terms, definitions and concepts the model builds on. Our
approach is based on the general framework of current
school-based prevention of risk behaviour as defined in the
relevant monograph (Miovsky, Skéacelovd, Zapletalova, &
Novak; 2010). The key terms and concepts are also dis-
cussed in detail in the primary prevention explanatory dic-
tionary (Miovsky et al., 2012).
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hodobych specializa¢nich studiich i kratkodobych kurzech
v rdmci celozivotniho vzdélavani (déle i CZV),

b/ akreditaéni spisy, podrobné sylaby, poklady k zavérec-
nym zkouskam, vyplnéné dotazniky o kurzech, evaluaéni
zpravy a jiné podpturné dokumenty tykajici se specializaé-
nich kurzi pro SMP realizovanych 8 partnerskymi institu-
cemi v ramci projektu VYNSPI.

V obdobi od podzimu 2010 do jara 2012 probéhly cel-
kem 4 ohniskové a pracovni skupiny a velké mnozstvi indi-
vidudlnich osobnich konzultaci a schiizek s odborniky paso-
bicimi v primérni prevenci, ktefi se svymi zkuSenostmi, na-
zory, kvalifikovanymi odhady a prognézami podileli na
formovani zdkladnich i dilé¢ich parametrta navrhovaného
modelu. Na vysledné podobé modelu se projevily i nékolika-
leté osobni zkuSenosti autort s organizaci vzdélavani pro
preventivni pracovniky i s lektorovdnim ve specializaénim
studiu pro SMP a jinych kurzech s tématikou PPRCH.

Kazdy z navrhovanych kvalifikaénich stuprit modelu
je definovan jasnymi pozadavky na cilové znalosti, doved-
nosti a kompetence (zpusobilosti), které musi uchazeé spl-
niovat, nikoliv pouze rozsahem hodin absolvovanych v kur-
zech. V tomto ohledu je model inspirovan mimo jiné téz Me-
todikou napliiovani Narodni soustavy kvalifikaci (Narodni
Gstav pro vzdélavani, 2012) a Postupem tvorby vzdéldva-
cich modult pro diléi kvalifikace (Narodni dstav odborného
vzdélavani, 2007). Jedna se o materialy vzniklé v projekta
NSK a NSK2 rizenych NUOV (dnes soudast NUV). Pri defi-
novani jednotlivych znalosti, dovednosti a kompetenci jsme
se inspirovali i projektem IPN 6 (Narodni kvalifikaéni ra-
mec terciarniho vzdélavani, 2012).

Pro spravné pochopeni a interpretaci navrhovaného
modelu je samoziejmé zdsadni porozumét klicovym po-
jmum, definicim a konceptiim, na kterych je vystavén. Vy-
chéazime z obecného rdmce soucasné skolské prevence rizi-
kového chovani tak, jak je zpracovan v publikované mono-
grafii (Miovsky, Skécelova, Zapletalovda & Novak; 2010).
Kli¢ové pojmy a koncepty dédle podrobné zpracovava také
vykladovy slovnik primarni prevence (Miovsky et al., 2012).



® 3 RESULTS

The proposed model is centred on the four hierarchically ar-
ranged levels of a prevention practitioner: the first — “pre-
vention basics,” the second — “intermediate,” the third —
“advanced,” and the fourth — “expert” levels (Fig. 1). In the
qualification standards the individual levels are arranged
according to the degree of complexity of the prevention ac-
tivities performed, and a higher level always requires the
prior fulfilment of the lower level. In the text below, each
qualification level is defined and explained using (a) the de-
scription of the level and of the typical positions, and (b)
a qualification and evaluation standard (including clear ta-
bles — Tables 1 to 4).

® 3 / 1 Basic level (primary prevention basics)

Description of the level and typical positions
This qualification level is the requirement for delivering
primary prevention at the lowest complexity level. It gov-
erns the minimum requirements applicable to all individu-
als pursuing prevention activities with groups of children
and young people in the school settings. In terms of the type
of activities, this may include, for example, educational and
awareness-building activities, work with the community
circle and atmosphere in the class, and other common
means of universal primary prevention. However, selective
and indicated prevention programmes or universal preven-
tion programmes requiring a higher degree of competences
for working with a group or an individual cannot be per-
formed at the prevention basics level. The practitioners at
the level of the prevention basics must have the opportunity
of being guided at their workplace by a practitioner holding
at least the advanced qualification and with whom they can
regularly discuss the prevention efforts. Examples of typi-
cal positions:

» Teachers who include prevention activities in the
subject they teach (e.g. education concerning ethnic
minorities during normal Geography classes, etc.);

* A rescue system professional who gives a prevention
awareness-building lecture at school or organises
a primary prevention programme for a class at his/her
workplace;

¢ A voluntary worker conducting a prevention programme
of an NGO at a school under the supervision of an
on-staff school prevention worker.

Qualification and evaluation standard

a/ The practitioner must have completed higher secondary
education.

b/ The practitioner must have completed a basic primary
prevention course of 40 hours involving at least 8 hours of
self-experience.

® 3 VYSLEDKY

serazenych urovnich odbornosti preventivniho pracovnika:
prvni, zdkladni drovni, tzv. ,preventivnim minimu“, druhé,
»Stredné pokroéilé“, treti, ,pokrocilé“, a étvrté, tzv. ,expert-
ni“, arovni (Obr. 1). Jednotlivé trovné jsou v kvalifikaénich
standardech odstupriovany dle narocnosti provadénych
preventivnich aktivit a vyssi droven vzdy vyzaduje pred-
chozi naplnéni drovné nizsi. Kazdy z kvalifika¢nich stupna
je v nasledujicim textu vydefinovan a vysvétlen pomoci a)
popisu urovné a typickych pozic a b) kvalifikaéniho a hodno-
tictho standardu (vetné prehlednych tabulek — tabulky

1 az4).

‘ 1. Basic level (primary prevention basics) ‘

12

‘ 2. Intermediate level (intermediate prevention practitioner) ‘

4 L

‘ 3. Advanced level (advanced prevention practitioner) ‘

J L

‘ 4. Expert level (primary prevention expert) ‘

Fig. 1/ Obr. 1

Diagram of the proposed model of qualifications for the practitioners of the
primary prevention of risk behaviour

Schéma navrhovaného modelu kvalifikaénich stuprii pracovniki v PPRCH

® 3 /1 Zakladni uroven (primarnépreventivni
minimum)

Popis trovné a typickych pozic
Tato kvalifikaéni troven je predpokladem pro vykon pri-
marnépreventivni prace na nejnizsi trovni obtiZnosti. Jed-
na se o minimalni pozadavky na vSechny osoby, které pre-
ventivné pracuji se skupinami déti a mladeze ve Skolstvi.
Dle typu aktivit sem lze zaradit napriklad edukaéni a osvé-
tové ¢innosti, prace s komunitnim kruhem, s klimatem tii-
dy a jiné bézné uzivané prostredky vseobecné primarni pre-
vence. Na drovni preventivniho minima jiz vSak nelze pro-
vadét napriklad programy selektivni a indikované prevence
nebo programy vSeobecné prevence vyzadujici vyssi kompe-
tence pro praci s kolektivem ¢i jednotliveem. Pracovnik na
arovni preventivniho minima musi mit na pracovisti moz-
nost odborného vedeni pracovnikem na minimalné 3. trov-
ni, se kterym svou preventivni ¢innost pravidelné konzultu-
je. Priklady typickych pozic:

» pedagog realizujici preventivni ¢innosti zakomponované
do jeho predmétu (napriklad edukace o etnickych
mens§indch v ramci standardni vyuky zemépisu atp.),

e odbornik z rad slozek zachranného systému, ktery ve
Skole vede preventivni osvétovou prednasku ¢i na svém
pracovisti realizuje primarnépreventivni program
s tridnim kolektivem,
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Table 1/ Tabulka 1
Qualification standard for the 1%, basic level (primary prevention basics)
Kvalifikacni standard pro 1. zakladni droven (priméarnépreventivni minimum)

KNOWLEDGE Possible SKILLS
verification
method

Differentiates between ORLEX Uses an
efficient and inefficient TEST awareness-building
types of primary ONLINE and educational form
prevention interventions. of risk behaviour

primary prevention.
Is familiar with the ORLEX Can interactively work
fundamentals of TEST a medium-sized group
developmental ONLINE of children or young
psychology and the people.
functioning of the human
mind during childhood
and adolescence.
Is familiar with the main ORLEX Notices events in
forms and signs of risk TEST a group and striking
behaviours in children ONLINE aspects of the
and young people. behaviour of

individuals.
Possesses partial ORLEX Develops and
professional knowledge in TEST properly uses
the specific area of risk ONLINE communication and
behaviour prevention they presentation skills.
specialise in.
Knows the basic ethical, ORLEX Can recognise and
legal and professional TEST professionally
standards for working ONLINE respond to behaviour
with children and young exceeding the social
people. standards.

2012/ 12/ 3
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Possible COMPETENCES Possible
verification verification
method method
DEMO Can prepare a universal PAPER PROJ

primary prevention programme

in the area they specialise in,

according to recommended

procedures.

DEMO MODEL Can lead a universal primary MODEL
prevention programme and EXPEVAL
adjust it to the relevant needs
and target group.

DEMO Can recognise a vulnerable MODEL

EXPEVAL individual in the group they PRACTICE
work with and refer the
individual for follow-up care.

DEMO Can transmit information about DEMO

EXPEVAL the risk behaviour they focus EXPEVAL
on in an acceptable and
balanced manner.

MODEL Respects the boundaries of MODEL
a professional relationship, EXPEVAL
informs the competent persons
about any non-standard
situations and does not exceed
his/her competences.

Key: AUD = examiner’s audition of the candidate’s prevention work, CASE = case study, DEMO = practical demonstration, EXPEVAL = expert evaluation by the ex-

aminer, MODEL = description of the solution to a presented model situation, ONLINE = test administered on-line via a suitable e-learning environment, ORLEX =
oral exam, PAPER = a written paper (mid-term, final paper, etc.), PRACTICE = skills or knowledge demonstrated in practice, PROJ = preparing a project, TEST =

written test (featuring open or closed answers); also applies to 7ables 2, 3, and 4.

Viysvétlivky: DEMO = demonstrace, praktické predvedeni, KAZU = kazuistika, pfipadova studie, MODEL = popis feSeni pfedloZzené modelové situace, NASL = na-

slech zkousejiciho pii preventivni praci adepta, ONLINE = test administrovany online pres vhodné e-learningové prostiedi, OPOS = odborné posouzeni zkousejiciho,

PIPR = pisemnd prdce (semindrni, zdvérecna atp.), PRAXE = doloZeni dovednosti ¢i znalosti absolvovanou praxi, PROJ = vypracovani projektu, TEST = pisemny test

(s otevienymi ¢i uzavienymi odpovéd'mi), USTZK = ustni zkouska. Obdobné u tabulky 2, 3 a 4.

¢/ The practitioner must have at least started to pursue fur-
ther education (college, university, other specialisation
courses) in a field that focusses on working with people (the
most suitable majors in this respect include teacher educa-
tion, special education, psychology, addictology, health
care, social work, etc.). In justified cases, this point may be
replaced with the practitioner’s specific knowledge and skills
in different areas (which applies, for example, to members of
the rescue system, police officers, public health office staff,
and medical staff) or with long-standing experience.

The knowledge, skills and competences required for
this level, including the proposed methods of their verifica-
tion, are provided in Table 1.

FOUR-LEVEL MODEL OF QUALIFICATIONS FOR THE PRACTITIONERS

e dobrovolny pracovnik realizujici pod dohledem
kmenového preventivniho pracovnika z externi nestatni
neziskové organizace (dale také NNO) preventivni
program na Skole.

Kvalifikaéni a hodnotici standard

a/ pracovnik musi mit dokonéené stredoskolské vzdélani
s maturitou,

b/ pracovnik musi absolvovat zdkladni kurz primérni pre-
vence v rozsahu 40 hodin s minimélnim podilem 8 hodin
sebezkus$enosti,

¢/ Pracovnik musi mit alespon zapocaté dalsi studium
(VOS, VS, jin4 specializaéni studia), které je svym obsahem



o
® 3 / 2 Intermediate level (intermediate zaméreno na praci s lidmi (mezi nejvhodnéjsi obory v tomto
prevention practitioner) ohledu muzZeme zaradit pedagogiku, specidlni pedagogiku,

psychologii, adiktologii, zdravotnictvi, socidlni praci atp.).
Description of the level and typical positions Tento bod Ize v oduvodnénych pripadech nahradit specific-
The main scope of this level is to work with the target group ~ kymi znalostmi a dovednostmi v rdznych oborech (napri-
of pupils and students. It concerns more complex preven-  klad zastupci zdchranného systému, policisté, pracovnici hy-
tion efforts such as universal primary prevention or selec- gienickych a lékarskych zarizeni atp.) ¢i dlouholetou praxi.
tive prevention programmes. In terms of the type of activi- Jednotlivé zakladni pozadované znalosti, dovednosti
ties, it includes managing programmes with an interactive a kompetence pro tuto troven véetné navrhovanych zpuso-
component (e.g. the training and acquisition of life skills?. b1 jejich moZného ovérovani obsahuje tabulka 1.
The important factors include the use of feedback, the abil-
ity to motivate the group to undertake more complex inter- @ 3 /2 Stredné pokrocila troven (stredné
actions, and specific knowledge of the individual types of  pokrocily preventivni pracovnik)
risk behaviour. The practitioner at this level is able to man-
age crises and handle adverse phenomena which the group Popis arovné a typickych pozic
or individual may display within the framework of the pre- Hlavni naplni této trovné je prim4 préce s cilovymi skupi-
vention activities. The practitioners at the 2nd level of qual- nami déti a Skolni mladeze. Jedna se o systematickou pre-
ifications must have the opportunity of being guided at  ventivni prédci na vy$§i drovni obtiZnosti, napt. programy
their workplace by a practitioner holding at least the ad- vSeobecné primarni prevence nebo selektivni prevence. Dle
vanced qualification and with whom they can regularly dis- typu aktivit sem lze zaradit napriklad vedeni programu
cuss the prevention efforts. Examples of typical positions: s interaktivni komponentou (napt. nacvik a osvojovani zi-
¢ A trained primary prevention practitioner who is votnich dovednosti®). DuleZit4 je naptiklad préce se zpétny-
a teacher implementing an interactive universal primary mi vazbami, schopnost naladit skupinu na naroénéjsi inter-
prevention programme based on developing life skills; akce ¢i specifické znalosti o jednotlivych typech rizikového
e A trainer invited from an external NGO implementing chovéani. Pracovnik na této drovni je schopen zvladnout kri-
a long-term and comprehensive universal primary zové situace a zpracovat neprijemné stavy, které se mohou
prevention programme at the school; v ramci jeho preventivni prace v kolektivu nebo u jednotliv-
¢ A staff member of a low-threshold facility for children or cu objevit. Pracovnik na 2. drovni musi mit na pracovisti
young people or an educational facility for providing moznost odborného vedeni pracovnikem na minimélné
institutional and court-ordered compulsory education 3. urovni, se kterym svou preventivni ¢innost pravidelné
who carries out a selective primary prevention konzultuje. Priklady typickych pozic:
programme with a specific focus on drug use and other » proskoleny primarnépreventivni pracovnik z rad
addictions. pedagogu realizujici interaktivni program vseobecné
priméarni prevence zaloZeny na rozvijeni Zivotnich
Qualification and evaluation standard dovednosti,
a/ The practitioner must hold a bachelor’s degree in a field * pozvany externi lektor z NNO realizujici dlouhodoby
focused on working with people (see above). a komplexni program vseobecné primérni prevence na
b/ The 2nd level practitioner must also meet all the require- dané skole,
ments of the 1st qualification level. e pracovnik nizkoprahového zarizeni pro déti a mladez ¢i
¢/ The practitioner must have completed an intermediate pracovnik ve Skolském zarizeni pro vykon ustavni
primary prevention course of 40 hours involving at least vychovy a ochranné vychovy realizujici program
16 hours of self-experience.’ selektivni primarni prevence se specifickym zamérenim
na zneuzivani drog a jiné zavislosti.
Kvalifika¢ni a hodnotici standard
a/ pracovnik musi mit dokoncéené vysokoskolské bakalarské
studium, které je svym obsahem zaméreno na préaci s lidmi
2/ For example, the development of critical thinking, problem solving, effi- (viz vyse),
cient communication, relationship skills, coping with emotions, empathy, etc.
The Unplugged methodology can be used as an example - see
http://www.adiktologie.cz/cz/articles/detail/70/2591/Unplugged-Program 2/ Napt. rozvoj kritického mysleni, feSeni problém, efektivni komunikace,
-primarni-prevence -pro-zaky-6-trid-zakladnich-skol vztahové dovednosti, zvlddani emoci a empatie atd. Piikladem mUze byt meto-
3/ Combined with the first level, this is a total of 80 training hours involving dika Unplugged (viz http://www.adiktologie.cz/cz/articles/detail/70/2591/
24 hours of self-experience. Unplugged-Program-primarni-prevence -pro-zaky-6-trid-zakladnich-skol).
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Table 2 / Tabulka 2
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Qualification standard for the 2", intermediate level (intermediate prevention practitioner)

Kvalifikacni standard pro 2. stfedné pokrocilou uroveri (stfedné pokrocily preventivni pracovnik)

KNOWLEDGE

Knows the effective
evidence-based types of
preventive interventions and
understands their principle.
Knows the basics of
secondary and tertiary
prevention and the network
of institutions providing such
services.

Understands the functioning
of the mind and the
differences in the perception,
experiencing, acting, and
behaviour during childhood
and adolescence, including
group processes.

Distinguishes between the
specific forms and signs of
risk behaviour of individuals
and groups and knows their
typical needs.

Has mastered and extends
a pool of group work
techniques, including
recommendations and
comments regarding the

adequacy of their application.

Verification

method

ORLEX TEST

ORLEX TEST

ORLEX TEST

ORLEX PAPER

SKILLS

Applies primary prevention
principles based on life skills
development and on working
with normative beliefs.

Uses psychological and
pedagogical principles to lead
a small and medium-sized
group.

Can recognise the existing
norms and rules of a group or
community, is sensitive to
differences in the life style and
to the cultural or other unique
needs of a group or
community. Addresses the
occurrence of risk behaviours
or other emergencies
according to the
recommended emergency
plans and procedures.

Uses focused observation and
active empathetic listening to
identify the current situation in
the group.

Verification
method

DEMO

DEMO
EXPEVAL

MODEL
EXPEVAL

DEMO
EXPEVAL

COMPETENCES

Is able to prepare

a programme of
universal or selective
primary prevention with
clearly present
functional features,
according to
recommended
procedures.

Can lead a universal or
selective prevention
programme and adjust
it to the current
conditions and needs of
the target group.

Can establish an equal
working relationship
with the target group
and create and maintain
an atmosphere of trust
and safety, can
recognise potentially
risky situations in the
specific group and
respond to them
adequately.

Has mastered the
handling of
emergencies and can
recognise what they
can and cannot handle
using their own
resources; follows the
principles of mental
hygiene.

Verification
method

PAPER
PROJ

DEMO
EXPEVAL
AUD

VIDEO AUD
CASE

PRACTICE
CASE
EXPEVAL

The knowledge, skills and competences required for
this level, including the proposed methods of their verifica-
tion, are provided in Table 2.

® 3/ 3 Advanced level (advanced prevention
practitioner)

Description of the level and typical positions

The advanced prevention practitioner can perform two
lines of work. Firstly, it is the organisational line, where it
includes the creation of basic preventive programmes: guid-
ance provided to other staff participating in the prevention
efforts within the institution; communication and coopera-

FOUR-LEVEL MODEL OF QUALIFICATIONS FOR THE PRACTITIONERS

b/ pracovnik na 2. trovni musi téz spliiovat vSechny néaro-
ky 1. Grovné,

¢/ pracovnik musi absolvovat stredné pokrocily kurz pri-
marni prevence v rozsahu 40 hodin s minimalnim podilem
16 hodin sebezkugenosti.?

Jednotlivé zdkladni pozadované znalosti, dovednosti
a kompetence pro tuto troveri véetné navrhovanych zpuso-
bt jejich mozného ovérovani obsahuje tabulka 2.

3/ Kumulativné jde i s prvni drovni jiz o 80 hodin kurzu s podilem 24 hodin
sebezkusenosti.



tion with other primary prevention stakeholders and rele-
vant institutions in the region, etc. In schools these are the
standard responsibilities defined for school prevention
workers (Decree No. 72/2005 Coll.). Secondly, it is the direct
handling of the target groups. An advanced prevention
practitioner is able to work with all types of primary pre-
vention programmes,* including the indicated prevention.’
The programmes concerned are more complex and also ap-
ply methods close to the therapeutic ones (typically, simple
cognitive-behavioural techniques).® In a school, an ad-
vanced prevention practitioner may provide professional
guidance to prevention practitioners at the basic and inter-
mediate qualifications. Examples of typical positions:

e A special educator or psychologist carrying out an
indicated primary prevention programme based on the
screening of the risk personality factors;”

¢ A teacher or special educator in the role of the school
prevention worker carrying out a basic preventive
programme in a school, in an educational facility for
providing institutional and court-ordered compulsory
education or in an educational care centre;

* An NGO manager responsible for the form and quality
of primary prevention activities under a certified
programme.

Qualification and evaluation standard

a/ The practitioner must hold a master’s degree in a field fo-
cused on working with people.

b/ The advanced prevention practitioner must also meet all
the requirements of the basic and intermediate qualifica-
tion levels.

¢/ The practitioner must have completed an advanced pri-
mary prevention course of 120 hours involving at least
40 hours of self-experience.®?

d/ At least 2 years of experience with primary prevention
activities undertaken at the 1st and 2nd levels are required.

The knowledge, skills and competences required for
this level, including the proposed methods of their verifica-
tion, are provided in Table 3.

4/ Naturally, it is necessary to respect the required initial training for all the
methods which require such training (mostly as part of the lifelong learning
process).

5/ Unless the indication involves specific, e.g. diagnostic skills, which
require additional qualifications such as a degree in psychology or special
education.

6/ Naturally, while respecting the interdisciplinary boundary in that preven-
tion is not therapy.

7/ The examples include the Preventure methodology and its SURPS
screening questionnaire; see http://www.adiktologie.cz/cz/articles/detail/
218/1681/Metodika-indikovane-primarni-prevence-PREVenture-zakladni-informace
8/ Combined with the first two qualification levels, this is a total of 200 train-
ing hours involving 64 hours of self-experience.

® 3 / 3 Pokrocila uroven (pokrogily
preventivni pracovnik)

Popis arovné a typickych pozic
Preventivni pracovnik na 3. darovni muZe vykondvat praci
ve dvou liniich. Prvni predstavuje organizaéni linie, kde se
jedné napt. o tvorbu minimalnich preventivnich program,
metodické vedeni ostatnich pracovnikt pusobicich v pre-
venci v ramci instituce, komunikaci a spolupraci s dalsimi
aktéry primarni prevence a relevantnimi institucemi v regi-
onu atp. Na Skolédch jde o klasické povinnosti definované
pro $kolni metodiky prevence (vyhlaska €. 72/2005 Sb.).
V druhé linii jde o primou preventivni praci s cilovymi sku-
pinami. Pracovnik na 3. drovni je schopen pracovat se vSe-
mi typy programt primarni prevence®, véetné prevence in-
ji 1 metod blizkych terapeutickému pusobeni (vétSinou
jednoduché kognitivné-behaviordlni techniky).® V rameci
skoly ¢i organizace muze pokrocily preventivni pracovnik
odborné vést pracovniky 1. a 2. trovné. Priklady typickych
pozic:

» §kolni specidlni pedagog ¢i psycholog realizujici program
indikované primarni prevence zaloZeny na screeningu
rizikovych osobnostnich faktora,”

* pedagog ¢i etoped v roli Skolniho metodika prevence
realizujici minim&lni preventivni program na skole, ve
Skolském zarizeni pro vykon ustavni vychovy
a ochranné vychovy ¢i ve stredisku vychovné péce,

* vedouci pracovnik v NNO, zodpovédny za podobu
a kvalitu primarnépreventivnich aktivit v rdmci
rizeného certifikovaného programu.

Kvalifika¢ni a hodnotici standard

a/ pracovnik musi mit dokonc¢ené vysokoskolské magister-
ské studium, které je svym obsahem zaméreno na praci
s lidmi,

b/ pracovnik na 3. Grovni musi téz spliovat vSechny néro-
ky 1. a 2. drovné,

¢/ pracovnik musi absolvovat pokrocily kurz primarni pre-
vence v rozsahu 120 hodin s minim&lnim podilem 40 hodin
sebezkugenosti,®

4/ Samoziejmé je nutné respektovat pozadované vstupni zaskoleni ke
véem metodam, které to vyzaduji (vétsinou v rdmci C2V).

5/ Pokud indikace nespociva ve specifickych, napfiklad diagnostickych do-
vednostech, které pak vyzaduji jesté dalsi kvalifika¢ni pfedpoklady, jako napfi-
klad ukoncené studium psychologie ¢i speciaini pedagogiky.

6/ Samozrejmé pfi respektovani mezioborové hranice, tj. Ze prevence nenf
terapii.

7/ Piikladem mdZe byt metodika Preventure a jeji screeningovy dotaznik
SURPS (viz http://www.adiktologie.cz/cz/articles/detail/218/1681/ Metodika-
indikovane-primarni-prevence-PREVenture-zakladni-informace).

8/ Kumulativné jde i s prvnimi dvéma drovnémi jiz o 200 hodin kurzu s podi-
lem 64 hodin sebezkusenosti.
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Table 3 / Tabulka 3

Qualification standard for the 3", advanced level (advanced prevention practitioner)

Kvalifikacni standard pro 3. pokrocilou troven (pokrocily preventivni pracovnik)

KNOWLEDGE

Knows the current
evidence-based trends,
models and strategies in
primary prevention, is
familiar with the current
supply of programmes and
methodologies.

Knows the legislation
concerning the primary
prevention of risk
behaviour and the related
areas (e.g. the social and
legal protection of
children).

Knows very well all the risk
behaviours described in
the available literature as
well as the methods for
their detection.

Knows the fundamentals
of counselling and school
psychology, special
education and
psychopathology.

Knows the recommended
emergency procedures in
case of the occurrence of
risk behaviour in his/her
facility.

Understands the most
common pitfalls, risk and
conflicts in the field which
can occur in prevention
efforts at the individual,
group, organisation, or
community level.

Verification

method

ORLEX TEST
PAPER

ORLEX TEST
ONTEST

ORLEX TEST

ORLEX TEST
PAPER

ORLEX TEST
PAPER

ORLEX
PAPER

SKILLS

Can efficiently keep
documents on the
activities and events
concerning the primary
prevention of risk
behaviour in the facility
in question.

Knows how to create
and keep an updated
network of active
contacts with
institutions operating in
the primary prevention
of risk behaviour in their

area.

Has mastered the basic
methods of evaluating
and assessing the
situation regarding risk
behaviour in the facility
in question.

Can effectively
communicate with
adults and motivate
them to cooperate, in
particular when working
with the parents, legal
guardians and
colleagues (as well as
with the media, if
applicable).

Can lead an advisory or
motivational interview
within the framework of
early intervention.

Applies ethical and
professional standards
to minimise any
damage to his/her
clients and reinforce the
integrity of primary
prevention practitioners.

Verification
method

PRACTICE

PRACTICE
PAPER

PAPER EXPEVAL

DEMO MODEL
EXPEVAL

DEMO MODEL
EXPEVAL

EXPEVAL
PRACTICE

ORIGINAL ARTICLE

COMPETENCES

Is competent to create
and regularly update

a basic prevention
programme for a specific
school or facility where
he/she works.

Can implement and
maintain an efficient
system of the primary
prevention of risk
behaviour in their school
or organisation.

Regularly uses evaluation
and monitoring
instruments to assess the
initial situation regarding
risk behaviour. Can
identify the needs of the
target groups and
implement adequate
interventions.

Can provide his/her
colleagues professional
advice, can professionally
fulfil his/her advisory role.

Can lead an indicated
primary prevention
programme or perform
early intervention
according to the
recommended
procedures.

Is an example of

a cooperative approach,
lifelong learning, moral
integrity and healthy life
style.

2012/ 12/ 3

Verification
method

PAPER

PRACTICE
EXPEVAL

PAPER
PRACTICE
EXPEVAL

CASE AUD
PRACTICE

DEMO AUD
VIDEO

EXPEVAL
PRACTICE

FOUR-LEVEL MODEL OF QUALIFICATIONS FOR THE PRACTITIONERS
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® 3/ 4 Expert level (primary prevention
expert)

Description of the level and typical positions
An expert primary prevention practitioner mainly performs
coordination, guidance, counselling, training and supervi-
sory tasks.? They coordinate the primary prevention system
and the cooperation among the stakeholders within larger
units such as municipalities, areas or regions. Their juris-
diction includes the provision of guidance to other preven-
tion practitioners with a lower qualification level. They
monitor the occurrence of risk behaviour in the relevant ter-
ritory, are able to evaluate ongoing programmes, contribute
to creating and innovating the guidelines for new preven-
tion programmes and participate in their implementation,
etc. They organise the system of prevention practitioner
training and act as trainers or sponsors in the system. They
lead intervisory meetings of prevention practitioners. They
are able to perform a crisis intervention or other more com-
plex interventions which schools cannot handle on their
own. They can act as authorised persons during the qualifi-
cation exams taken by risk behaviour primary prevention
practitioners (for more information see below). They deliver
expert papers at training events, conferences or publish
them in professional journals, and they focus on developing
the primary prevention of risk behaviour. Examples of typi-
cal positions:

* A regional prevention worker in
pedagogical-psychological counselling centres;

e A prevention worker or prevention coordinator in larger
municipal, regional or other offices;

e A trainer or sponsor in a course concerning the primary
prevention of risk behaviour or in a specialisation
course within the system for the further training of
education professionals;

° A primary prevention trainer with long-standing
self-experience training to hold intervisory or
supervisory meetings for his/her colleagues.

Qualification and evaluation standard

a/ The practitioner must hold a master’s degree in a field as-
sociated with the primary prevention of risk behaviour (e.g.
education, special education, psychology, addictology, etc.).
b/ The expert-level practitioner must also meet all the re-
quirements of the 1st, 2nd and 3r qualification levels.

¢/ The practitioner must have completed advanced primary
prevention course of 96 hours involving at least 32 hours of
self-experience.'

9/ Dedicated supervision training is required for the due performance of
the supervisory tasks. Supervision is only listed as an option; without training,
the primary prevention expert can only lead intervision meetings.

10/ Combined with all the lower qualification levels, this is a total of
296 training hours involving 96 hours of self-experience.

d/ pozadovany jsou minimélné 2 roky praxe v primarnépre-
ventivnich aktivitdch provadénych na 1. a 2. Grovni.

Jednotlivé zakladni pozadované znalosti, dovednosti
a kompetence pro tuto troven véetné navrhovanych zpuso-
bt jejich mozného ovérovani obsahuje tabulka 3.

® 3 / 4 Expertni uroven (expert primarni
prevence)

Popis arovné a typickych pozic

Preventivni pracovnik na 4. drovni vykonava zejména ¢in-
nosti koordinaéni, metodické, poradenské, vzdélavaci a su-
pervizni.? Koordinuje systém primérni prevence a spolupraci
klicovych aktéra v ramci vétsich celku, napriklad obci, regio-
nu ¢i kraja. V mezich své pusobnosti vede metodicky ostatni
preventivni pracovniky nizsich irovni. Monitoruje vyskyt ri-
zikového chovani v daném tzemi, je schopen evaluovat pro-
bihajici programy, spoluvytvari a inovuje metodiky novych
preventivnich programu, podili se na jejich implementaci
atp. Organizuje systém vzdélavani preventivnich pracovni-
kd, kde ptisobi jako lektor anebo garant. Vede intervizni sku-
piny preventivnich pracovnikt. Je schopen provadét krizo-
$koly nedokaZou samy vyresit. MuzZe pusobit jako autorizo-
vand osoba pri kvalifikaénich zkouskach pracovniki
v PPRCH (viz déle v textu). Publikuje odborna sdéleni na
vzdélavacich akcich, konferencich ¢i v odbornych ¢asopisech
a vénuje se rozvoji PPRCH. Priklady typickych pozic:

* oblastni metodik prevence v rdmci
pedagogicko-psychologickych poraden,

metodik ¢i koordinator prevence v ramci vétsich obci ¢i

krajskych a jinych dradda,

lektor ¢i garant kurzu PPRCH nebo specializaéniho
studia v ramci DVPP,

¢ lektor primarni prevence s dlouhodobym
sebezkusenostnim vycvikem realizujici pro své kolegy
intervizni ¢i supervizni setkavani.

Kvalifika¢ni a hodnotici standard

a/ pracovnik musi mit dokonc¢ené vysokoskolské magister-
ské studium, které je svym obsahem blizké primérni pre-
venci rizikového chovani (napf. pedagogiku, specidlni peda-
gogiku, psychologii, adiktologii atp.),

b/ pracovnik na 4. drovni musi téz spliiovat vSechny naro-
ky 1., 2.1 3. drovné,

¢/ pracovnik musi absolvovat dalsi pokrocilé kurzy primarni
prevence v rozsahu 96 hodin s minimé4lnim podilem 32 ho-
din sebezkugenosti,™

9/ Pro fadny vykon supervizni prace je oviem samoziejmé zapotrebi jesté
specidlni vycvik v supervizi. Supervizi zde uvddime jako moznost, bez vycviku
mUZe expert primarni prevence vést pouze setkani intervizni.

10/ Kumulativné jde i se v8emi pfedchozimi trovnémi jiz o 296 hodin kurzl
s podilem 96 hodin sebezku$enosti.
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d/ A total of 5 years of experience in primary prevention in d/ Pozadovéno je minimalné 5 let praxe v primérni prevenci
a school setting or in organising primary prevention activi- ve Skolstvi nebo organizovani primarnépreventivnich akti-
ties involving the target groups of children or young people vit s cilovymi skupinami déti a mladeze ¢i vzdélavani dospé-
orintraining adults in the area of the primary prevention of  lych v oblasti PPRCH.
risk behaviour is required. Jednotlivé zdkladni pozadované znalosti, dovednosti
The knowledge, skills and competences required for a kompetence pro tuto urover véetné navrhovanych zptso-
this level, including the proposed methods of their verifica- bt jejich mozného ovérovani obsahuje tabulka 4.
tion, are provided in Table 4.
Table 4 / Tabulka 4
Qualification standard for the 4", expert level (primary prevention expert)
Kvalifikacni standard pro 4. expertn/ droveri (expert primdrni prevence)
KNOWLEDGE Verification SKILLS Verificatio COMPETENCES Verificatio
method n method n method
Is an expert in his/her ORLEX Uses the methodology for MODEL Is able to create, adapt, PAPER
original field and in the PRACTICE the creation, standardisation, PAPER implement and evaluate new PRACTICE
overlapping areas between and verification of primary EXPEVAL primary prevention methods,
that field and the primary prevention programmes and guidelines and programmes
prevention of risk diagnostic tools. which are suitable with regard to
behaviour. the needs of the target groups.
Knows the relevant ERLEX Can create emergency PAPER As an external expert invited by PRACTICE
legislation focused on MODEL guidelines applicable in an organisation within his/her CASE
primary prevention and the practice in case of the competence, is able to handle
emergency procedures in occurrence of risk behaviour. an emergency involving an
case of the occurrence of individual or a group using
risk behaviour reaching emergency intervention
beyond the limits of the principles or sensitive
school, educational facility investigation methods.
or organisation.
Knows in detail the network ORLEX Uses suitable MODEL Creates and promotes the PRACTICE
of organisations operating PAPER communication and EXPEVAL technical facilities and network EXPEVAL
in the primary prevention of management strategies for PAPER of professionals and institutions, PAPER
risk behaviour and also promotion, fund-raising, including donors in the field of
knows the systems of the coordination and motivation prevention within the area of
follow-up care for all risk of the key institutions and his/her competence, following
behaviours at the national individuals in the community the community-led approach to
and, if applicable, European or region. the primary prevention of risk
levels. behaviour.
Has mastered the didactic PRACTICE Can communicate (teach) the DEMO Creates, implements and PRACTICE
methods and adult ORLEX theoretical knowledge as VIDEO sponsors courses and other EXPEVAL
education theory as well as well as the practical skills AUD forms of training for primary PAPER
the principles of being required for preventive prevention practitioners; is an
a trainer. measures among children, authorised person for
young people and adults in recognising the qualifications at
an understandable fashion. all levels.
Has mastered the principles ORLEX Can organise and lead DEMO Continues to learn about the PRACTICE
of professional supervision, PRACTICE intervisory and, if applicable, VIDEO primary prevention of risk EXPEVAL
psychological counselling, supervisory group meetings AUD behaviour and makes expert PAPER"’
mentoring, coaching and and systematically provide CASE contributions by publishing
the differences between support for and reinforce the his/her experience, is
them. motivation of the primary a professionally respected
prevention practitioners at person in the region.
the lower qualification levels.
11/ For example, this refers to submitting expert papers, etc. 11/ Zde minime napiiklad pfedlozeni odbornych ¢léankd atp.
== FOUR-LEVEL MODEL OF QUALIFICATIONS FOR THE PRACTITIONERS




® 3 /5 Qualification exams and transitional
period for recognising qualifications

According to Act No. 179/2006 Coll., the verification and
recognition of qualifications is performed by so-called
“authorised persons” in accordance with the evaluation
standards for the qualifications concerned. The verification
is in the form of an exam, during which the examinee must
use the methods determined by the evaluation standards to
demonstrate all the competences specified in the qualifica-
tion standard according to the criteria and other rules set
by the evaluation standard. If they succeed they will receive
a qualification certificate with nationwide validity.

The authorised person is an individual authorised to
verify the examinees’ specific professional competences de-
termined by the qualification and evaluation standard for
the four qualification levels during the qualification exams.
Only a primary prevention expert may become an author-
ised person upon their request and the subsequent approval
thereof by the authorising body (the Ministry of Education).
The accredited training institutions can include, for exam-
ple, regional prevention centres (e.g. pedagogical-psy-
chological counselling centres, NGOs, universities) and
other organisations which currently operate as guidance
and coordination centres in the area of primary prevention
activities and essentially already perform this function.

The fulfilment of the qualification requirements for
the individual primary prevention practitioners will be for-
mally evaluated through qualification exams with a differ-
ent degree of complexity for each level. The individual
higher levels are based on and integrate the lower levels
(Table 5). This means, for example, that an applicant for the
3rd qualification level certificate must have already passed
the 1st (basic) and 2nd (intermediate) qualification level or
that these levels have been recognised for the applicant. In
practice it will be possible to apply for the recognition of
multiple levels at a time. For example, when applying for
the 3rd level exam, it will be possible to apply for an exam
comprising all the previous levels. It is also possible that
some courses will prepare the trainees “from scratch” di-
rectly for the 2nd or 3rd level, respectively. However, this
must be accompanied by a corresponding scope and com-
plexity of the exams to verify the knowledge, skills and com-
petences included in all the relevant levels.

Even though the proposed model is designed mainly
around the principle of verifying the target competences of
the trainees through qualification exams, we will list here
for reference at least the recommended scope of training for
the individual levels, specified by the number of hours (Ta-
ble 6). Examples of good practices also arose from the
VYNSPI project, as did proposals for the optimum content
structure of the school prevention worker specialisation
training course. These documents are a suitable initial plat-
form for the development of further training activities cor-

® 3 /5 Kvalifikaéni zkousky a pfechodné
obdobi uznavani kvalifikaci

Podle zakona ¢. 179/2006 Sb. provadéji ovérovani a uznava-
ni kvalifikaci tzv. autorizované osoby, a to podle hodnoti-
cich standardt prislusnych kvalifikaci. Ovérovani probiha
formou zkousky, kde musi uchaze¢ zptisobem stanovenym
v hodnoticim standardu prokazat v§echny kompetence uve-
dené v kvalifikaénim standardu podle kritérii a dalsich pra-
videl stanovenych v hodnoticim standardu. Pokud je proka-
Ze, obdrzi osvédceni o ziskani kvalifikace (certifikat), coz je
celostatné platny doklad.

Autorizované osoba je fyzicka osoba, ktera je opravné-
na v ramci kvalifikaénich zkousek u uchazect ovérovat od-
borné specifické kompetence stanovené v kvalifikaénim
a hodnoticim standardu pro v§echny ¢tyri irovné. Autorizo-
vanou osobou se muze na zakladé Zadosti a nasledného
schvéleni autorizujicim organem (MSMT) stat pouze osoba
na urovni 4, tedy expert primarni prevence. Akreditovany-
mi vzdélavacimi institucemi se mohou stat napr. krajska
centra prevence (naptr. pedagogicko-psychologické poradny,
nestatni neziskové organizace, univerzity) a dalsi organiza-
ce, které ptisobi v sou¢asné dobé jako metodicka a koordi-
naéni pracovisté v oblasti primédrnépreventivnich aktivit
a tuto funkei v podstaté jiz plni.

Naplnéni kvalifika¢nich pozadavkd pro jednotlivé
arovné pracovnikd v primarni prevenci bude formalné po-
suzovano prostrednictvim kvalifika¢nich zkousek, které
jsou pro kazdou troven rozdilné obtizné. Jednotlivé vyssi
arovné vychazeji z predchozich nizsich, které v sobé integ-
ruji (tabulka 5). To znamend, Ze napriklad uchaze¢ o 3. po-
krocilou troven musi mit jiz uznanu ¢i splnénu 1. zédkladni
droven i 2. stredné pokrocilou droven. V praxi bude mozné
zadat i o uznani vice stupnu najednou. To znamen4, Ze na-
priklad pro 3. stupern je mozné se jednorazové prihlasit ke
zkousSce, ktera bude zahrnovat i v§echny stupné predchozi.
Je téz mozné, Ze nékteré kurzy budou své posluchace pfti-
pravovat napr. ,z nuly“ rovnou na 2. ¢éi 3. troven apod. Musi
tomu ovSem odpovidat rozsah a obtiznost zkousek, které
budou zahrnovat ovérovani znalosti, dovednosti i zptsobi-
losti ze vSech drovni.

PrestoZe je navrhovany model postaven predevsim na
principu ovérovani cilovych kompetenci u uchazeét formou
kvalifika¢nich zkousek, uvedeme zde alespon orientaéni do-
poruceny rozsah vzdélavani pro jednotlivé drovné v hodi-
néach (tabulka 6). V ramci projektu VYNSPI vznikly i prikla-
dy dobré praxe vzdélavani a navrhy na optimalni obsaho-
vou strukturu Specializaéniho studia pro SMP, tyto
dokumenty jsou vhodnou vychozi platformou pro vyvoj dal-
Sich vzdélavacich aktivit odpovidajicich jednotlivym drov-
nim navrhovanym v tomto materialu. Predpoklddame, zZe
se v pripadé uvedeni modelu do praxe realizatori pruzné
prizptisobi obsahem svych kurzi pozadovanym cilovym
kompetencim. Skladba chybéjicich kompetenci (zejména na
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The proposed content and prevailing form of examination and additional requirements for the individual levels

Navrhovany obsah a prevaZujici forma zkousek a dalsi poZadavky pro jednotlivé urovné

1. Basic level
(The exam is conducted
by a single expert practitioner)

2. Intermediate level
(The exam is conducted
by a single expert practitioner)

3. Advanced level

Theoretical

part - knowledge

50%

written test,

oral examination
30%

written test,

oral examination

50%

Practical

part - skills

50%

practical demonstration,
model situations

70%

practical demonstration,
model situations

50%

Additional requirements
for the candidate

secondary education certificate

university (bachelor’s) degree,
level 1 certificate,
min. 24 hours of self-experience

university (master’s) degree,

(examining board of two oral examination

authorised persons — experts)

4. Expert level 50%
(examining board of two oral examination

authorised persons — experts)

practical demonstration, level 2 certificate,
paper, proof of 2 years of experience,

video recording min. 64 hours of self-experience

50% university (master’s) degree,
practical demonstration, level 3 certificate,

video recording proof of 5 years of experience,

min. 96 hours of self-experience

Table 6 / Tabulka 6
Recommended reference scope of training by level and component

Doporuceny orientacni rozsah vzdélavani dle jednotlivych trovni a komponent

Qualification

Number of hours recommended for individual training components

T Theoretical Practical

knowledge skills
1. Basic level 16 40% 16 40%
2. Intermediate 8 20% 16 40%
level
3. Advanced 40 33% 40 33%
level
4. Expert level 32 33% 32 33%
Column 96 — 104 —
aggregate:

Self-experience Level total Aggregate
8 20% 40 40

16 40% 40 80

40 33% 120 200

32 33% 96 296

96 — — —

Note: For practical reasons, the reference number of hours is calculated as a multiple of 8 (8 hours = 1 training day). The number of hours proposed for the 3 level is
lower than that applicable to the existing specialisation course for school prevention workers according to Decree 317/2005 Coll., as amended.
Pozn.: Orientacn/ hodinové dotace jsou z praktickych divodd poéitany jako ndsobky 8 (8 h. = 1 vycvikovy den). Navrhovany pocet hodin na 3. drovni je niz$i nez pro

soudasné specializaéni studium pro SMP dle platného znéni vyhlasky 317/2005 Sh.

responding with the individual levels proposed in this pa-
per. If the model is put into practice, we expect that the pro-
viders will flexibly accommodate the content of their
courses to the required target competences. Especially at
the higher levels, the structure of the missing competences
of the individual practitioners may vary because of their
particular types of background; these competences are
likely to be acquired by the trainees through individual
training plans.

A more detailed description of the qualification exams
is described in the Draft Examination Manual for the Veri-
fication of Knowledge, Skills and Competences, which has
been prepared as a follow-up document. The full version of

FOUR-LEVEL MODEL OF QUALIFICATIONS FOR THE PRACTITIONERS

vy$§ich drovnich) muze byt u jednotlivych pracovnika
vzhledem k jejich rozliénym pivodnim profesim rtzna, ty si
posléze uchazeéi mohou dopliiovat spise v rdmeci individuél-
nich vzdélavacich planu.

Podrobnéjsi popis procesu kvalifika¢nich zkousek je
popséan v Navrhu zkusebniho manualu pro ovérovani zna-
losti, dovednosti a kompetenci, ktery je vypracovan jako na-
vazujici dokument. Plné znéni navrhovaného modelu
(Charvat, Jurystovd & Miovsky, 2012) definuje podrobné
prubéh a podminky kvalifikaénich zkousek véetné moznosti
uznani kvalifikace v prechodném obdobi. Navrhujeme, aby
v obdobi 3 az 5 let od schvéleni modelu byla zZadateli prizna-
na prislusna kvalifikace pti splnéni prislusnych definova-



the proposed model (Charvat, Jurystova, & Miovsky, 2012)
defines in detail the procedure and conditions of the qualifi-
cation exams, including the possibility to recognise qualifi-
cation for a transitional period. We propose a period of 3 to 5
years after the approval of the model during which a qualifi-
cation would be recognised for applicants if they meet the
relevant defined professional requirements and submit an
application to the competent unit of the Ministry of Educa-
tion or to an organisation authorised by the Ministry. In
practice the process will be governed by the standard proce-
dures and best practices specified by the law for the recogni-
tion of qualifications in education or in a related area, in
line with the possibilities of the managing authority — the
Ministry of Education.

® 4 DISCUSSION

The supply analysis of the providers of the school preven-
tion worker specialisation course in the Czech Republic
shows varying quality among the number of 250-hour spe-
cialisation courses for school prevention workers which are
accredited according to Decree No. 317/2005 Coll. Unfortu-
nately, they are often reduced to a set of theoretical lectures
in practice. Similar findings were identified during focus
group meetings held with experts in the area of primary
prevention. It is therefore an important innovation that the
proposed model represents the clear definition of the re-
quired knowledge, skills and competence of primary pre-
vention professionals for each level and that they are veri-
fied using standardised qualification exams. The clearly es-
tablished criteria will make it easier for the providers of
training activities to draw up adequate courses for the pre-
vention practitioners at the relevant levels. It will also be
easier for the Accreditation Committee for the further
training of education professionals to evaluate or control
the training providers and their courses.

According to the proposed model, passing the first,
“prevention basic” course will be mandatory for any individ-
uals who would like to pursue primary prevention activi-
ties, programmes and interventions in schools (this also ap-
plies to external professionals invited to the school or volun-
tary workers cooperating with NGOs). These requirements
are not without good reason; their main purpose is to reduce
the risk of damage or negative influence on young people in
case of unprofessional conduct of primary prevention.
Looking ahead, the first and second qualification levels can
be expected to be achieved during bachelor’s or master’s
study programmes at faculties of education as a standard in
teacher education. However, this step must be preceded by
unifying the teaching content and ensuring that the knowl-
edge, skills and competences will indeed be comparable af-
ter the students pass the exams. The third, advanced level
best corresponds to today’s positions such as the school pre-
vention worker, school psychologist, special educator or re-

nych profesnich predpokladu a po predlozeni zadosti na pri-
slusné pracovisté MSMT nebo jim povéfené organizace.
Tento proces se bude v praxi ridit standardnimi a osvédée-
nymi postupy uréenymi zdkonem pro uznavani kvalifikaci
v rezortu Skolstvi ¢i jiném pribuzném rezortu, dle aktual-
nich moZnosti ¥idictho organu — MSMT.

® 4 DISKUSE
Z analyzy nabidky poskytovatelt specializaéniho studia
SMP v CR vyplyva, ze 250hodinova specializaéni studia pro
Skolni metodiky prevence akreditovana dle vyhlasky
&. 317/2005 Sb. maji rtiznou kvalitu. Casto se v praxi bohu-
zel omezuji na souhrn teoretickych prednasek. Podobna
zjisténi byla identifikovdna i v rdmci ohniskovych skupin
s odborniky v oblasti primérni prevence. DuleZitou inovaci
navrhovaného modelu tak predstavuje jasné definovani po-
zadovanych znalosti, dovednosti a kompetenci pracovnikt
v primarni prevenci na kazdé z trovni, které jsou poté ové-
rfovany pomoci standardizovanych kvalifika¢nich zkousek.
Vzhledem k jasné nastavenym kritériim pak bude pro reali-
zéatory vzdélavacich aktivit snazsi vytvorit adekvatni kurzy
pro preventivni pracovniky uréitych drovni. Jednodussi bu-
de také evaluace nebo kontrola poskytovateld vzdélavani
a jejich kurzu ze strany Akreditaéni komise DVPP.
Absolvovani prvni zakladni drovné, tzv. ,preventivni-
ho minima“, je dle tohoto modelu nutnou podminkou pro
v8echny jedince, kteti chtéji na skolédch a ve Skolskych zari-
zenich realizovat primarnépreventivni aktivity, programy
a intervence (tyka se to napriklad i externich odbornika
zvanych do §kol ¢i dobrovolnych pracovnikt spolupracuji-
cich s NNO). Tyto pozadavky nejsou samoucelné, jde prede-
v§im o sniZeni rizika poskozeni ¢i negativniho vlivu na mla-
dez pti neodborném provadéni primarni prevence. Do bu-
doucna se téz predpoklad4, Ze prvni i druha kvalifikaéni
uroven by u pedagogi méla byt standardné ziskavana jiz
béhem bakalarského ¢i magisterského studia na pedagogic-
kych fakultach. Tomu v§ak musi predchazet sjednoceni vy-
uky a zajisténi skuteéné srovnatelnych znalosti, dovednosti
a kompetenci po absolvovani takovych predméta. Treti, po-
kro¢ila urovern odpovidé svym rozsahem nejvice souéasnym
pozicim, jako jsou $kolni metodik prevence, Skolni psycho-
log, Skolni specidlni pedagog ¢i oblastni metodik prevence
v rdmei PPP. Ctvrtad, expertni droven opraviiuje ke koordi-
naci primérni prevence nad rédmec jednoho zarizeni. Tito
experti hraji klicovou roli v celém systému také proto, Ze pl-
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gional prevention worker in pedagogical-psychological
counselling centres. The fourth, expert level authorises the
graduate to coordinate primary prevention exceeding the
framework of a single facility. These experts also play an
important part in the entire system because they fulfil the
role of examiners (“authorised persons”) for the individual
levels. There do not have to be more than ten experts within
a region.

After the model is put into practice, the requirement
should be consistently enforced that particular functions
and positions associated with primary prevention at all lev-
els should only be held by duly qualified persons. Prior to
their appointment or before commencing actual prevention
efforts, the relevant practitioner should therefore demon-
strate the fulfilment of these additional qualification re-
quirements by submitting the relevant certificate. Compli-
ance of their staff with this requirement should be guaran-
teed by the managers of the relevant institutions providing
the prevention activities. In the context of school-based pre-
vention, they are most typically the head teachers or primary
prevention programme managers in NGOs. However, effec-
tive support from the Ministry of Education and the subse-
quent control by the Czech School Inspectorate are likely to
be indispensable in this step. The fulfilment of the qualifica-
tion requirements for conducting prevention activities must
be regularly checked by on-site inspections or through the
certification of the providers of primary prevention. Current
practice shows that thorough control is indispensable and es-
sential for quality improvements. We also propose that the
required minimum standard related to primary prevention
knowledge should be included in the specialisation course
concerning the fulfilment of the qualification requirements
for head teachers / directors of educational facilities.

It is also necessary to mention in the context of the pro-
posed model the common and sensitive issue of funding if
the model is put into practice. We, as the authors of this doc-
ument, would not like to interfere with the authority of the
Ministry of Education in this respect, and our proposal does
not aspire to define the funding requirements of the pro-
posed model. We believe, however, that if the model is sensi-
tively implemented in the existing practice, it does not nec-
essarily need to produce an extreme increase in costs. It is
even quite possible that the total increase could be rather
small to negligible because the key aspects here are the uni-
fied concepts of the output criteria and control system. Let
us briefly present several arguments.

There is already in place a system of primary preven-
tion training, including a number of trained and qualified
trainers and the general institutional infrastructure. The
proposed model only introduces the required degree of
standardisation in the existing system. Training is still co-
ordinated by the Ministry of Education in this model and it
is conducted by training institutions accredited by the Min-
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ni roli zkousejicich (tzv. autorizovanych osob) pro jednotlivé
urovné. V ramci regionu dostacuji na této trovni spise jed-
notky expertu.

Po zavedeni modelu do praxe by mél byt disledné na-
pliiovan pozadavek, aby konkrétni pracovni role a pozice
spojené s primarni prevenci na vSech drovnich zastavaly
pouze radné kvalifikované osoby. Pred jmenovanim do kon-
krétni funkce ¢i pred zahajenim vlastni preventivni prace
by tedy musel pracovnik dolozit naplnéni téchto dalsich
kvalifikaénich predpokladt certifikatem. Dodrzeni tohoto
pozadavku u svych pracovniku garantuji vedouci pracovnici
prislusnych instituci, v nichZ se preventivni aktivity ode-
hravaji. V kontextu Skolské prevence jsou to nejéastéji redi-
telé skol anebo vedouci pracovnici programt primérni pre-
vence v ramci NNO. Tento krok se ovSem pravdépodobné
neobejde bez uéinné podpory MSMT a nésledné dusledné
kontroly ze strany Ceské Skolni inspekce. Napliiovani kva-
lifikaénich predpokladi pro realizaci preventivnich aktivit
musi byt pravidelné prabézné kontrolovano v ramci skol-
nich inspekeci ¢i certifikaci poskytovatelt primarni preven-
ce. Jak soucasna praxe ukazuje, je dusledna kontrola pro
zvySovani kvality nezastupitelnd a nutnd. Navrhujeme téz,
aby nezbytny minimalni standard znalosti z oblasti primar-
ni prevence byl zarazen také do specializaéniho studia pro
splnéni kvalifikac¢nich predpokladi pro vykon funkce redi-
tele Skoly/Skolského zarizeni.

V kontextu navrhovaného modelu je nutné dale zminit
i ¢asto kladenou a citlivou otdzku finanéni naro¢nosti v pripa-
dé zavedeni celého modelu do praxe. Jako autori tohoto do-
kumentu nechceme v tomto bodé zasahovat do kompetenci
MSMT a n4s navrh si neklade ambice na definovani finané-
nich pozadavkl, na néz by mohl mit navrhovany model vliv.
Domnivame se vSak, ze model pfi citlivém postupném zavadeé-
ni do stavajici praxe nemusi nutné generovat zvysené naklady
v nednosné mite. Je dost dobre mozné, Ze by dokonce narust
mohl byt celkové velmi maly aZ zanedbatelny, nebot klicové je
v tomto pripadé jednotné pojeti vystupnich kritérii a systém
kontroly. Uvedeme struéné alespon nékolik argumenti.

Systém vzdélavani v primarni prevenci véetné rady jiz
vySkolenych a kvalifikovanych lektorta a celkového institu-
ciondlniho zdzemi jiz existuji. Navrhovany model do této jiz
existujici praxe prinasi pouze potrebnou miru standardiza-
ce. Vzdélavéni je i v tomto modelu koordinovdno MSMT
anapliiovano jim akreditovanymi vzdélavacimi institucemi
pro DVPP a nové i autorizovanymi osobami. Pii zavadéni
modelu se tedy po¢itd s mistnimi etablovanymi organizace-
mi pusobicimi na poli primarni prevence, tj. s tzv. priroze-
nymi krajskymi centry prevence, napriklad pedagogicko-
-psychologickymi poradnami, univerzitami, nestatnimi ne-
ziskovymi organizacemi, (Miovsky, Skdcelova, Zapletalova
& Novik, 2010).

Systém ovérovani cilovych kompetenci je plné v rezii
jednotlivych lektora kurza — autorizovanych osob, kteri mo-



istry of Education for the further training of education pro-
fessionals and, newly, by the authorised persons. The intro-
duction of the model in practice thus foresees the utilisation
of established local organisations operating in the field of
primary prevention, i.e. the so-called natural regional cen-
tres of prevention, for example the pedagogical-psycho-
logical counselling centres, universities and NGOs
(Miovsky, Skacelova, Zapletalova, & Novak, 2010).

The system for the verification of the target compe-
tences continues to be controlled by the individual trainers
— authorised persons, who can easily and without a signifi-
cant increase in the costs accommodate the syllabi to the
need to verify the acquisition of knowledge and skills dur-
ing or after the course. A recommended evaluation stan-
dard (the Draft Examination Manual for the Verification of
Knowledge, Skills and Competences) has been prepared to
complement this model. Its full version will be provided to
the professional public free of charge together with the
other outputs of the VYNSPI project.

The proposed model does not question the existing de-
velopment of primary prevention training. It takes into con-
sideration both the formally existing typical positions in the
school system as defined by the applicable laws and regula-
tions and the informal, spontaneously created network of
professionals dealing with primary prevention issues in
practice. The model also includes as its integral component
a system for the recognition of the individual levels of addi-
tional qualification requirements for professionals who
have been working in the field of prevention for years and
have passed, for example, the demanding specialisation
course for school prevention workers (250 hours) or similar
long-term courses, including those based on self-experi-
ence. If adopted in practice, the model can also be smoothly
extended by adding a lifelong learning system concerning
the primary prevention of risk behaviour. In other words,
our proposal follows the principle of not changing what
works and seeks to sensitively introduce other systematic
measures to improve the quality and availability of func-
tional primary prevention in the school system.

In order to perform the prevention activities, a preven-
tion practitioner at any level should also possess certain
personal and attitudinal characteristics such as having and
presenting strong rejection of risk behaviour, a suffi-
cient degree of empathy, etc. Using the “NEO-FFI’ and
“HO-MO-PO” questionnaires administered by 42 school
prevention workers from the Olomouc Region, Dolejs (2009)
described an average school prevention worker as a person
who is emotionally balanced, open to others and to new ex-
periences, able to help and listen, conscientious, focused on
moral values yet not motivated by career development. The
question of other personality requirements for a prevention
practitioner remains open because it is difficult to evaluate
during the qualification exams. Also problematic is the re-

hou sva kurikula kurzi pomérné snadno a bez vyrazného
zvySeni ndkladd prizptsobit nutnosti ovérit predavani zna-
losti a trénovanych dovednosti v prubéhu ¢i na konci kurzu.
Pro tyto ucely byl vypracovan doporuéeny hodnotici stan-
dard (Navrh zku$ebniho manudlu pro ovérovani znalosti,
dovednosti a kompetenci), ktery dopliiuje tento model a bu-
de odborné verejnosti zdarma poskytnut v plném znéni spo-
lu s ostatnimi vystupy projektu VYNSPI.

Navrhovany model nezpochybriuje dosavadni vyvoj
vzdélavani v primarni prevenci. Zohlednuje jak formalné
existujici typické pozice ve Skolstvi definované zdkonem
a provadécimi vyhlagkami, tak neformalni, spontdnné
vzniklou sit slozenou z odbornikd, kteti se problematice pri-
marni prevence vénuji v terénu. Jeho integralni soucasti je
i systém uznavani jednotlivych drovni dalSich kvalifikac-
nich predpokladua u pracovnika, kteri v prevenci jiz 1éta pu-
sobi a pro§li napriklad ndroénym specializaénim studiem
pro §kolni metodiky prevence v rozsahu 250 hodin, & jinymi
dlouhodobymi kurzy véetné téch sebezkusenostnich. Model
muze byt v pripadé zakotveni do praxe bez problému rozsi-
fen i o systém celoZivotniho vzdélavani v PPRCH. Jinymi
slovy, nas navrh se drzi zdsady neménit, co je funkéni, a pri-
tom citlivé zavadét nova systémova opatreni s cilem zvySe-
ni kvality a dostupnosti funkéni primarni prevence ve
skolstvi.

Pro vykon preventivnich aktivit by mél preventivni
pracovnik na jakékoli urovni disponovat také urcitymi
osobnostnimi ¢ postojovymi vlastnostmi, jako napriklad
mit jednozna¢né vyhranény negativni vztah k oblasti
rizikového chovani a prezentovat jej, byt dostatetné em-
paticky atp. Dolejs (2009) pomoci dotazniki NEO-FFI
a HO-MO-PO administrovanych 42 SMP z Olomouckého
kraje oznadil primérného SMP jako emociondlné vyrovna-
ného, otevieného druhym lidem a novym zkuSenostem,
schopného pomdhat a naslouchat, svédomitého; orientova-
ného na hodnoty mravni, ktery ale neni motivovan profes-
nim postupem. Otazka jinych osobnostnich predpoklada
preventivniho pracovnika zustava otevrend, protoze je
v ramci kvalifikaénich zkousek velmi obtiZzné hodnotiteln4.
Stejné tak je problematicky pozadavek, ktery je vymezen
napriklad ve Standardech PPRCH 2005-2012 a ktery rika,
Ze ten, kdo realizuje program primarni prevence rizikového
chovani, by mél byt cilovou skupinou akceptovdan (MSMT,
2005). Jedna se ovSem spiSe o doporuceni proklamativniho
charakteru a z nich plynouci metodicky problém, na kterém
je vhodné do budoucna déle pracovat a vést o ném diskusi.

Ovérovani tzv. mékkych kompetenci (soft skills), je-
jichz spektrum sahd od empatie ¢i znalosti lidi pres komuni-
kativnost ¢i sebekriti¢nost az po schopnost prosadit se, vést
tym anebo schopnost nadchnout ostatni pro spole¢ny cil, je
velmi obtiZné (¢asto v praxi neproveditelné). Je v kompeten-
ci autorizovanych osob, provadéjicich zkousky, rozpoznat
vhodnost, ¢i nevhodnost uchazeée. V odtivodnéném pripadé
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quirement specified for example in the Standards of the Pri-
mary Prevention of Risk Behaviour 2005 — 2012, which
states that a person delivering a programme of the primary
prevention of risk behaviour should be accepted by the tar-
get group (MSMT, 2005). These are, however, rather
proclamatory recommendations highlighting a certain
methodological issue which should be worked on and dis-
cussed in the future.

The verification of so-called soft skills, which range
from empathy, understanding people to the ability to com-
municate, self-reflection to assertiveness, team leadership
and the ability to inspire others for a shared goal, is very
difficult (and often impracticable). It is within the compe-
tence of the authorised persons conducting the exams to re-
cognise whether or not the trainees are suitable candidates.
In justified cases (involving a mental disorder, a significantly
unhealthy or risky life style, current drug use, significant
personal immaturity, total absence of soft skills, etc.), they
can deny the qualification on these grounds. A certain part
should also be played in this respect by the managers (e.g.
head teachers), who should only nominate individuals with
adequate personality characteristics, e.g. those with natural
authority, for positions implementing primary prevention.

According to the current legislation, the mental fitness
requirement is only imposed upon the education profes-
sional working in facilities for providing institutional and
court-ordered education and in facilities for preventive edu-
cational care. This fitness is determined by a psychological
examination conducted by an accredited professional (Sec-
tion 18 of Act No. 109/2002 Coll.), as prescribed in detail by
Decree No. 60/2006 Coll. (Mikulkova, Béhounkova, 2011).
It is a question whether to also apply a similar requirement
to primary prevention practitioners in general or at least
starting from a certain qualification level (e.g. from the 2™
or 3" level). However, we realise how sensitive this require-
ment is. It would also imply more complex requirements for
the implementation of the model. On the other hand, we are
not opposed to similar proposals and are prepared to in-
clude them in the model if they win broader consensus.

For the time being, we have addressed this issue by in-
troducing at least the requirement for a certain share of
a self-experience component in the required training. We
generally define self-experience as follows: “Self-experience
is a term used mainly in the training systems for helping
professions. The objective of self-experience-based learning
is to develop self-knowledge, acquire a perspective of one’s
motivation for work, increase self-awareness and one’s posi-
tion in the social network, etc. Let us not confuse
self-experience in this model with the commonly used form
of sharing other specific knowledge and skills through ac-
tivities such as games and group techniques during lessons
dedicated to minorities, etc. A self-experience course should
be led by a trainer with self-experience training.”
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(muze se jednat o psychickou poruchu, vyrazné nezdravy ¢i
rizikovy zivotni styl, aktudlni uzivani drog, vyraznou osob-
nostni nevyzralost, totalni absenci mékkych dovednosti
atp.) mohou udéleni kvalifikace s odivodnénim zamitnout.
Svou roli v tomto ohledu hraji i vedouci pracovnici (nap¥r. fe-
ditelé skol), kteri by do pozic realizujicich primarni prevenci
meéli obsazovat osobnostné vhodné vybavené jedince, tj. na-
priklad pracovniky s prirozenou autoritou.

Pozadavek psychické zptisobilosti je dle sou¢asné prav-
ni dpravy kladen pouze na pedagogické pracovniky ptsobici
v zaiizenich pro vykon UV, OV a v zaiizenich pro preventiv-
né vychovnou pééi. Tato zpusobilost je zjistovana psycholo-
gickym vySetrenim, jez je provedeno osobou, ktera ma pro
tuto ¢innost udélenou akreditaci (zakon ¢. 109/2002 Sb.,
§ 18), coz blize specifikuje vyhlaska ¢. 60/2006 Sb. (Mikulko-
va, Béhounkov4, 2011). Je otdzkou, zda nepoZadovat podob-
nou podminku i pro pracovniky v primarni prevenci obecné,
nebo alespon od nékteré z arovni (napriklad od 2. nebo az 3.
urovné). Uvédomujeme si ovSem citlivost pozadavku. Tak-
téz by to kladlo mnohem vyssi naroky na implementaci mo-
delu. Na druhou stranu se podobnym navrhim nebranime
a jsme pripraveni je v pripadé Sirsiho konsenzu do modelu
téz zahrnout.

Prozatim problematiku fe§ime alespori zavedenim po-
zadavku jistého podilu sebezkusSenosti v ramci pozadované-
ho vzdélavani. Definujeme ji zhruba nasledovné: ,Sebezku-
Senost je pojem pouzivany zejména ve vzdélavani pro poma-
hajici profese. Cilem sebezkusenostniho vzdélavani (nékdy
téz zazitkového) je rozvoj sebepoznani, ziskdvani ndhledu
na vlastni motivaci pro praci, zvySovani védomi sebe a své-
ho ukotveni v socidlnich vztazich atp. Sebezkusenost tedy
v tomto modelu nezaménujme za bézné uzivanou interak-
tivni formu predavani jinych specifickych znalosti a doved-
nosti napriklad formou her a skupinovych technik v rdmeci
hodin vénovanych minoritdm atp. Sebezkusenostni kurz by
mél vést lektor se sebezkuSenostnim vycvikem.“



@ 5 CONCLUSIONS

We are making this description of the basic features of the
model to the Ministry of Education and to all the stakehol-
der institutions and professionals working in the primary
prevention of risk behaviour to open a public debate on the
further use of the model. Continued development of prima-
ry prevention calls for taking systematic and coordinated
steps in all areas, including training and control of its quali-
ty. Naturally, this model represents only one of the ways of
achieving systematic changes. Nevertheless, it is a sophisti-
cated and innovative system resulting from discussions
among foremost experts who have worked in practical pri-
mary prevention for a number of years. We are, of course,
open to updating the model in terms of modifying the indivi-
dual partial parameters. We believe that its gradual and
sensitive implementation may produce the desired effects
of a greater degree of harmonisation of the criteria of asses-
sing the quality of educational programmes, especially as
far as the quality of their outputs, i.e. professionally trained
primary prevention practitioners, are concerned. The form,
methods and scope the individual training providers apply
in the design and delivery of their courses do not essentially
matter; what is important is the result, i.e. the level of pro-
fessional competency of the prevention practitioners and
their ability to provide high-quality safe preventive inter-
ventions. The point is not only that the methods and inter-
ventions used in preventive measures should be verified
and effective but also that they should not cause any dama-
ge or undesired or unplanned adverse impacts on the chil-
dren. Professionalism also includes the knowledge of the
methods and procedures of prevention, awareness of the li-
mits and potential of such methods, and the ability to cor-
rectly apply them to the given target group at the right ti-
me. Lack of knowledge, ignorance and inexperience are
dangerous both for school children and young people and for
prevention practitioners. We should make a combined ef-
fort to create conditions which will reduce the occurrence of
such adverse phenomena in primary prevention practice in
the school system to the minimum.
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a mladez, tak pro preventivni pracovniky. Nasi spole¢nou
snahou by mélo byt vytvoreni predpokladt pro to, abychom
se s témito neduhy v primarnépreventivni praxi ve §kolstvi
setkdvali co nejméné.
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mediciny s mezinarodni ucasti
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mediciny znovu do Liberce.

V celé medicinské praxi je sttedem zdjmu télo. psychoterapie?
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Abychom vyvazili ptilisné zaméfeni na télesnou
schranku nasich pacientd, chceme vénovat
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pozornost také jejich dusi. Pak je nutné si poloZit
otdzku po vztahu at uZ téla a duse, tak nas

s pacienty. Této rozsahlé problematice chceme
vénovat 14. konferenci psychosomatické
mediciny. Po dobrych zkusenostech s prostie-
dim Krajské védecké knihovny v Liberci se

Program bude jako obycejné pestry, radi
bychom si v§ak poloZili otazky:

® Lze vyuZit psychoterapii pfi praci s télem

pfi tom mlZeme opirat?
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The Basic Preventive Programme' (BPP)
refers to a general/model framework for a school-based
prevention programme. This concept was introduced by
the Czech Ministry of Education in order to provide a basic
idea of what such a comprehensive and long-term
programme should fulfil while remaining a component of
an educational programme stemming from the relevant
framework educational programme or being an attach-
ment to the existing curricula and syllabi. Unfortunately,
no accurate specifications of the parameters of such
a programme have been provided and no specific model
that meets the objectives and requirements of the Ministry
of Education and the general standards of good and effec-
tive school-based prevention has been discussed.

To draw up a model structure and scope of the BPP as an
option for a comprehensive long-term programme for ba-
sic schools (attended by children aged 6-15) intended to
promote healthy lifestyles among students and their per-

1/ Also referred to as the "minimum prevention programme” in earlier
documents.
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VYCHODISKA: Minimalni preventivni program (MPP) je
obecnym/modelovym ramcem pro skolni preventivni pro-
gram. Cilem MSMT CR bylo vydefinovat jeho prostiednic-
tvim zakladni predstavu o tom, co by mél komplexni
a dlouhodoby program spliovat a byt pfitom soucasti
Skolniho vzdélavaciho programu vychazejiciho z prislus-
ného ramcového vzdélavaciho programu, popf. byt prilo-
hou dosud platnych osnov a uéebnich plant. Bohuzel, do-
posud nedoslo k pfesnéjsi specifikaci parametrd programu
a neni diskutovan zadny konkrétni model, ktery by splho-
val cile a pozadavky MSMT a obecné normy kvalitni a efek-
tivni skolské prevence. Navrhnout modelovou struk-
turu a rozsah MPP jako variantu komplexniho dlouhodo-
bého programu pro zakladni skoly (zS, 6-15 let)
zaméieného na vychovu 24kt ke zdravému Zivotnimu sty-
lu, na jejich osobnostni a socialni rozvoj a rozvoj jejich so-
cialné komunikativnich dovednosti, véetné komponent
specificky zamérenych na jednotlivé formy rizikového cho-
vani. Dokumentace realizovanych programu
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sonality and social development, and the development of
their social and communicative skills, including compo-
nents addressing specific forms of risk behaviour.
SAMPLE: Documentation pertaining to programmes car-
ried out in the Czech Republic, school laws and by-laws,
and published guidelines on the prevention of risk behav-
iour. IETHODS: Using content analysis of all the school
documentation with relevance to the BPP, legal norms,
and the documentation pertaining to the programmes that
have been implemented, in combination with a literature
search, the authors designed and developed a structure,
content, and scope for a programme intended for basic
schools. RESULTS: The structure and scope of the BPP as
proposed are based on encouraging students’ own activi-
ties, using diverse forms of prevention work with stu-
dents, involving all the school’s teaching staff, and work-
ing with students’ statutory representatives. In general,
the BPP is to comprise at least three components: a set of
rules to enhance children’s safety at school and at school
events, programmes intended to promote the develop-
ment of life skills, broken down into programmes focused
on the development of social skills and self-management,
and, finally, programmes specifically aimed at addressing
the individual forms of risk behaviour. The BPP is expected
to comprise a total of 86 lessons during the years of basic
school attendance from the first to the ninth grades (i.e.
approximately from the age of 6 to 15). The BPP is devel-
oped annually for each academic year by the school pre-
vention worker. CONCLUSIONS: This draft of a compre-
hensive preventive programme should be viewed as indic-
ative guidance as to how to develop a BPP that takes
account of the school’s specific needs and resources.

KEY WORDS: PREVENTION - RISK BEHAVIOUR - BASIC SCHOOL -
BASIC PREVENTIVE PROGRAMME - STRUCTURE - CONTENT

@® 1 INTRODUCTION: THE BASIC

PREVENTIVE PROGRAMME IN SCHOOLS

The Basic Preventive Programme (BPP) is defined in the
Methodological Guidelines of the Ministry of Education of
the Czech Republic, Ref. No. 20006/2007-51.2 Nevertheless,
neither that document nor the preliminary drafts of its al-
ternative versions and discussions about them have gener-

2/ For more information see Miovsky et al. (2010), pp. 101-114, and a paper
created as part of the VYNPSI project, Miovsky et al. (2012a), which provides
a detailed description of the recommended format of the BPP for Czech basic
schools.
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v CR, $kolské zékonné a podzakonné normy a metodické
publikace vztahujici se k prevenci rizikového chovani.
METODY: Autofi provedli obsahovou analyzu vsech skol-
skych dokumentd vztahujicich se k MPP, legislativnich no-
rem a dokumentace realizovanych programi a prostied-
nictvim literarni reSerSe kombinované s analyzou zminé-
nych dokumentt navrhli a sestavili strukturu, obsah
a rozsah programu pro zékladni $kolu. VYSLEDKY: Navr-
Zzena struktura a rozsah MPP jsou zalozeny na podpofre
vlastni aktivity 2akl, pestrosti forem preventivni prace se
zaky, zapojeni celého pedagogického sboru skoly a spolu-
praci se zakonnymi zastupci 24ka $koly. Obecné by mél
MPP mit min. 3 ¢asti: soubor pravidel pro zvyseni bezpec-
nosti déti ve Skole a na Skolnich akcich, programy pro roz-
voj dovednosti pro zivot (tzv. life-skills) skladajici se z pro-
gramd zaméfenych na rozvoj socidlnich dovednosti
(social-skills), dovednosti sebeovlivnéni (self-manage-
ment) a konecné programy specificky zacilené na jednotli-
vé formy rizikového chovani. Celkové tak predpokladame
rozsah MPP pfiblizné v sou¢tu 86 hodin napf¥i¢ celou za-
kladni skolou od prvni do devaté tridy (tedy pfiblizné od
6 do 15 let). MPP je zpracovan na obdobi jednoho skolniho
roku a zodpovida za néj skolni metodik prevence. Zavéry:
Predlozeny navrh komplexniho preventivniho programu
tak ma mit orientaéni funkci a byt voditkem, jakym zplso-
bem lIze konkrétné sestavit na miru potfebam a moznos-
tem Skoly odpovidajici MPP.

KLICOVA SLOVA: PREVENCE - RIZIKOVE CHOVAN/ - ZAKLADN{
SKOLA — MINIMALNI PREVENTIVNI PROGRAM — STRUKTURA — OBSAH

@ 1 UVOD: MINIMALNI PREVENTIVNI
PROGRAM VE SKOLACH

Miniméalni preventivni program (dale téz MPP) definuje
Metodicky pokyn MSMT CR &.j.: 20006/2007-51." Soudasné
ale ani tento materidl, ani pracovni verze jeho alternativ
a diskuse o nich neprinéseji prili§ mnoho konkrétnich para-
metra, jak presné (strukturou, obsahem, rozsahem) by mél

1/ Podrobnégji viz Miovsky et al. (2010), str. 101-114, a material vznikly
v rdmci projektu VYNPSI (Miovsky et al., 2012a), ktery obsahuje podrobné zpra-
covanou doporuéenou podobu MPP pro zakladni $koly CR.
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ated much specific information (in terms of its structure,
content, and scope) about what the programme should look
like. The BPP must clearly define the long-term and
short-term objectives of the school’s preventive programme
and activities and be planned in such a way as to ensure
that these can be properly implemented and checked. The
programme must be adapted to cultural, social, and politi-
cal circumstances, the school’s structure, and any specific
populations both within the school and in its surroundings.
The programme must carefully reflect any differences
within the school setting and delay, prevent, or reduce the
students’ engagement in any risk behaviours, as well as em-
powering pupils and students to make informed and re-
sponsible decisions. All the school’s educational staff should
work together to develop and implement the BPP. In devel-
oping and evaluating the BPP, the school prevention
worker may work with a prevention methodologist from the
relevant pedagogical and psychological centre or with local
non-governmental organisations and other agencies (in-
cluding the Police of the Czech Republic). In order to launch
or further develop priority preventive projects implemented
as part of the BPP or to secure the delivery of a preventive
programme a school may resort to subsidy proceedings un-
der the “Programmes to Support Activities in the Preven-
tion of Risk Behaviour among Children and Young People
in the Jurisdiction of the Ministry of Education for the
Given Year” (the relevant information about the subsidy
proceedings and its requirements in the given region is
available from the Ministry of Education and the competent
regional authorities). The BPP as proposed reflects the ex-
isting school laws, and each school and each prevention
worker should keep on file the latest version of all the docu-

ments which constitute the general framework for the im-

plementation of the BPP and any other prevention-related

activities. These include:

e applicable documents on school-based primary
prevention,

¢ national, regional, and local primary prevention policy
documents,

* the standards of professional competency of providers of
primary prevention programmes focused on substance
use,

e the school’s long-term prevention strategy,

e school regulations,

e the school’s emergency plan and procedures applicable
to high-risk behaviours among children and young
people, and

e the rules governing sanctions.

The development of an effective preventive
programme requires collaboration and responsible in-
volvement on the part of both education professionals and
other members of the staff of the school at all levels. It is es-

vypadat. MPP musi jasné definovat dlouhodobé a kratkodo-
bé cile preventivniho programu a aktivit Skoly a byt napla-
novan tak, aby mohl byt radné proveden a zkontrolovan.
Pritom musi byt prizpasoben kulturnim, socidlnim éi poli-
tickym okolnostem i strukture Skoly ¢ specifické populaci
jak v jejim ramci, tak v jejim okoli. Program musi dusledné
respektovat rozdily ve Skolnim prostredi, oddalovat nebo
snizovat vyskyt rizikového chovani ¢i mu branit a zvySovat
schopnost zakt a studentu ¢init informovana a zodpovédna
rozhodnuti. Na tvorbé a realizaci MPP se podileji vSichni
pedagogi¢ti pracovnici Skoly. Pti tvorbé a vyhodnocovani
MPP spolupracuje $kolni metodik prevence dle potreby
s metodikem prevence prislusné pedagogicko-psycholo-
gické poradny (déle jen PPP) pripadné s mistnimi nezisko-
vymi organizacemi a dal$imi subjekty (napr. Policif CR aj.).
K zah4jeni nebo rozvinuti prioritnich preventivnich projek-
ta realizovanych jako souédast MPP nebo k zabezpeceni pre-
ventivniho programu muze Skola vyuzit dotaéniho rizeni
v ramci ,Programt na podporu aktivit v oblasti prevence ri-
zikového chovani u déti a mladeze v pusobnosti resortu
MSMT na dany rok“ (piislusné informace o dotaénim ¥izeni
ajeho podminkéch v daném regionu poskytuje MSMT a p¥i-
sludny krajsky drad). Uvedené pojeti MPP vychézi ze sou-
éasné platné skolské legislativy a kazd4 skola i kazdy meto-
dik prevence by mél mit ve svém archivu aktudlni verze
vS8ech dokumentt, které tvori zdkladni ramec pro realizaci
MPP a jakychkoli dalsich preventivnich aktivit:

¢ platné Skolské dokumenty pro oblast primérni prevence

(déle téz PP),

koncepci primérni prevence na urovni celondrodni,

kraje,

standardy odborné zpusobilosti poskytovatelt programu
PP uzivani navykovych latek,

dlouhodobou preventivni strategii Skoly,

rad skoly,

krizovy plan a postup §koly pfi vyskytu rizikovych
forem chovani déti a mladeze,

s Nz

¢ sankéni rad.

Vypracovani efektivniho preventivniho progra-
mu vyZaduje spolupréci a odpovédnost pedagogickych i ne-
pedagogickych pracovniku §koly na vSech urovnich. Za nej-
ci §kolniho metodika prevence (déle téz SMP) viédi ostatnim
pedagogickym pracovnikim $koly, jeho kompetenci, stan-
dardnich ¢innosti, mista a spolupréce jednotlivych ¢lend ve
skolnim poradenském pracovisti ze strany vedeni §koly. Po-
drobny postup pti zpracovani MPP na konkrétni §kole popi-
suje Skéacelova (2010). Kratkodobé cile jsou zdsadni sou-
¢asti dokumentu MPP. Mély by byt zcela konkrétni pro da-
né cilové skupiny a mély by navazovat na preventivni
strategii Skoly. Skola by mé&la mit stanoveny priority a po-
dle nich cile radit. Cile a opatieni by mély spolu korespon-
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sential that the school management provides support to the
education professional who acts as the school prevention
worker in their interaction with other members of the
teaching staff and in performing their competencies and
standard activities. The management should also secure
a place that operates as a school counselling centre and en-
courage staff members to participate in its activities. The
development of the BPP at a specific school is described in
detail by Skacelova (2010). Short-term objectives consti-
tute an integral part of the BPP document. They should be
tailored to specific target groups and should build upon the
school’s prevention strategy. The objectives should reflect
the priorities which the school has defined. The objectives
and measures taken should be aligned. The SMART model
may be used to define the objectives in planning the BPP. It
can also be useful for rapid assessment of the feasibility of
the school’s programme (Galla et al., 2005). The terminol-
ogy of descriptors used in education has proven effective in
the development of the BPP at a specific school (Kolar,
2011). Descriptors work as a conceptual framework
within which each domain of prevention is linked to the na-
tional qualification system. They indicate the content and
scope of the relevant knowledge, skills, and competencies
the children should have acquired in each year of their
school attendance, given the number of lessons dedicated to
prevention focused on a specific area. They are articulated
using the outcomes of preventive interventions related to
the respective areas of prevention and determine the iden-
tity of the given area in relation to the other domains cov-
ered by the BPP. Long-term objectives are of a more gen-
eral nature and refer to more complex challenges to be ad-
dressed in the long run. They are mainly set out in the
school’s prevention strategy, which is on a higher level than
the BPP. It is generally required that the long-term objec-
tives clearly correspond with the school’s prevention strat-
egy and the strategy addressing the issues of the prevention
of risk behaviour at the regional level and take into account
all the domains associated with risk behaviour. The risk
behaviour domains (for more information see Miovsky et
al., 2010, pp. 61-78) which should be taken into consider-
ation when drawing up the BPP at a specific school include
truancy, bullying and extremely aggressive behaviours,
high-risk sports and risk-taking behaviour on roads, racism
and xenophobia, the negative impact of religious sects,
high-risk sexual behaviour, substance use prevention, eat-
ing disorders and healthy lifestyles, and problems and dis-
orders related to the child abuse and neglect syndrome.

® 2 METHODOLOGY

®2/1Aim
The aim of the study was to draw up a model structure and
scope of the BPP as an option for a comprehensive
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dovat. K definovani cilt pri planovani MPP lze vyuzit model
SMART, ktery nam muze poslouzit i k rychlému zhodnoceni
proveditelnosti §kolnitho programu (Galla et al., 2005). Pri
tvorbé MPP na konkrétni Skole se ukazuje jako efektivni
pouzivat terminologii deskriptord, které jsou pouzZivany
v oblasti vzdélavani (Kolar, 2011). Deskriptory predsta-
vuji konceptudlni ramec, ktery propojuje kazdou oblast pre-
vence se systémem narodniho kvalifika¢niho ramce. Vyjad-
tuji obsah a rozsah prislusnych znalosti, dovednosti a kom-
petenci déti dle roéniku §koly a po¢tu hodin vymezenych na
prevenci v konkrétni oblasti. Jsou formulovany pomoci vy-
stupu z prislusné oblasti prevence a vymezuji identitu dané
oblasti va¢i ostatnim oblastem MPP. Dlouhodobé cile
jsou spise obecnéjsiho charakteru, jsou c¢asové ndarocéné
a jsou predevsim uvedeny v preventivni strategii Skoly, kte-
ra je nad urovni MPP. Zakladnimi poZadavky na dlouhodo-
bé cile je, aby jasné korespondovaly s preventivni strategii
Skoly, se strategii v oblasti prevence rizikového chovani na
regiondlni drovni a aby zohlednovaly vSechny oblasti rizi-
kového chovéni. Jednotlivé oblasti rizikového chovani
(podrobnéji viz Miovsky et al., 2010, pp. 61-78), které pova-
zujeme za dulezité zohlednit pri tvorbé MPP na konkrétni
skole, jsou: zdskoldctvi, Sikana a extrémni projevy agrese,
rizikové sporty a rizikové chovani v dopravé, rasismus a xe-
nofobie, negativni ptisobeni sekt, sexudlni rizikové chovani,
prevence v adiktologii, spektrum poruch prijmu potravy
a zdravy zivotni styl, okruh poruch a problému spojenych se
syndromem tyraného, zanedbavaného a zneuzivaného ditéte.

® 2 METODOLOGIE

® 2/ 1 Cil studie
Cilem studie bylo navrhnout modelovou strukturu a rozsah
MPP jako variantu komplexniho dlouhodobého programu
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long-term programme for basic schools (attended by chil-
dren aged 6-15) intended to promote healthy lifestyles
among students and their personality and social develop-
ment, and the development of their social and communica-
tive skills, including components addressing specific forms
of risk behaviour. The rational was to create a model frame-
work document which reflects the basic requirements for
a good and effective programme and which may serve as the
basic resource for further discussion about the sense, con-
tent, and possible formats of preventive programmes deliv-
ered at basic schools. It is also intended as a certain form of
guidance on how to develop such a comprehensive
programme and what levels it should incorporate in terms
of the knowledge, skills, and competences the children
should learn during the process.

® 2 /2 Sample

The sample subjected to qualitative content analysis com-
prises (a) the documentation pertaining to programmes car-
ried out in the Czech Republic. The documentation of all the
programmes that received any internal evaluation or were
worked with as part of the VYNSPI project (Reg. No.
CZ.1.07/1.3.00/08.0205 ESF ECOP) was used. Finally, 14 of
them were compiled into the Good Practice Manual
(Sirtckova et al., 2012). The second part of the documents
under analysis (b) consists of the set of laws and by-laws
governing school-based prevention, the BPP in particular.
The documentation related to the Framework Educational
Programme is of special significance, as the comprehensive
programme as proposed is closely linked to it. The last body
of documents (c) included published guidelines and text-
books on the prevention of risk behaviour which comple-
mented the theoretical research on the basis of which the fi-
nal proposal was drawn up.

® 2 /3 Methods

The authors carried out qualitative content analysis of the
three bodies of documents (see 2 / 2 above) which are rele-
vant to the MPP, legal norms, and the documentation per-
taining to the programmes that have been implemented.
The results of such analysis, combined with a literature
search, were subsequently used to design and develop the
structure, content, and scope of a comprehensive preventive
programme intended for basic schools. The procedure in-
volving the content analysis was divided into several
stages, an approach which is described by Plichtova (1996,
pp. 311-313), for example. First, the documents that were
relevant to the content analysis were defined, identified,
sorted, described, and categorised. The other stages in-
volved the definition of basic units and the development of
a system of categories and codes that match such catego-
ries. Various simple techniques, such as the pattern identi-

pro ZS (6-15 let) zamé&¥Feného na vychovu zaki ke zdravému
zivotnimu stylu, na jejich osobnostni a socidlni rozvoj a roz-
voj jejich socidlné komunikativnich dovednosti, véetné
komponent specificky zamérenych na jednotlivé formy rizi-
kového chovani. Smyslem je pfitom vytvorit vzorovy doku-
ment, ktery by v obecné roviné splrioval zakladni pozadav-
ky na kvalitni a efektivni program a ktery by bylo mozné vy-
uzit jako zdrojovy material k vedeni dalsi, Sirsi diskuse
o smyslu, naplni a moznych podobach preventivnich pro-
gramt na ZS. M4 byt soudasné uréitym voditkem, podle &e-
ho takovy komplexni program sestavit a jaké ruzné roviny
by pritom mél obsahovat z hlediska vystupnich znalosti, do-
vednosti a kompetenci déti.

® 2 /2 Soubor

Soubor pro kvalitativni obsahovou analyzu tvori (a) doku-
mentace realizovanych programi v CR. Zde jsme pouzili do-
kumentaci vSech programu, které prosly jakymkoliv inter-
nim hodnocenim a zpracovanim v ramci projektu VYNSPI
(reg. ¢. CZ.1.07/1.3.00/08.0205 ESF OPVK), z nichZ nakonec
bylo 14 zpracovéno do podoby Manuélu dobré praxe (Sirté-
kova et al., 2012). Druhou ¢éést analyzovanych dokumenta
(b) tvori soubor zdkonnych a podzdkonnych norem vztahuji-
cich se ke skolské prevenci a specificky pak k MPP. Zvlastni
skupinu pak tvori dokumentace k Ramcovému vzdélavaci-
mu programu (RVP), nebot na néj je navrzeny komplexni
program uzce vazan. Posledni skupinu (c¢) tvorily metodické
publikace a ucebnice vztahujici se k prevenci rizikového
chovani dopliujici teoretickou resersi, na jejimz podkladé
byl finalni névrh zpracovan.

® 2 /3 Metody

Autori provedli obsahovou kvalitativni analyzu ziskanych
tfi skupin dokumentu (viz 2 / 2) vztahujicich se k MPP, le-
gislativnim normam a dokumentaci realizovanych progra-
mu. Ty doplnili o literdrni resSersi, aby na zavér navrhli a se-
stavili strukturu, obsah a rozsah komplexniho preventivni-
ho programu pro zdkladni Skolu. Zakladni postup pri
obsahové analyze odpovidal napr. pojeti Plichtové (1996,
pp. 311-313), rozdélujici proceduru do nékolika zakladnich
fazi. Vychozim bodem byla definice a identifikace vhodnych
dokumenta pro obsahovou analyzu, jejich setfidéni, popis
a kategorizace. Nésledovala faze definovani zdkladnich jed-
notek a tvorba systému kategorii a témto kategoriim odpo-
vidajicich kéda. V ramci analyzy jsme vyuzivali raznych
jednodussich metod dle Milese a Hubermana (1994), jako je
metoda vyhleddavani vzorca apod.
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fication method, described by Miles and Huberman (1994),
were used to conduct the analysis.

® 3 RESULTS

@® 3/ 1 Basic Structure and Scope of the BPP
The BPP, as a comprehensive long-term universal preven-
tion programme proposed for the target group of children
attending basic schools (the 6-15 age category), comprises
three main components:

¢ a set of rules to enhance the children’s safety at school
and at school events (see below for further details);

° programmes intended to promote the development of
life skills, broken down into programmes focused on the
development of social skills and self-management (for
further details see Section 3 / 3 below), and

* programmes specifically aimed at addressing the
individual forms of risk behaviour (for further details
see Section 3 / 4 below).

Fig. 1 provides an outline of the recommended struc-
ture of the BPP, following a logical line from the general
rules and the youngest age groups of basic school children
to specific programmes and older children.

The BPP is expected to comprise a total of 86 lessons
during the years of basic school attendance from the first to
the ninth grades (i.e. approximately from the age of 6 to 15).
These 86 lessons encompass all the major components, so
that their final configuration constitutes a long-term com-
prehensive prevention programme which reflects all the ba-
sic requirements and evidence-based interventions ar-
ranged into blocks that build upon each other. It should be
noted that the underlying idea behind this proposal was to
devise only a recommended scope and structure and the re-
sulting knowledge, skills, and competences. It is not in-
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® 3 VYSLEDKY

® 3 / 1 Zakladni struktura a rozsah MPP

MPP, tak jak byl navrien pro cilovou skupinu déti ZS

(6-15 let) na urovni komplexniho dlouhodobého programu

v§eobecné prevence, tvori tri hlavni komponenty:

e Soubor pravidel pro zvyseni bezpecnosti déti ve skole
a na Skolnich akcich (podrobnéji déle v textu).

* Programy zamétené na rozvoj dovednosti pro zivot (tzv.
life-skills) skladajicich se z programi zamérenych na
rozvoj socidlnich dovednosti (social-skills)

a dovednosti sebeovlivnéni (self-management)
(podrobnéji viz ¢ast 3 tohoto ¢lanku).

* Programy specificky zacilené na jednotlivé formy

rizikového chovani (podrobnéji viz ¢ast 4 tohoto élanku).

Na obr. 1 je schematicky zndzornéna doporucend
struktura MPP vychazejici z naznacené logiky od vSeobec-
nych pravidel a nejnizsich vékovych skupin déti zakladni
Skoly az po specifické programy a nejstarsi déti.

Celkové tak predpokladdame rozsah MPP ptriblizné
v souc¢tu 86 hodin napri¢ celou zdkladni Skolou od prvni do
devaté tridy (tedy priblizné od 6 do 15 let). V téchto 86 hodi-
néch jsou obsaZeny vSechny hlavni komponenty tak, aby vy-
sledné podoba tvorila komplexni a dlouhodoby preventivni
program, do kterého jsou promitnuty vS§echny zakladni poza-
davky a provérené intervence, serazené do na sebe navazuji-
cich bloku. Celkova idea navrhu pritom stoji na principu, Ze
formulujeme pouze doporuéeny rozsah, strukturu a vystupni
znalosti, dovednosti a kompetence. Nejde tedy o dogma a je-
diny mozny model, ale o obecné schéma, které je mozné vypl-
nit raznymi typy programu a intervenci a propojit je do jed-
noho celku. PredloZeny navrh tak m4 mit orientaéni funkci
a byt voditkem, jakym zptsobem sestavit odpovidajici MPP
na miru potrebdm a moznostem konkrétni skoly.

Part 2: 2a. Self-management
Life skills (15 lessons)

(30 lessons in total)

2b. Social skills
(15 lessons)

Part 3: Components
specific to the
individual types of
risk behaviour

(56 lessons in total)

3a. Aggression
and bullying

3b. High-risk sexual
behaviour

3c,...,3n. For a list of
the main domains
see Miovsky et al. (2010)

Part 1: Framework comprising a set of “safe school rules”

Fig. 1/ Obr. 1

An outline of the structure and scope of the main parts of the proposed model of the BPP

Schematicka struktura a rozsah hlavnich ¢asti navrzeného modelu MPP
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tended to become a dogma, the only possible model, but
rather a general framework which may incorporate a range
of programmes and interventions and integrate them into
a single entity. Thus, the present draft should be viewed as
indicative guidance as to how to develop a BPP that accu-
rately reflects the needs and resources of a specific school.

® 3 / 2 Safe School Rules®

The first part of the Basic Prevention Programme is the
“Safe School Rules”, which really constitute a general/basic
framework into which the BPP is embedded. The success of
preventive measures largely relies on the degree of coopera-
tion and participation of the school staff, parents, and stu-
dents. In other words, the success rate tends to display
a positive correlation with the degree of involvement and
collaboration exhibited by all the stakeholders. The safe
school rules apply to both physical and social safety. There-
fore, success should be measured by quantitative data such
as those on the number of injuries, assaults, and physical
conflicts, and the promptness and success of the school’s re-
sponse to physical danger, as well as by the sense of safety
expressed in a qualitative manner.

While the school environment in the Czech Republic is
one of the safest, there is much effort to ensure students’
safety and protect the school environment from any risks
that may arise within the school but also penetrate the
school setting from the outside. A similar approach is
adopted towards the students: not only do they need to
know the subject matter they learn and the rules applicable
to instruction and the evaluation of students, but there are
also rules that apply to students’ conduct on the school pre-
mises, in classrooms, and in the community. This is the way
the schools try to avoid emergencies and risk-taking behav-
iour by students. The rules governing the operation of
schools take the form of statutory, i.e. binding documents
(such as laws and decrees), and non-statutory ones that
comprise methodological recommendations (such as guide-
lines and reference materials).

In this respect, the fundamental document is Act No.
561/2004 Coll. on pre-school, basic, secondary, tertiary pro-
fessional and other education, as amended (the Education
Act), which specifies the school’s responsibility for safety
and the protection of students’ health in a number of stipu-
lations. Section 5 describes the school educational
programmes, and Subsection 2 thereof requires the schools
to provide for work safety and the protection of students’
health. Similarly, Section 29 (2) of the same law stipulates
that “...Schools and educational institutions shall ensure
the safety and protection of health of children, pupils, and

3/ For more details see the full version of the text: Miovsky et al. (2012a). It
also provides recommendations for the development of the safe school rules
as part of the BPP and the implementation of such rules.

@ 3/ 2 Pravidla bezpeéné $koly?

Prvni éasti MPP jsou pravidla ,bezpeéné skoly“, které de
facto tvori obecny/zakladni ramec, do néhoz je MPP umis-
tén. Velky vliv na tispésnost preventivniho pusobeni ma mi-
ra soudinnosti a participace jednotlivych pracovnika skoly,
rodi¢d i zédkd. Jinymi slovy, mira tGspéSnosti byva primo
umérna mire zapojeni a spoluprace vSech zucastnénych.
Pravidla bezpeéné skoly se vztahuji jak na bezpedi fyzické,
tak na bezpe¢i socialni. Pro méreni dspésnosti je proto tteba
pouzivat jak kvantitativni iidaje, napt. o po¢tu urazu, napa-
deni, fyzickych konfliktt, rychlost a taspésnost Skolni reak-
ce na fyzické ohroZeni a podobné, ale i miru pocitu bezpeéi
vyjadrenou v kvalitativni roviné.

PrestoZe je §kolni prostredi v Ceské republice jednim
a Skolniho prosttedi proti pripadnym riziktm, kterda mohou
vznikat uvnitr §koly, ale mohou ¢asto prichédzet i z vnéjsiho
prostiedi. Podobné se postupuje ve vztahu k zZdktm, kteti
musi byt dobre seznameni nejen s uéivem a s pravidly, jez se
vztahuji k vyucovani a k hodnoceni zaku, ale také souviseji
s jejich pobytem ve Skole, s Zivotem ve tridach i mimo né.
Skoly se tim snazi piedchézet krizovym situacim a rizikové-
mu chovani zaku. Pravidla, kterymi se Skoly ridi, se ¢leni na
dokumenty legislativni, a tedy zdvazné (zékony, vyhlasky)
a dokumenty nelegislativni povahy, které maji charakter
metodickych doporucéeni (metodické pokyny, informace).

Zakladnim dokumentem je zakon ¢. 561/2004 Sb.,
o predskolnim, zdkladnim, strednim, vy$sim odborném a ji-
ném vzdélavani (S8kolsky zakon), ve znéni pozdéjsich pred-
pisu (déle jen ,8kolsky zdkon®), ktery specifikuje povinnosti
skoly zajistit bezpeci a ochranit zdravi zaka v radé ustano-
veni, v § 5§ jsou popisovdany Skolni vzdéldvaci programy
a v odst. 2 tohoto ustanoveni se uklddd skoldm zajisténi pod-
minek bezpecnosti prdace a ochrany zdravi Zdki, podobné
v $ 29, odst. 2, téhoz zdkona se rikd, Ze ,,...skoly a $kolskd za-
Fizeni zajistuji bezpednost a ochranu zdravi déti, Zaki a stu-
dentu pri vzdéldavani a s nim primo souvisejicich ¢innostech
a pri poskytovdni skolskych sluzeb a poskytuji Zakum a stu-
dentum nezbytné informace k zajisténi bezpecnosti a ochra-
ny zdravi...“

Zakladem tuspésné prevence rizikového chovani jsou
pak predevsim kvalitné nastavena vnitrni pravidla Skoly,
ktera specifikuji pravidla pro vnitrni i vnéjsi komunikaci.
Zakladnim dokumentem je Skolni r¥ad, ktery presné vyme-
zuje povinnosti zakt i pedagogu Skoly ve vztahu k organiza-
ci zivota Skoly, vymezuje pravidla pro souZiti ve tridéch,
stanovuje podminky ndstupu na vyuéovani, jeho prabéhu
i ukonéeni vyuky, pravidla pro omlouvéni z vyuéovani; vy-
mezuje také, jak se ve §kole pracuje s neomluvenymi hodi-

2/ Podrobnéji viz v pIné verzi textu: Miovsky et al. (2012a), kde Ize nalézt téz
doporuceni pro tvorbu pravidel bezpecné skoly v ramci MPP a jejich implemen-
tace.
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students in education and directly related activities and in
providing school services, and they shall provide pupils and
students with the necessary information on safety and
health protection...”

The successful prevention of risk behaviour is not pos-
sible without well-defined internal rules of the school which
lay down the details of what constitutes appropriate inter-
nal and external communication. The essential document is
the school regulations, which specifically define the respon-
sibilities of students and teachers in relation to the organi-
sation of school life, set rules for students’ interaction
within their classes, and determine the requirements for
the commencement, course, and completion of instruction
and the rules for excusing absences from lessons. They also
explain how unauthorised absences from school should be
handled, how students’ evaluation should be carried out,
how to deal with emergencies, and what the roles of class
teachers and specialist teachers are. The school regulations
also specify the operation of the school counselling centre
and, in particular, the status of school psychologists and/or
special education professionals, if they work in the school.
The content of the school regulations is always influenced
by the type and size of the school, the structure of the stu-
dent body, the school’s experience, and the expectations of
the teaching staff and management. Both parents and stu-
dents are briefed about this internal standard so that opti-
mal liaison between the school and the family is ensured. At
some schools, this document is further complemented by
a number of other internal norms, such as a code of student
conduct and a contract with parents. Thus, the BPP also
works as a general framework for the “safe school” strategy.
It sets basic rules for measures intended to prevent various
forms of risk behaviour and determines the role of the
teachers and other professional staff of the school who are
engaged in the fulfilment of the tasks defined in the
programme.

Each school should establish a system for the monitor-
ing of problem behaviour in order to be able to respond
promptly to risks and risky situations. Therefore, schools
develop schemes to look for signs of problem behaviour
which include, in addition to the school regulations, a range
of other formal rules which the schools introduce in order to
secure a safer environment. As far as formal school rules
are concerned, there should be as few of them as possible,
and they should be clear, straightforward, and effective.
The transparency of the rules enhances their observation.
The rules should always reflect the age of the people for
whom they are intended and their purpose and define the
consequences for those who break them, as well as for those
who adhere to them exemplarily. This leads to the develop-
ment of a system of sanctions and rewards. The rules that
account for the basic procedures needed to maintain a “safe
school” are usually described in school documents, includ-
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nami, jak se postupuje pri hodnoceni zaku, jak se resi krizo-
vé situace, jaka je role tridnich ucitelt i ucitelt specialistu.
Skolni ¥4d specifikuje také ¢innost $kolntho poradenského
pracovisté a zvlasté pak postaveni §kolnich psychologti ne-
bo $kolnich specidlnich pedagoga, pokud ve Skole pracuji.
Obsah $kolniho 4du je vzdy ovlivnén typem $koly, sklad-
bou zaku, velikosti §koly, zkuSenostmi $koly, ocekdvanim
pedagogt a vedeni §koly. S touto vnitrni normou jsou sezna-
movani rodice i zaci Skoly, aby byla zajisténa maximalni
soufinnost mezi Skolou a rodinou. Na nékterych skolach je
tento dokument doplnén jesté radou dalsich vnitinich no-
rem, jako je napriklad kodex chovéni zaka, smlouva s rodiéi
atd. MPP se tak mj. stava zédkladnim ramcem pro strategii
zajisténi ,bezpecéné skoly“. Stanovuje zakladni pravidla pro
zajisténi prevence ruznych forem rizikového chovani, urcéu-
je roli pedagogt i dalsich odbornych pracovniki skoly, kteri
se podileji na napliiovani dkold vytyéenych programem.
Kazd4 skola by méla mit vytvoreny systém monitoro-
vani problémovych projeva chovani tak, aby dokazala vcas
reagovat na rizika a krizové situace. Z téchto divodt se ve
Skolach vytvareji rizné systémy prace s priznaky problémo-
vého chovani, k nimz pat¥i vedle §kolniho f4adu i fada dal-
gich formalnich pravidel, ktera si $koly tvori pro zajisténi
vySs$i miry bezpeéného prostredi. Pro vSechna formalni
Skolni pravidla plati, ze pravidel by mélo byt co nejméné,
meéla by byt srozumitelna, jednoznaéna a dcelna. Transpa-
rentnost pravidel prispiva k jejich dodrzovani. Vzdy by mé-
la respektovat vék prijemcd, cil nastavovanych pravidel
a definovat, co nastane, pokud nékdo pravidla porusi, stejné
tak pokud nékdo pravidla ukédzkové dodrzuje. Vytvari se
tak systém trestu (sankei) a odmén. Pravidla, ktera zahrnu-
jivymezeni zdkladnich postupt pro zajisténi ,bezpecné Sko-
ly“, jsou obvykle popsdna ve Skolnich dokumentech, jako
jsou §kolni rad, minimé&lni preventivni program $koly, stra-
tegie Skolniho poradenského pracovisté, narizeni tedite-
le/ky, bezpetnostni pldny predchézejici rizikam, krizové
plany postupt pro pripad, pokud by se ve skole néco stalo.
Na MPP obvykle navazuji také bezpeénostni a krizové
plany Skoly, které se podrobnéji zabyvaji nékterym kon-
krétnim rizikovym jevem a predevsim jeho prevenci. Jedna
se napriklad o &kolni program proti Sikanovani.® V planu
popisujeme konkrétni preventivni mechanismy, které skola
pouziva k tomu, aby jev minimalizovala a méla jej pod kon-
trolou. Prilohou bezpecnostniho planu byva také plan krizo-
vy, ktery popisuje krok za krokem, co a kdo ve Skole kona
v pripadé, Ze bezpecnostni pldn z nejruznéjsich duvodu sel-
hal a rizika v ném zminén4 se naplnila. Uéelem bezpeénost-
niho pldnu je riziku Géinng a konkrétné predchazet. Udelem
krizového planu je minimalizovat $kody, které z naplnéni
rizika vznikly. Bezpecnostni plan je svym charakterem me-

3/ Naptiklad: http://aplikace.msmt.cz/HTM/KTSkolniprogramprotisikanova-
ni.htm.
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ing the school regulations, the school’s basic preventive
programme, the school counselling centre’s strategy, the
headteacher’s directions, risk prevention safety plans, and
emergency plans, should a contingency arise in the school.

Also, there is usually a link between the BPP and the
school’s safety and emergency plans, which are particularly
concerned with specific high-risk phenomena and, espe-
cially, with preventing them. An example of such a scheme
is a school-based programme against bullying.* The plans
describe specific preventive mechanisms employed by the
school to minimise and control the phenomena at issue. The
safety plan is often complemented by an emergency plan,
which describes, step by step, what measures are taken in
the school, and by whom, in the event that the safety plan
fails for whatever reason and the risks it envisaged came
true. The purpose of the safety plan is to prevent risk by
adopting efficient and specific measures. The purpose of the
emergency plan is to minimise the harm ensuing from the
risks materialising. By its nature, the safety plan is a meth-
odological document that provides the school’s teaching
staff with guidance on how to deal with certain types of crit-
ical situations. It usually indicates teachers’ responsibili-
ties, the contact details of crisis centres, health services,
and the Police of the Czech Republic, and the ways in which
statutory representatives should be contacted. These plans
should take into consideration the age of the students and
the size and type of the school. A safety plan for a basic
school will differ from that drawn up for a secondary school
of chemical engineering, for example, as the possible risks
will be different.

® 3/ 3 Life Skills

Life skills refer to the abilities that facilitate an individual’s
adaptive behaviour and help them in coping with everyday
problems. They are the abilities that make it possible for
children and adolescents to adopt healthy behaviour that
reflects their wishes and needs and assist them in fully pur-
suing such wishes and needs. The WHO (2003) defines life
skills as an integrative category for psychosocial abilities
and interpersonal skills that help people in making in-
formed decisions and coping with the challenges of every-
day life. Such skills enable the individual to assume their
social responsibilities and deal effectively with their de-
mands, expectations, and potential problems, especially
those concerning interpersonal relationships (Taromian,
1999). The effective learning and application of life skills
may have an impact on the way both the individual and the
people around them feel and may also affect the way they
are perceived by others. This results in merging
intrapersonal and interpersonal skills. Nespor (in Hoschl,

4/ See, for example, http://aplikace.msmt.cz/HTM/KTSkolniprogramprotisi
kanovani.htm.

todicky text, ktery dava voditko pedagogtim skoly, jak maji
v uréitych typech krizi postupovat. Uvadi se obvykle odpo-
védnost pedagogtl, kontakty na krizova centra, zdravotni-
ky, Policii CR, zpusoby kontaktovani zdkonnych zdstupct
atd. Do téchto plana se promita vék zdku, velikost Skoly,
typ Skoly. Jinak bude vypadat bezpe¢nostni plan na zaklad-
ni Skole a jinak napriklad na stredni Skole chemicko-
-technologické, protoze mozna rizika budou odli$na.

® 3 / 3 Dovednosti pro zivot (life-skills)
Dovednosti pro zZivot jsou schopnosti, které usnadnuji adap-
tivni chovéani jedince a pomahaji ve zvladani kazdodennich
problému. Jsou to schopnosti, které umozriuji détem a do-
spivajicim chovat se zdravym zpusobem vzhledem k jejich
sahu. WHO (2003) definuje zivotni dovednosti jako nadra-
zenou kategorii pro psychosocialni schopnosti a interperso-
nalni dovednosti, které pomédhaji lidem ¢init informovana
rozhodnuti a vyporadédvat se s vyzvami kazdodenniho Zivo-
ta. Tyto dovednosti umoziiuji jedinci prijmout svoji socialni
odpovédnost a tuspésné zvladnout pozadavky, ocekavani
a potenciondlni problémy, zejména v mezilidskych vztazich
(Taromian, 1999). Efektivni ziskdvani a uplatiiovani zivot-
nich dovednosti muze ovlivnit zpusob, jakym se citi jedinec
séam i jeho okoli, a mtzZe mit také vliv na zptsob, jakym je
vnimédn druhymi lidmi. Doch&zi tak k prolinani mezi intra-
persondlnimi a interpersondlnimi dovednostmi. Dle Nespo-
ra (in Hoschl, 2002) mtzeme Zivotni dovednosti ¢lenit na
dovednosti sebeovlivnéni a socidlni dovednosti.

Dovednosti pro Zivot mohou prispét ke vnimani vlastni
ucinnosti, podpore sebeduvéry a sebetcty a podilet se na
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2002) suggests dividing life skills into self-management
skills and social skills.

Life skills may contribute to self-efficacy and promote
self-confidence, self-esteem, and well-being. In the process
of education and training in life skills, children learn “what
to do and how”. Life skills are closely related to the individ-
ual’s level of knowledge, personal attitudes, and values. In
turn, the adoption of life skills is reflected in behaviour, par-
ticularly in terms of the person’s own health and the pre-
vention of risk behaviour and other physical and psycholog-
ical problems (Hawkins et al., 1999; Manee, Khouiee &
Zaree, 2011; Pharaoh, Frantz & Smith, 2011; WHO, 2003).
The acquisition of basic life skills facilitates the transfor-
mation of general knowledge, attitudes, and values into
real skills and competences. In practical terms, life skills
enhance interpersonal communication and the ability to
solve problems creatively and promote critical thinking and
coping, all of which improve the individual’s overall quality
of life (Trauer et al., 1997).

The definitions of life skills are likely to vary across
cultures. Nevertheless, previous research suggests the exis-
tence of a range of skills that are at the centre of
skills-based initiatives aimed at health promotion among
children and adolescents (Botvin & Griffin, 2004; Biihler,
Schroder & Silbereisen, 2008). Examples of life skills and
their categorisation into self-management and social skills
are provided in Nespor (2003) (Table 1).

Table 1/ Tabulka 1
Life skills categorised into self-management and social skills
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vniméni dusevni pohody (well-being). V procesu vyuky
anacviku zivotnich dovednosti se déti tzv. uci ,.co délat a jak
to udélat®. Zivotni dovednosti vyznamné souvisi s trovni
znalosti, osobnimi postoji a hodnotami jedince. Jejich osvo-
jeni se nasledné promitne v chovani — zejména ve vztahu
k vlastnimu zdravi a k prevenci rizikového chovani ¢i dal-
§ich fyzickych i psychickych zdravotnich problémt (Haw-
kins et al., 1999; Manee, Khouiee & Zaree, 2011; Pharaoh,
Frantz & Smith, 2011; WHO, 2003). Osvojeni si zdkladnich
zivotnich dovednosti prispiva ke schopnosti adaptace obec-
nych znalosti, postoji a hodnot do redlnych dovednosti
a kompetenci. Zivotni dovednosti v praxi zlep§uji mezilid-
skou komunikaci, schopnost kreativné resit problémy, roz-
viji kritické mysleni a schopnost zvladani stresu a naroc-
nych Zivotnich situaci. Timto zpusobem zvysSuji celkovou
kvalitu Zivota jedince (Trauer et al., 1997).

Definice Zivotnich dovednosti se budou pravdépodobné
lisit napti¢ kulturami, presto v8ak dosavadni vyzkumy na-
znacuji, Ze existuje urcité spektrum dovednosti, které jsou
v centru dovednosti zaloZzenych na iniciativach na podporu
zdravi déti a dospivajicich (Botvin & Griffin, 2004; Biihler,
Schroder & Silbereisen, 2008). Nespor (2003) uvadi prikla-
dy dovednosti potiebnych pro Zivot a jejich ¢lenéni na do-
vednosti sebeovlivnéni a socialni dovednosti (tabulka I).

Mezi klicova témata programu zivotnich dovednosti
u déti a dospivajicich patri prevence uzivani alkoholu a na-
vykovych latek, planovani téhotenstvi, podpora dusevni po-
hody a schopnost kooperativniho uéeni. Programy pro do-

Dovednosti pro Zivot (life-skills) rozdéelené do kategorii dovednosti sebeovlivnéni (self-management) a socialnich dovednosti (social-skills)

Life skills

A. Self-management skills

Ability to motivate oneself to a healthy lifestyle and to engage in
appropriate self-motivation in other domains

Ability to delay gratification or pleasure
Ability to maintain and enhance one’s healthy self-confidence

Ability to manage time and engage in a reasonable and balanced
lifestyle

Abilities to deal with high-risk mental states (such as anxiety, anger,
depression, joy, and boredom)

Ability to relax, use suitable relaxation techniques, and rest

Other abilities involving care for one’s health (nutrition, exercise,
engagement with health services, hygiene, etc.)

B. Social skills

Ability to resist social pressure

Assertiveness skills — healthy efforts to affirm one’s position
Abilities to express empathy and understand life situations

Ability to communicate, negotiate, and reach compromise

Decision-making skills and the ability to foresee the consequences of
certain actions

Ability to establish relationships and build a reasonable social network

“Media literacy” — ability to resist advertising and other negative
external influences

Ability to manage money rationally

Abilities involving choosing and seeking suitable employment and
good functioning at work

Good adaptation to a new environment or situation

Parenting skills in later years
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Key topics addressed by life skills programmes for chil-
dren and adolescents include the prevention of the use of al-
cohol and other addictive substances, pregnancy planning,
the promotion of well-being, and cooperative learning abili-
ties. Programmes for adults focus on training in communi-
cation, empathy (especially in medical students), problem
solving and critical thinking (in business managers), and
coping with emotions and stress (in helping professionals).
Good life skills promote abilities that contribute to health,
positive interpersonal relationships, and well-being (WHO,
1994a). The school is a good place for learning life skills for
the following reasons:

e it plays a significant role in young people’s socialisation

e it has easy access to children and adolescents

e it is effective in economic terms — it makes use of its
own resources and the existing infrastructure

¢ it has a large number of experienced education
professionals available in a single place

¢ it enjoys a high level of credibility in interacting with
parents and members of the community

* it possesses resources for both short- and long-term
evaluations.

a) Self-management Skills

The skills may overlap: for example, the use of communica-
tion skills (a social skill) requires some self-control and
a certain ability to cope with negative emotions (a self-man-
agement skill) (NeSpor & Scheansovd, 2009). The term
self-management may be defined as a person’s systematic
application of behavioural change strategies in order to
achieve desired changes in their own behaviour (Hughes &
Lloyd, 1993; Lam, Cole, Shapiro & Bambara, 1991; Nelson,
Smith, Young & Dodd, 1991; Reid, 1996). The ability to use
self-management strategies effectively is a skill that is cru-
cial for children to achieve good results at school, as well as
for a successful professional career when they grow up.
Self-management techniques may help students in reduc-
ing stress and keeping them focused on their studies. Re-
search shows that school-based interventions that are built
upon methods employing self-management skills have pro-
duced positive results among young people, ranging from
pre-school children to secondary school students (Hughes
& Lloyd, 1993; Lam, Cole, Shapiro & Bambara, 1994; Reid,
1996).

Self-management techniques are widely used in edu-
cational institutions and in working with children who ex-
perience problems with achieving their goals. In addition,
they are used in instruction in order to encourage students
to fulfil their tasks independently and be active in the pro-
cess of self-control and the reinforcement of their own be-
haviour. They may be recommended as a way to enhance
school performance and results, increase work productivity,
keep to a time schedule, and reduce risk behaviour (Kanar,

spélé se zaméruji na nacvik komunikace, dovednosti empa-

tie, zejména u studentt lékarskych fakult, schopnosti

reSeni problému a kritického mysleni pro obchodni manaze-

ry ¢i zvladani emoci a stresu u pracovnikt v poméhajicich

profesich. Osvojeni Zivotnich dovednosti podporuje schop-

nosti, které prispivaji ke zdravi, vytvareni kladnych mezi-

lidskych vztaht a duSevni pohodé (WHO, 1994a). Skola

predstavuje vhodné misto pro uceni se zZivotnim dovednos-

tem, nebot disponuje:

e vyznamnou roli v socializaci mladych lidi,

* snadnym pristupem k détem a dospivajicim,

» ekonomickou efektivnosti — vyuziva vlastni a stavajici
infrastrukturu,

vicero zkusenymi pedagogy na jednom misteé,

vysokou duvéryhodnosti pri jednani s rodié¢i a ¢leny
dané komunity,
* moznostmi pro kratkodobou i dlouhodobou evaluaci.

a) Dovednosti sebeovlivnéni

(self-management skills)

Jednotlivé dovednosti se mohou prekryvat — napr. vyuziva-
ni komunikaénich dovednosti (socidlni dovednost), které
vyzaduje jisté sebeovladani a urcitou schopnost zvladat ne-
gativni emoce (dovednost sebeovlivnéni) (Nespor & Schean-
sova, 2009). Zahrani¢ni autori pouzivaji termin self-mana-
gement, ktery lze definovat jako osobni a systematické
uplatnovani strategii zamérenych na zménu chovani s ci-
lem dosahnout pozadovanych zmén ve vlastnim chovani
(Hughes & Lloyd, 1993; Lam, Cole, Shapiro & Bambara,
1991; Nelson, Smith, Young & Dodd, 1991; Reid, 1996).
Schopnost efektivné pouzivat strategie sebeovlivnéni je do-
vednost, kter4 je kli¢ova pro §kolni uspéch ditéte i profesni
kariéru v dospélosti. Techniky sebeovlivnéni mohou stu-
dentim pomoci minimalizovat stres a udrzet motivaci ke
studiu. Studie ukazuji, ze Skolni intervence, které jsou zalo-
Zeny na metodach pracujicich s dovednosti sebeovlivnéni,
dosahuji pozitivnich vysledkd u déti od predskolniho véku
az po stredoskolské studenty (Hughes & Lloyd, 1993; Lam,
Cole, Shapiro & Bambara, 1994; Reid, 1996).

Techniky sebeovlivnéni jsou Siroce pouzivany ve vzdé-
lavacich institucich a pri praci s détmi, které maji napriklad
problémy s dosahovanim vlastnich cili. Déle jsou pouziva-
ny k vyuce studentt s cilem naudit je samostatné plnit tko-
ly a byt aktivni v procesu sebekontroly a zpétného posileni
vlastnitho chovani. Mohou byt doporucovany pro zlepseni
Skolniho vykonu a prospéchu, zvysSeni produktivity prace,
dodrzovani ¢asové struktury a snizeni vyskytu rizikovych
forem chovani (Kanar, 2001; Pauk, 1997; Payne & Walker,
2000). Dalsim cilem technik posilujicich dovednosti sebeov-
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2001; Pauk, 1997; Payne & Walker, 2000). Another purpose

of techniques aimed at boosting self-management skills is

to replace risk behaviour patterns by more proper and so-
cially appreciated skills (Sevier Country Special Education,

2011). Ideally, self-management strategies should be imple-

mented before any signs of risk behaviour occur. For exam-

ple, students may learn to cope with stress, develop
self-confidence, adopt effective conflict management strate-
gies, a positive attitude to their studies, and academic
skills, use feedback to learn and avoid repeating their mis-
takes, maintain a healthy lifestyle, and learn to manage

their time better (Haddrill, Singh & Bennett, 2007).

It is necessary to realise that the newly designed plans
for the strengthening of self-management skills may ini-
tially require great efforts while not generating the same
results as the existing forms of risk behaviour. Hughes and
Lloyd (1993) recommend that a number of factors should be
considered when developing a self-management plan so
that students may be assured that the final result will gen-
erate a greater effect than the previous risk behaviour. It is
necessary to take into account the physical and mental ef-
forts invested by the student in the new patterns and be
aware of the amount of energy they put into their activities
in order to achieve the same results as those brought about
by the previous risk behaviour. Furthermore, it is neces-
sary to consider whether they obtain sufficient feedback
and positive reinforcement as frequently as needed to sup-
port the development of their self-management skills and
maintain new behavioural patterns. The feedback and posi-
tive reinforcement they have acquired should be as strong
and quick as the consequences associated with the previous
problem behaviour (Kerr & Nelson, 1998). Self-manage-
ment skills include the following.

* Critical thinking may be defined as the ability to
analyse and assess information and experience in an
objective manner. Critical thinking helps us to recognise
risk factors that influence our attitudes, behaviour, and
values and realise the impact of the media or peer
pressure. The purpose is to develop a critical insight
into issues such as substance use (WHO, 1994a).

* Creative thinking enables a person to explore and
assess different alternatives and consequences of their
actions and thus facilitates both decision making and
problem solving. It helps us to look beyond the existing
framework of our direct experience. Creative thinking
may be useful as we learn how to respond adaptively
and flexibly to the situations of our daily lives (WHO,
1994a).

* Problem solving is an important competence in
relation to mental health and well-being. It refers to the
ability to deal constructively with the problems and
conflicts encountered in our day-to-day lives. Serious
and enduring problems that are left unresolved or
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livnéni je nahradit rizikové vzorce chovani vhodné&jsimi

a socialné oceniovanymi dovednostmi (Sevier Country Spe-

cial Education, 2011).

Strategie posileni dovednosti sebeovlivnéni jsou v ide-
alnim pripadé realizovany jesté pred tim, neZ se objevi prv-
ni projevy rizikového chovani. Studenti se mohou napriklad
naucit zvladat stres, rozvijet své sebevédomi, G¢inné strate-
gie zvladani konfliktd, pozitivni vztah ke studiu, akademic-
ké dovednosti, ucit se ze zpétné vazby a predchazet tak opa-
kovanym chybam, udrzet si zdravy Zivotni styl a naudit se
lépe organizovat svij Cas (Haddrill, Singh & Bennett,
2007).

Je dulezité si uvédomit, Zze nové vytvorené plany jak
posilovat dovednosti sebeovlivnéni mohou na poc¢atku vyza-
ni formy rizikového chovani. Autori Hughes a Lloyd (1993)
proto doporucuji pri ndvrhu planu sebeovlivnéni zvazit ra-
du faktort, aby mél student jistotu, Ze koneény vysledek bu-
de efektivnéjsi nez dosavadni rizikové chovani. Je potreba
vzit v avahu fyzické a psychické usili, které do novych vzor-
cu investuje, zvazit, kolik energie student vlozi do své ¢in-
nosti, aby dosahl stejnych vysledku jako pri predchozim ri-
zikovém chovani a také zda ziska dostate¢nou zpétnou vaz-
bu a pozitivni zpevnéni tak ¢asto, aby to podpotilo rozvoj
dovednosti sebeovlivnéni a udrzelo nové vzorce chovani.
Ziskana zpétna vazba a pozitivni zpevnéni by mély byt stej-
né silné a rychlé jako dusledky asociované s predchozim
problémovym chovdnim (Kerr & Nelson, 1998). Mezi jed-
notlivé dovednosti sebeovlivnéni patri napt.:

* Kritické mysleni (critical thinking) muZeme
definovat jako schopnost analyzovat a objektivné
posoudit informace a zkusenosti. Kritické mysleni
poméha rozpoznat rizikové faktory, které ovliviiuji nase
postoje, chovani a hodnoty, a uvédomit si tlak ze strany
médii ¢i vrstevnické skupiny. Cilem je ziskat kriticky
nahled napt. na uzivani navykovych latek (WHO,
1994a).

* Kreativni mysleni (creative thinking) umoznuje
élovéku, aby si prozkoumal a zhodnotil razné
alternativy a nasledky svych ¢int. Prispiva tak jednak
k rozhodovéni, ale i k samotnému reSeni problému.
Usnadrniuje opusténi dosavadniho rdmce prfimych
zku§enosti. Pomoci kreativniho mysleni se lze nauéit
reagovat na situace kazdodenniho Zivota pruzné
a flexibilné (WHO, 1994a).

* Reseni problému (problem solving) je dulezita
dovednost ve vztahu k duSevnimu zdravi a psychické
pohodé (well-being). Jedna se o schopnost konstruktivné
se vyporadavat s kazdodennimi problémy a konflikty
v bézném zivoté. V pripadé dlouhodobé neschopnosti
nebo nemoznosti vyresit zavazny problém, je
organismus ohroZen zvySenym stresem a psychickou
zatézi (WHO, 1994a).
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cannot be reasonably dealt with impose a high degree of
mental stress and physical strain on the body (WHO,
1994a).

* Decision making helps us to make effective choices
about significant aspects of our lives. It may be of
relevance to health prevention in the event that young
people make decisions about their health by considering
alternative options and the specific consequences of the
choices they make. The purpose is to be able to make
decisions about one’s life goals and priorities and to
foresee the consequences of certain actions (WHO,
1994a).

Other common concepts used in relation to self-man-
agement include goals skills, self-motivation, self-reflec-
tion, self-awareness, self-esteem, self-appraisal, self-effi-
cacy, coping with emotions, coping with stress, planning
and monitoring, time management, commitment, and flexi-
bility (Miovsky et al., 2012b).

b) Social Skills

Social skills may be defined as capabilities for adaptive,
learnt, and socially acceptable behaviour that enable indi-
viduals to deal effectively with the demands and challenges
of everyday life (Gresham et al., 2011; WHO, 1994a). Social
skills include the ability to resist social pressure, assertive-
ness, empathy, communication, problem solving and think-
ing through the consequences of one’s actions, the building
of a healthy social network, media literacy, including the
ability to resist advertising for addictive substances, em-
ployment skills, coping with a new environment, and
parenting skills (Nespor, 2002). Komarkova, Slaménik and
Vyrost (2005) extend the above inventory of social skills by
adding social perception (self-reflection, getting to know
others), conflict management, coping strategies, and cre-
ativity in social behaviour and communication.

Social skills play an important role in family life, aca-
demic achievement, and one’s future professional and per-
sonal life in general. The social skills that a person learns
are important for the development of positive social links
and relationships, the adoption of social norms, rules, and
responsibility for helping others and the observation of fun-
damental human rights in general (Avcioglu, 2005). From
the primary prevention perspective of children’s healthy de-
velopment, social skills are particularly important for func-
tioning well at school and within a peer group (Giilay,
2009). Arslan et al. (2011) suggest that children’s social
skills influence their behaviour towards other children. Ac-
cording to recent studies, social skills that are important in
terms of academic success include the ability to listen, ad-
herence to school regulations and class rules, the observa-
tion of the teacher’s instructions, the ability to ask for help,
collaboration with other children, and control over one’s

* Rozhodovani (decision making) napomaha
konstruktivné se rozhodovat o dtlezitych oblastech
naseho zZivota. Oblasti zdravotni prevence se dotyka
v pripadé, kdyz se mladi lidé rozhoduji o vlastnim
zdravi na zakladé zhodnoceni jinych moZnosti
a konkrétnich néasledku téchto jednotlivych rozhodnuti.
Cilem je ziskat schopnost rozhodovat se o vlastnich
zivotnich cilech a prioritach a predvidat nasledky
uréitého jednani (WHO, 1994a).

Mezi dalsi uzivané koncepty patfi dovednost stanovo-
vani cila (goals skills), schopnost sebemotivace (self-mo-
tivation), reflexe sebe sama (self-reflection), sebeuvédomé-
ni (self-awareness), sebehodnoceni (self-esteem), sebeoce-
néni (self-appraisal), vnimand osobni uéinnost (self-effi-
cacy), zvladani emoci (coping with emotions), zvladani stre-
su (coping with stress), planovani a kontrolovani (planning
and monitoring), organizovani ¢asu (time management),
angazovanost (commitment), flexibilita (flexibility) a dalsi
(Miovsky et al., 2012b).

b) Socialni dovednosti (social skills)

Socialni dovednosti 1ze definovat jako schopnosti adaptivni-
ho, nauceného a spolefensky akceptovatelného chovani,
které umoznuji efektivné se vyporadat s pozadavky a vy-
zvami kazdodenniho Zivota (Gresham et al., 2011; WHO,
1994a). Mezi socialni dovednosti patfi zejména schopnost
éelit socidlnimu tlaku a dal$i dovednosti jako asertivita
(zdravé sebeprosazeni), empatie, komunikace, reSeni prob-
lému a predvidani ndsledku svého jedndni, vytvareni zdra-
vé sité socidlnich vztahd, medidlni gramotnost, véetné
schopnosti ¢elit reklamé na navykové latky, dovednosti ty-
kajici se zaméstnani, zvladnuti prechodu do nového pro-
stredi a rodi¢ovské dovednosti (Nespor, 2002). Koméarkova,
Slaménik a Vyrost (2005) k vySe zminénym socidlnim do-
vednostem déle radi socidlni percepci (sebereflexe, pozna-
vani druhych), zvladdni konfliktnich situaci, zvladéani zate-
zovych situaci (copingové strategie) a tvorivost v socidlnim
chovani a komunikaci.

Socialni dovednosti hraji vyznamnou roli v rodinném
zivoté, Skolnim tspéchu a v budoucim profesnim i osobnim
Zivoté obecné. Osvojené socidlni dovednosti jsou dulezité
pro vytvareni kladnych vazeb a dobrych vztahu, prijeti so-
cialnich norem a pravidel, zodpovédnosti pro pomoc dru-
hym lidem a vSeobecné dodrzovani zakladnich lidskych
prav (Avcioglu, 2005). Socidlni dovednosti jsou z pohledu
primarni prevence na zdravy vyvoj ditéte dilezité zejména
pro uspéch ve $kole a ve skupiné vrstevnika (Giilay, 2009).
Arslan et al. (2011) uvadi, Ze socialni dovednosti u déti
ovliviiuji jejich chovani vicéi ostatnim détem. Socialni do-
vednosti dalezité pro Skolni dspéch jsou dle studii: schop-
nost naslouchat, dodrZovani $kolniho radu a pravidel ve
tridé, respektovani pokynt uditele, schopnost pozadat
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temperamental traits in conflict situations (Lane, Givner &

Pierson, 2004; Meir, DiPerna & Oster, 2006).

On the basis of a metaanalysis of 21 research studies of
social skills, Caldarella and Merell (1997) developed a tax-
onomy of social skills featuring five domains: peer-related
skills, self-regulation and self-organisation skills (self-man-
agement), academic skills (learning strategies), discipline
and compliance with rules, and assertion. Vojtova (2010)
finds this taxonomy a suitable tool for making decisions
about interventional procedures and the evaluation of their
effectiveness. The following classification of major social
skills may be derived from the sum of current knowledge
(Nespor & Scheansova, 2009; Komarkova, Slaménik &
Vyrost, 2005):

* Communication skills refer to the ability to be
appropriately open, talk about one’s feelings, make
oneself understood using both verbal and non-verbal
means, negotiate, seek compromise, listen to others, and
provide feedback.

* Ability to resist social pressure and refusal skills,
e.g. to refuse a drug.

* Assertive skills partly overlap with communication
and refusal skills. This domain further encompasses the
competence of asserting or rejecting demands or
accepting criticism, as well as praise and compliments.

* Empathy refers to the skill of being able to interpret
other people’s feelings and behaviour and of having
insight into life situations.

Other social skills considered by the above-cited au-
thors include social perception, conflict management, cop-
ing strategies, making choices and thinking through the
consequences of actions, sincerity (selective authenticity),
the ability to establish relationships and build a reasonable
social network, creativity in social behaviour and communi-
cation, media literacy, work and academic skills, adaptabil-
ity (adaptation), and parenting skills. Social skills are ac-
quired using interactive learning methods, role-playing,
and discussions. Didactic approaches and the mere provi-
sion of information are likely to be ineffective. Social skills
should mainly be practised in the context of specific daily
situations, as well as in the context of more hypothetical,
yet concrete, situations which may pose problems or risks
for the different age groups. A social skills training
programme should be devised as a long-term process and
conducted by trained teachers (Galla et al., 2005).

® 3 /4 Components Addressing Specific
Forms of Risk Behaviour

When designing the BPP and formulating its specific com-
ponents focused on the above-specified forms of risk behav-
iour, we considered two developmental perspectives. The
first concerned the structure of the school and the content of
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0 pomoc, spolupréce s druhymi détmi a ovladani tempera-
mentovych vlastnosti v konfliktnich situacich (Lane, Giv-
ner & Pierson, 2004; Meir, DiPerna & Oster, 2006).
Caldarella a Merell (1997) vytvorili taxonomii social-
nich dovednosti vychézejici z metaanalyzy 21 vyzkumu so-
cidlnich dovednosti, kterou ¢leni na pét oblasti: dovednosti
ve vztahu k vrstevnikim, seberegulaéni a sebeorganizacni
dovednosti (ovladani sebe sama), akademické dovednosti

(strategie uceni), kazen a dovednost dodrZzovani pravidel

a asertivni dovednosti. Dle Vojtové (2010) je tato taxonomie

vhodnym néstrojem pro rozhodovani o intervenénich postu-

pech a hodnoceni jejich efektivity. Na zdkladé shrnuti aktu-
alnich poznatkl lze klasifikovat napr. nasledujici socidlni
dovednosti (NesSpor & Scheansova, 2009; Komarkova, Sla-

ménik & Vyrost, 2005):

* Komunikaéni dovednosti - predstavuji schopnost byt
primérené otevreny, hovorit o svych pocitech, u¢inné se
dorozumivat jak verbalnég, tak neverbalng, vyjednavat,
nachazet kompromis, vyslechnout druhého a umét
davat zpétnou vazbu.

* Schopnost celit socialnimu tlaku a umét odmitat —
napft. odmitnout navykovou latku.

* Asertivni dovednosti — ¢dsteéné se kryji
s komunikaénimi dovednostmi a dovednostmi
odmitnout. Navic sem patri schopnost prosazovani
a odmitani pozadavkt nebo prijiméani kritiky, ale
i pochvaly a komplimenta.

* Schopnost empatie - dovednost interpretovat pocity
a chovani druhych a porozuméni Zivotnim situacim.

Mezi dalsi socialni dovednosti pak citovani autori radi
socialni percepci, schopnost zvladat konfliktni situace, co-
pingové strategie, rozhodovani se a schopnost predvidat na-
sledky urc¢itého jedndni, uprimnost (selektivni autenticita),
vytvaret vztahy a budovat si primérenous sit socidlnich vzta-
h1, tvorivost v socidlnim chovédni a komunikaci, medidlni
gramotnost, pracovni a studijni dovednosti, prizptsobivost
(prizpusobeni), rodicovské dovednosti. K osvojovani socidl-
nich dovednosti se vyuziva interaktivnich metod uceni, hra-
ni roli a diskuzi. Pristupy zaloZené na didaktickém pristupu
a poskytovani informaci pravdépodobné nebudou uéinné.
Socidlni dovednosti se procvi¢uji zejména v kontextu kon-
ale konkrétnich problémovych ¢i rizikovych situaci pro od-
povidajici vékové skupiny. Program na nécvik socidlnich
dovednosti by mél byt dlouhodoby, provadény proskolenymi
uditeli (Galla et al., 2005).

® 3 / 4 Komponenty specificky zacilené na
jednotlivé formy rizikového chovani

Pri tvorbé MPP a formulaci jeho specifickych komponent
zacilenych na vySe uvedené formy rizikového chovani jsme
vychazeli ze dvou vyvojovych hledisek. Prvni bylo zaméreno
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the subjects as set out in the Framework Educational
Programme for Basic Education (2007), while the second
pertained to the age of children in the individual grades of
basic schools (WHO, 1994b). Given the fact that no such ex-
tensive, specifically targeted and defined document has
been available in the Czech setting, our content analysis
was based on foreign primary prevention programmes inte-
grated into the school curriculum (Ballard, 2002; Botvin &
Griffin, 2003; Cuijpers, 2002; Tobler et al., 2000). The basic
logic behind the structure is outlined in Table 2. We used
the existing categorisation of risk behaviour into nine basic
domains (Miovsky et al., 2010) as a framework, within
which the target group (basic school students) was divided
into four main developmental stages. This procedure gave
rise to 36 sub-units (see Table 2) of this last (third) compo-
nent of the BPP involving a total of 56 lessons provided dur-
ing the entire period of basic school attendance.

The specific components were determined using the
terminology of descriptors (explained in general terms at
the beginning of the article) and defined concretely by
means of knowledge, skills, and competences (Kolar, 2011;
Q-RAM Project Working Group, 2011). Knowledge refers to
a structured aggregation of relevant findings and experi-
ence related to a certain area. It includes the information
a child possesses at a certain level of their development and
in a certain school grade. Children acquire it by learning
and then apply it in practice in the form of competences.

» o«

They are articulated using verbs such as “know”, “show”,
“identify”, “understand”, “comprehend”, “have a good com-
mand of”, “master”, and “distinguish”. Skills refer to the

ability to apply technical knowledge. They may be viewed

Table 2 / Tabulka 2

na strukturu skoly a obsah konkrétnich predméta dle vy-
mezeni Ramcového vzdélavactho programu pro zakladni
vzdélavani (2007). Soucasné bylo zohlednéno druhé vyvojo-
vé hledisko — vék déti v prislusnych roénicich zdkladni Skoly
(WHO, 1994b). Vzhledem ke skuteénosti, Ze v nagem pro-
stredi takto rozsahly, specificky zacileny a konkrétné defi-
novany dokument zatim nevznikl, vychazeli jsme pri obsa-
hové analyze ze zahrani¢nich priméarnépreventivnich pro-
gramu integrovanych do Skolniho kurikula (Ballard, 2002;
Botvin & Griffin, 2003; Cuijpers, 2002; Tobler et al., 2000).
Tabulka 2 schematicky vyjadruje zdkladni logiku ¢lenéni.
Vyuzili jsme jiZz provedenou kategorizaci oblasti rizikového
chovani (Miovsky et al., 2010) do 9 zakladnich oblasti a v je-
jich ramci jsme cilovou skupinu (zaky ZS) rozdélili do
4 hlavnich vyvojovych usekt. Tim vzniklo 36 dilé¢ich jedno-
tek (viz tabulka 1), do kterych je tato posledni (treti) ¢ast
MPP rozdélena pro celkovy rozsah 56 hodin napii¢ ZS.
Vymezeni specifickych komponent jsme provedli po-
moci terminologie deskriptord, které obecné popisujeme
v uvodu ¢lanku a konkrétné definujeme pomoci jednotli-
vych znalosti, dovednosti a kompetenci (Kolar, 2011; Pra-
covni skupina projektu Q-RAM, 2011). Znalosti predstavuji
strukturovany souhrn souvisejicich poznatka a zkuSenosti
z urc¢ité oblasti. Jsou to informace a védomosti, kterymi dité
disponuje na urcitém stupni vyvoje a roéniku Skoly. Déti je
ziskavaji studiem a nasledné uplatnuji v praxi formou kom-
petenci. Jsou formulovany pomoci sloves — zn4, prokazuje,
identifikuje, rozumi, chépe, vi, ovlada a rozliSuje. Doved-
nosti znamenaji schopnost aplikace odbornych znalosti. Lze
je chapat jako souhrn postupt, metod, zptsobt chovani
ajedndni, se kterymi je schopno dité podle své drovné v pri-

Proportional distribution of topics pertaining to nine risk behaviour domains according to four age categories during the entire period of basic school

attendance

Proporcni rozvrZeni témat jednotlivych deviti oblasti rizikového chovani dle zvolenych ¢tyF vékovych kategorii napFic zakladni Skolou

Year | L] \' VII, Number of
I v Vi VI, 1X lessons/total

Prevention

Truancy 1 0 1 0 2

Bullying/aggression 1 3 3 4 1

Risky sports/road use 1 2 3 2 8

Racism/xenophobia 0 1 1 1 3

Religious sects 0 1 1 1 3

High-risk sexual behaviour 0 1 2 4 7

Addiction 2 2 4 2 10

Abuse 1 1 1 1 4

Eating disorders 0 2 4 2 8

Total number of lessons 6 13 20 17 56 lessons
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as a body of procedures, methods, behaviours, and actions
which a child may put to use according to their level of de-
velopment. They are articulated using suitable verbs such
as “can”, apply”, “organise”, “carry out”, and “use”. Finally,
competences refer to the ability to apply the knowledge and
skills to specific conditions. The purpose is to provide stu-
dents with a set of key competences at a level which they
can reach and thus prepare them for further education and
their meaningful engagement in society. The competences

» o« » o«

are articulated using verbs such as “are able”, “can”, “are
adept at” “manage”, “apply”, “collaborate”, and “consider”.
The third principle used in formulating specific compo-
nents of the school-based primary prevention of risk behav-
iour was the spiral model (or spiral principle). In practical
terms, the application of this model means that the knowl-
edge, skills, and competences in relation to the individual
areas of interest and grades build upon each other and con-
stitute an integrated system within the overall range of the
above-specified forms of risk behaviour. Table 3 below illus-
trates the model using the example of the domain of

Truancy.

® 4 EXAMPLES OF SPECIFIC RISK
BEHAVIOUR DOMAINS ACCORDING TO
SCHOOL GRADES

The summary table (Table 4, the first example) gives practi-
cal examples of the recommended knowledge, skills, and
competences of students in the respective grades of basic
schools and describes the health and social skills for the
Substance Use Prevention domain which third- and
fourth-year basic school students should have learnt. Two
lessons are proposed to deliver the subject matter of the
programme at this level.

Table 3 / Tabulka 3
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méreném rozsahu pracovat. Formuluji se pomoci vhodnych
sloves — umi, uplatniuje, organizuje, realizuje, pouziva.
Kompetence nasledné vyjadruji schopnost uplatiiovat na-
byté védomosti, znalosti a dovednosti v konkrétnich pod-
minkach. Smyslem je vybavit zaky souborem kli¢ovych
kompetenci na trovni, ktera je pro né dosaziteln4, a pripra-
vit je tak na dalsi vzdélavani a uplatnéni ve spolec¢nosti.
Kompetence jsou formulovany pomoci sloves — je zpusobi-
1y, je schopen, dokaze, zvladne, uplatnuje, spolupracuje,
posuzuje.

Tretim principem uplatiiovanym pii formulaci speci-
fickych komponent v oblasti §kolské primérni prevence rizi-
kového chovani byl model spiraly (resp. princip spiraly). Ap-
likace modelu v praxi znamenad, Ze jednotlivé znalosti, do-
vednosti a kompetence v prislusnych oblastech a ro¢nicich
Skoly na sebe vzdjemné navazuji a tvori uceleny systém
v celkovém spektru vySe zminénych forem rizikového cho-
véni. Pro prehled uvddime niZe tabulku 3 s prikladem v ob-
lasti zaskolactvi:

@ 4 PRIKLADY KONKRETNICH OBLASTI
RIZIKOVEHO CHOVANI DLE ROCNIKU
ZAKLADNI SKOLY

Prehled (tabulka 4) ukazuje (priklad prvni) praktické pri-
klady doporucenych znalosti, dovednosti a kompetenci zaka
v prislusnych roénicich zakladni Skoly a popisuje osvojené
zdravotni a socidlni dovednosti pro oblast prevence v adik-
tologii u zaki ve 3. a 4. roéniku ZS. Navrhovany poéet hodin
pro jejich realizaci predstavuje v tomto pripadé 2 vyuéovaci
hodiny.

Examples of knowledge, skills, and competences for Truancy following the “spiral model”
Priklady znalosti, dovednosti a kompetenci dle modelu spirdly pro oblast zaskolactvi

Year 1-2 Students

Knowledge know the school regulations and school absence excuse procedures.

Skills can go to school regularly and observe the school regulations.

Competences have their attitudes to the school regulations all worked out and comply
with school attendance rules.

Year 5-6 Students

Knowledge understand the system of excusing absences from school.

Skills can adhere to the rules of behaviour adopted by the school.

Competences apply their knowledge and skills concerning absence excuse procedures
and compliance with school attendance rules.

SCHOOL-BASED PREVENTION OF RISK BEHAVIOUR: PROPOSED STRUCTURE,

SCOPE, ...



Table 4 / Tabulka 4
Recommended knowledge, skills, and competences of the third- and fourth-grade students of basic schools for the Substance Use Prevention domain (it is

recommended that a total of two lessons are dedicated to the issue at this level)

Doporucené znalosti, dovednosti a kompetence u 23kd ve tfetim a évrtém roéniku ZS v oblasti prevence v adiktologii (doporuc¢ena ¢asova dotace celkem dvé

vyucovaci hodiny)

Year

i, v

Knowledge
Students

- know the laws restricting smoking and
the use of alcohol and illicit drugs,

- are aware of the main negative (health
and social) consequences of drug use,

-know what to do if they find out that their
friend uses drugs,

- know refusal strategies to apply when
offered a drug by a friend/classmate/
parent/stranger,

- know who to talk to at school in the event
of a drug use problem,

- are informed about helping agencies in
the community, including their contact
details.

Skills
Students

- manage their behaviour as a result of
their understanding of the consequences
and health risks of drug use,

- are morally determined inside not to use
drugs,
- can provide guidance to a friend who is

experiencing a drug problem,

- can refuse a drug offered by
a friend/relative or a stranger,

- find it rewarding to seek help in the event
of a drug use problem,

-can independently seek professional help
in the event of a substance use problem.

- apply their communication skills while
engaged with counselling services.

Competences
Students

-are adept at reflecting their knowledge
and skills in their attitude to addictive
substances (i.e. they are familiar with
drug-related risks and aware of their
negative health and social consequences),

- manage to apply refusal strategies when
offered a drug by a friend/relative or
a stranger,

- are able to seek help in the event of
a drug use problem and contact the
competent school prevention worker,

- collaborate in addressing
a friend’s/sibling’s/parent’s drug use
problems,

- manage to communicate with
teachers/psychologists or the police

investigating drug use in the school.

Table 5 (the second example) describes the knowledge,
skills, and competences which fifth- and sixth-year basic
school students should have learnt in relation to the
Bullying and Aggression domain. A total of three lessons
dedicated to the subject matter of the programme at this
level are recommended.

® 5 CONCLUSION

The present text, the full version of which is available to the
reader in Miovsky et al. (2012a), is the result of a systematic
effort to design a recommended structure, content, and
scope for the Basic Preventive Programme in the Czech Re-
public. In fact, it is a draft of a comprehensive integrated
prevention programme for basic schools that meets the rig-
orous criteria for school-based programmes for the preven-
tion of risk behaviour. This draft reflects recent research
into this field and the practice of the implementation of
such programmes in the Czech Republic. The rationale of
the text is to stimulate discussion about the possible forms
of the BPP rather than establish a uniform model. The au-
thors seek to promote discussion about the future direction
and development of the BPP in our country while contribut-
ing to such a discussion by submitting a very specific and
structured proposal. It should be underlined that a debate
about this proposal is not possible without a good under-
standing of the general principles on which it is based. It is
not a simple inventory of specific programmes, but a draft of

Tabulka 5 (priklad druhy) popisuje osvojené znalosti,
dovednosti a kompetence pro oblast Sikana a agrese u zaku
v 5. a 6. ro¢niku zakladni §koly. Celkovy doporuceny pocet
hodin na jejich realizaci ¢ini v tomto prikladé 3 vyuéovaci
hodiny.

® 5 ZAVER

PredloZeny text, s jehoZ plnou verzi se mohou ¢tenari sezné-
mit v publikaci Miovského et. al. (2012a), predstavuje uce-
leny pokus o ndvrh doporucené struktury, obsahu a rozsahu
MPP v Ceské republice. Jde de facto o ndvrh uceleného
komplexniho preventivniho programu pro 7S, ktery spliiuje
prisnd kritéria kladena na §kolni programy prevence rizi-
kového chovani. Navrh vychazi jednak ze souéasného stavu
vyzkumu v této oblasti a jednak z praxe provadéni progra-
mt v CR. Smyslem textu je nabidnout podnét k diskusi
o moznostech a podobach MPP, nikoli vytvorit jeho uni-
formni model. Autori si kladou za cil podporit diskusi o dal-
§im smérovani a vyvoji MPP u nés a souc¢asné do této disku-
se prispét skuteéné konkrétnim a jasnym ndvrhem. Kli¢ové
pro diskusi o ndvrhu je ale spravné pochopeni zakladnich
principt, na kterych je vystavén. Tedy, Ze nejde o vycet kon-
krétnich programt, ale o ndavrh obecného ramce zaéina-
jiciho pravidly bezpecéné Skoly a jdouciho pres dalsi ne-
specifické preventivni aktivity (dovednosti pro Zivot) az
k aktivitdm (intervencim) specifickym. Dulezity pritom je
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Table 5 / Tabulka 5
Recommended knowledge, skills, and competences for the fifth- and sixth-grade students of basic schools for the Bullying and Aggression domain (it is
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recommended that a total of three lessons are dedicated to the issue at this level)

Doporucené znalosti, dovednosti a kompetence pro Zaky v patém a Sestém rocniku ZS v oblasti $ikana a agrese (doporucend ¢asova dotace celkem tri

vyucovaci hodiny)

Year

V, Vi

Knowledge
Students

- know the legal norms concerning
criminal offences and the limits of
criminal liability,

- are aware of the health and social
consequences of harm or injury caused
to another person by a weapon,

- realise how unpleasant it is for another
person to be bullied or subjected to
extortion,

- can recognise signs of bullying in the
class,

- understand the strategies that can be
applied to defend themselves and
discourage aggressive behaviour at
school,

- know how to protect a vulnerable
classmate

- understand that an act of aggression is
not a solution to a conflict situation,

- know the rules and principles of
interpersonal communication,

- know how to proceed when dealing
with conflicts

- know the different options they have
available when they feel at risk of being
bullied,

- know which competent people at school
to talk to and ask for help in addressing
bullying and disputes with other students.

Skills
Students

- can observe the rules and norms of
decent behaviour,

- manage their behaviour in such a way
as to stay away from school and street
fights,

- show appreciation for other people’s

opinions or achievements,

- can let others know what they dislike in
an inoffensive way,

- refrain from being threatening when
communicating with their
friends/classmates.

- apply their knowledge to recognise that
they have become a victim of bullying,

- refrain from duress, the use of
emotional blackmail, and manipulation
aimed at achieving their own goals,

- do not feel the need to humiliate or
offend their peers,

- can show their feelings,
- can talk openly about problems,

- refrain from using verbal aggression and
abusive language,

- meet their needs without raising
conflicts,

- are not reluctant to contact their
teacher, school psychologist, or
educational counsellor and ask for help.

Competences
Students

- have adopted knowledge, attitudes,
values, and skills in relation to
themselves, other people, and property
(e.g. they are not willing to give in to
inappropriate demands from a peer
group, are not members of children’s
gangs, do not participate in crowd
gatherings and demonstrations, and do
not engage in vandalism),

- can recognise the signs of bullying both
in themselves and in the class,

- are able to resist psychological
manipulation,

- are able to negotiate a compromise and
settle a dispute,

- manage to respect and not to go
beyond the boundaries of intimacy,

- can express their emotions in
a cultivated way

- can communicate about problems,

- are adept at respecting other people’s
rights and needs,

- are active in providing assistance with
the investigation of bullying in the class
(do not conceal any information or details
about relationships in the class, are not
willing to cover up the aggressor or
blame the victim)

a general framework encompassing the rules for a safe
school, other non-specific preventive activities (life skills),
and specific activities (interventions). The application of
the spiral model is of major significance in this respect; the
segments of the programme build upon each other accord-
ing to students’ age groups and the interrelationship of the
individual topics. The entire scheme is based on the specifi-
cation of outcome descriptors: knowledge, skills, and com-
petences. In other words, the proposed design makes it pos-
sible for a school to fill in the structure with an optional
range of programmes chosen according to the school’s re-
sources (including available staff and funds), with the only
prerequisite being that the students should possess ade-
quate knowledge, skills, and competences at the end of
a certain period determined by their age. This approach re-
inforces the role of the school prevention worker, the school

aplikovany model spiraly, tedy postupného navazovani dil-
¢ich ¢asti na sebe v zdvislosti na vékovych skupinach zaka
a vazbé dil¢ich témat mezi sebou. Cely popis je zaloZzen na
specifikaci vystupnich deskriptord: znalosti, dovednosti
a kompetenci. Jinymi slovy, ndvrh umoziuje §kole vyplnit
strukturu libovolnymi, vhodné zvolenymi programy v za-
vislosti na jejich personalnich, ekonomickych a dalsich moz-
nostech a zdvazné pro ni by v tomto smyslu bylo pouze to,
aby Zaci na konci daného vékového obdobi méli potiebné
znalosti, dovednosti a kompetence. To zpétné posiluje roli
$kolniho metodika prevence, §kolniho poradenského praco-
visté i reditele a respektuje individualni povahu a realné
moznosti kazdé Skoly. Soucasné navrh ukazuje, Ze pokud
Skola dobre implementovala princip ramcovych vzdélava-
cich programi, pak zvlddnout navrzeny komplexni progra-
m v rozsahu 86 hodin (1.-9. t¥ida ZS) pro ni nemuze byt z4-
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counselling centre, and the headteacher, as well as respect-
ing each school’s individual features and realistic resources.
In addition, the proposed scheme implies that a school that
has effectively implemented the principle of framework ed-
ucational programmes should not face major problems in
putting into practice the comprehensive 86-lesson
programme (Grades 1-9 of basic schools) as proposed. Sig-
nificant overlaps with other subjects (such as biology, civic
studies, and family education) suggest that the proposed
scheme imposes only a minor demand for extra lessons
needed to fulfil the aims of the preventive programme.
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The beginning of the discussion about a sys-
tematic approach to the school-based prevention of risk
behaviour in the Czech Republic dates back to 15 years
ago, when this issue was included in the agenda of the
Czech Ministry of Education. This article introduces three
key publications that were created as part of the develop-
ment project referred to as VYNSPI. These publications re-
spond to the lack of texts structured and conceived in such
a way, as well as to the enduring inconsistencies in basic
definitions, terminology, and theoretical constructions
and their application to school-based prevention. This
field involves the activities of institutions and providers
coming under at least five different governmental portfo-
lios (including the Ministries of Education, Health, Labour
and Social Affairs, the Interior, and Transport). Logically,
this has given rise to recurrent complex problems in terms
of communication, conceptual frameworks, and organisa-
tion, which need to be addressed within a systematic ap-
proach. The three texts mentioned above are intended to
facilitate the solution to the problem by unifying the per-
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Diskuse o systémové pojaté Skolské prevenci
rizikového chovani je v Ceské republice zélezitosti pFibliz-
né poslednich 15 let, kdy byl tento ukol svéfen do gesce
MSMT. V élanku pFedstavime tii kli¢ové publikace, které
byly vytvofeny v ramci rozvojového projektu s akrony-
mem VYNSPI. Tyto publikace jsou reakci jednak na nedo-
statek takto strukturovanych a pojatych texti a jednak na
pretrvavajici problémy v zakladnich definicich, terminolo-
gii a teoretickych konstruktech a jejich aplikaci v oblasti
Skolské prevence. V ni se setkavaji instituce a poskytova-
telé s prislusnosti minimalné k péti riznym rezortum
(MSMT, MZ, MPSV, MV a MD) a logicky tak opakované do-
chazi k nelehkym komunikaénim, koncep¢nim i organizac-
nim problémum, které je nutné fesit systémové. Uvedené
tfFi texty maji pomoci cely problém facilitovat v roviné sjed-
noceni pohledu a slovniku hlavnich aktérd. Prvni z publika-
ci, ktera je soucasné prvni monografii sestavenou editor-
skym tymem projektu, je ,Primarni prevence rizikového
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chovani ve skolstvi”. Jako druhou publikaci predstavime
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Accepted: 16 / JULY / 2012

Grant support: This publication was created as part of Project No. CZ.1.07/1.3.00/08.0205 ESF ECOP (“VYNSPI”),
co-funded by the European Social Fund and the national budget of the Czech Republic. This article was written using
institutional support from the PRVOUK-PO3/LF1/9.

Address for correspondence: Roman Gabrhelik, PhD /

/ Department of Addictology,

First Faculty of Medicine, Charles University in Prague and General University Hospital in Prague, Apolinaiska 4,

128 00 Prague 2, Czech Republic



spectives and language adopted by the key stakeholders.
The first publication, which was also the first monograph
drawn up by the project’s editorial team, is entitled “Pri-
mary Prevention of Risk Behaviour in the School System”.
“School-based Prevention of Risk Behaviour: examples of
good practice” is the second publication described in the
article. The third outcome of the VYNSPI project is “Inter-
disciplinary School-based Primary Prevention: the explan-
atory dictionary of basic terms”. All three works were pub-
lished in the Czech language.

KEY WORDS: TERMINOLOGY - BASIC TERMS AND CONCEPTS -
THEORY - APPLICATION — SCIENTIFIC AND LEARNING TEXTS - RISK
BEHAVIOUR - SCHOOL-BASED PREVENTION

® 1 INTRODUCTION

The objective of the project entitled “The Development of
a System of Modular Training in the Prevention of Risk Be-
haviour for Educational and Counselling Professionals in
Schools and Educational Institutions at the National Level”
(Reg. No. CZ.1.07/1.3.00/08.0205 ESF ECOP), known by the
acronym VYNSPI, was to design a consistent framework for
training in the prevention of risk behaviour in the Czech
Republic.

The beginning of the discussion about a systematic ap-
proach to the school-based prevention of risk behaviour in
the Czech Republic dates back to 15 years ago, when this is-
sue was included in the agenda of the Czech Ministry of Ed-
ucation. Throughout this relatively long period of time, the
area of prevention has struggled with terminological incon-
sistencies. A number of professional texts repeatedly re-
ferred to the lack of a conceptual framework, integrated pol-
icies, and inconsistent terminology (e.g. Miovsky et al.,
2004), both in terms of coordination (see, for example, the
policy documents on prevention adopted by the different
ministries, including those of Education, the Interior, and
Health) and in relation to the different types of risk behav-
iour. An elementary textbook on the prevention of risk be-
haviour was also lacking. There was only an omnipresent
vague notion about which prevention programmes may
have a real preventive potential (effect) or which preventive
interventions may meet the strict requirements for quality.

This article introduces three key publications that
were created as part of the VYNSPI project. The first publi-
cation, which was also the first monograph drawn up by the
project’s editorial team, is “Primary Prevention of Risk Be-
haviour in the School System”. “School-based Prevention of
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vého chovani”. Treti pfedstavenou knihou z dilny projektu
VYNSPI bude , Vykladovy slovnik zdkladnich pojma mezi-
oborové skolské prevence rizikového chovani”. VSechny
tfi publikace vysly v ¢eském jazyce.

KLICOVA SLOVA: TERMINOLOGIE — ZAKLADNI KONCEPTY A POJMY -
TEORIE — APLIKACE — ODBORNE A STUDIINI TEXTY - RIZIKOVE
CHOVAN/ — SKOLSKA PREVENCE

® 1 UVoD

Projekt , Tvorba systému moduldrniho vzdélavani v oblasti
prevence rizikového chovani pro pedagogické a poradenské
pracovniky §kol a skolskych zarizeni na celostatni trovni®
(reg. ¢islo CZ.1.07/1.3.00/08.0205 ESF OP VK), ktery je zna-
my pod akronymem VYNSPI, byl realizovan s cilem vytvo-
fit navrh ucelené podoby vzdélavani v prevenci rizikového
chovani v Ceské republice.

Diskuse o systémové pojaté Skolské prevenci rizikové-
ho chovani je v Ceské republice zalezitosti piiblizné posled-
nich 15 let, kdy byl tento tikol svéren do gesce MSMT. Pies
tuto relativné dlouhou dobu jsme se v oblasti prevence poty-
kali s nejednotnosti terminologie. V riiznych odbornych tex-
tech opakované nachdzime zminky o nekoncepénosti pre-
vence a terminologické nejednotnosti (napr. Miovsky et al.,
2004) jak na trovni koordinac¢ni (viz napr. strategické doku-
menty v prevenci na urovnich jednotlivych rezortt — Mi-
nisterstva Skolstvi, mladeze a télovychovy, Ministerstva
vnitra, Ministerstva zdravotnictvi atd.), ale také naptié jed-
notlivymi typy rizikového chovéni. Dal§im vyraznym nedo-
statkem byl zakladni uéebni text k prevenci rizikového cho-
vani. VSeprostupujici byla nejasna predstava o tom, které
preventivni programy maji skuteény preventivni potencial
(efekt), jaké preventivni intervence spliiuji naro¢né poza-
davky na kvalitu atd.

V tomto ¢lanku predstavime tri klicové publikace, kte-
ré byly vytvoreny v ramci projektu VYNSPI. Prvni publika-
ci, ktera je soucasné prvni monografii sestavenou editor-
skym tymem projektu, je ,Primarni prevence rizikového
chovani ve Skolstvi“. Jako druhou publikaci predstavime
»Priklady dobré praxe programt $kolské prevence rizikové-
ho chovani“. Treti predstavenou knihou z dilny projektu
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Risk Behaviour: examples of good practice” is the second
publication described in the article. The third deliverable of
the VYNSPI project is “Interdisciplinary School-based Pri-
mary Prevention: the explanatory dictionary of basic
terms”. All were published in the Czech language.

A great deal of written material was published during
the implementation of the VYNSPI project. Some of the
texts, however, are viewed as those of key significance. In
particular, they include the series of texts dealing with the
quality and effectiveness of preventive interventions
(Miovsky et al., 2011). These series are closely related to the
previous efforts (Miovsky et al., 2004, 2006, 2007): Stan-
dards of Professional Competency of Providers of the
Programmes of the School-based Primary Prevention of
Risk Behaviour (Pavlas Martanova (Ed), 2012a), Certifica-
tion Rules and On-site Inspection Guidelines for the Pro-
cess of Certification according to the Standards of Profes-
sional Competency of Providers of the Programmes of the
School-based Primary Prevention of Risk Behaviour
(Pavlas Martanova, 2012b), Certifier’s Manual: a tool for
the practical implementation of the process of certification
according to the Certification Rules and On-site Inspection
Guidelines in compliance with the Standards of Profes-
sional Competency of the Providers of the Programmes of
the School-based Primary Prevention of Risk Behaviour
(Pavlas Martanova, 2012¢), Four-level Model of Qualifica-
tions for Practitioners in the School-based Primary Preven-
tion of Risk Behaviour (Charvat et al., 2012), and Recom-
mended Structure and Scope of the Basic Preventive
Programme of the School-based Prevention of Risk Behav-
iour (Miovsky et al., 2012).

® 2 KEY PUBLICATIONS

® 2 / 1 Interdisciplinary School-based Primary
Prevention: the explanatory dictionary of
basic terms

Full reference

Miovsky, M. a kol. (2012). Vykladovy slovnik zdkladnich po-
jmu mezioborové §kolské prevence rizikového chovani. Pra-
ha: Univerzita Karlova v Praze & Togga.

Team of authors

Michal Miovsky, Tereza Adamkové, Lenka Cablova, Tomas
Cech, Pavla Dolezalova, Lenka Endrodiov4, Roman Gabr-
helik, Miroslav Charvat, Lucie Jurystova, Lenka Mackov4,
Veronika Pavlas Martanova, Monika Nevoralova, Petr No-
vak, Olga Orosova, Lenka Skacelova, Lenka Stastna, Mi-
chaela Sirac¢kova, Michaela Stefunkova, Jaroslav Vacek,
and Jana Zapletalova

VYNSPI bude ,,Vykladovy slovnik zdkladnich pojma mezio-
borové skolské prevence rizikového chovani®. Vsechny pub-
likace vysly v ¢eském jazyce.

Béhem realizace projektu VYNSPI byl vyddn pomérné
velky objem textd. Nicméné nékteré z textt povazujeme za
klicové. Jedna se predevsim o linii textu vztahujicich se ke
kvalité a efektivité preventivnich intervenci (Miovsky et al.,
2011). Tato linie tzce navazuje na predchozi aktivity (Miov-
sky et al., 2004, 2006, 2007): Standardy odborné zpusobilos-
ti poskytovatelt programu §kolské primarni prevence rizi-
kového chovani (Pavlas Martanova /Ed./, 2012a), Certifi-
kaéni rdad a metodika mistniho Setfeni pro proces
certifikace dle Standarda odborné zpusobilosti poskytova-
telt programu Skolské primarni prevence rizikového chova-
ni (Pavlas Martanova, 2012b), Manual certifikatora: na-
stroj k praktické realizaci procesu certifikace dle Certifikac-
niho fddu a metodiky mistniho Setfeni v souladu se
Standardy odborné zpusobilosti poskytovateld programu
Skolské primarni prevence rizikového chovani (Pavlas Mar-
tanova, 2012¢), Ctyfuroviiovy model kvalifikaénich stuprit
pro pracovniky v priméarni prevenci rizikového chovani ve
skolstvi (Charvat et al., 2012), doporucena struktura a roz-
sah Minimalniho preventivniho programu §kolské preven-
ce rizikového chovani (Miovsky et al., 2012).

©® 2 KLICOVE PUBLIKACE

® 2 / 1 Vykladovy slovnik zédkladnich pojma
mezioborové skolské prevence rizikového
chovani

Platna citace

Miovsky, M. et al. (2012). Vykladovy slovnik zdkladnich po-
Jmii mezioborové skolské prevence rizikového chovdni. Pra-
ha: Univerzita Karlova v Praze & Togga.

Autorsky tym

Michal Miovsky, Tereza Adamkova, Lenka Cablova, Tomas
Cech, Pavla Dolezalova, Lenka Endrédiovd, Roman Gabr-
helik, Miroslav Charvat, Lucie Jurystova, Lenka Mackov4,
Veronika Pavlas Martanové, Monika Nevoralov4, Petr No-
vak, Olga Orosova, Lenka Skacelova, Lenka Stastnd, Mi-
chaela Sirtckovd, Michaela Stefunkova, Jaroslav Vacek,
Jana Zapletalova.
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General information

The main entries with relevance to the primary prevention
of risk behaviour are arranged in alphabetical order. The
English equivalents are provided for each headword in this
explanatory dictionary in order to facilitate work with pro-
fessional literature written in English. Each entry starts
with a brief general description which provides the reader
with key information about the subject matter. Each head-
word is then explored further using 500-900 words. Com-
pound entry words, cross-referenced entry words, and key
words are highlighted in order to make the publication
more user-friendly. A list of source literature and recom-
mended reading is provided at the end of each entry. Thus,
the reader has an opportunity to consult primary sources
pertaining to the subject matter covered by the entry.
Equally, they may search for further information, if needed.
The subject and name indices at the end of the book may be
used to look up specific terms throughout the text.

Availability

The computerised version of the publication in PDF format
is available on the website of the Department of
Addictology: http:/www.adiktologie.cz. The full text ver-
sion can be found under the “Publications” heading, in the
“Monographs” section. The hard copy version of the book
was published in a limited print run and is basically un-
available now.

Contents

The publication contains a total of 28 key (primary) entries

(each of them encompassing other — secondary — concepts

which make up the description of the headword) relevant to

the prevention of risk behaviour:

* Certification of quality in primary prevention

e Target groups in primary prevention

* Self-management

e Electronic media in primary prevention

* Evaluation of preventive programmes and interventions

* Risk and protective factors

* Implementation of preventive programmes

* Intermediators

¢ Intervention

e Coordination and coordinators of preventive
programmes

* Methodology

e Primary prevention methods

* Basic school-based preventive programme

* Normality in primary prevention

* Primary prevention professional

* Prevention

* Preventive effect of repression (punishment)

» Settings for preventive programmes and interventions

* Primary prevention approaches
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Informace o publikaci

Zékladni hesla relevantni pro primarni prevenci rizikového
chovani maji abecedni razeni. VSechna hlavni hesla vykla-
dového slovniku jsou opatrena anglickym ekvivalentem pro
usnadnéni prace s anglicky psanou odbornou literaturou.
Na zacatku kazdého ze zpracovanych hesel je uvedena krat-
ka charakteristika hesla, ktera obsahuje klicové informace.
Takto se ¢tenar rychle seznami s obsahem hesla. Podrobné
rozpracovany vyznam hesla je zpracovan v rozsahu
500-900 slov. Graficky zvyraznény jsou sloZena a vizova
hesla a kliGové pojmy, coz mé za cil usnadnit ¢tenarum
orientaci a usnadnit préci s textem. Na konci kazdého hesla
je seznam pouZzité literatury a seznam literatury doporuce-
né. Ctenaf si tak mtize dohledat primérni zdroje, které se
k heslu vztahuji, stejné tak si maze v pripadé zajmu dohle-
dat rozsirujici informace. Vécny a jmenny rejstiik na konci
publikace 1ze pouZzit pro dohled4dni mista v textu, kde je hle-
dany pojem uveden.

Dostupnost
Publikace je dostupna v elektronické podobé ve formatu
* pdf na strankach Kliniky adiktologie: http://www.adikto-
logie.cz. V plné verzi je text umistén v kategorii ,,Publikace®,
v sekei ,Monografie®.

V tisténé podobé byla kniha vyddana v omezeném na-
kladu a je jiz prakticky nedostupna.

Obsah

Publikace obsahuje celkem 28 kli¢ovych (primérnich) hesel
(v ramci kterych jsou zpracovany samozrejmé dalsi — se-
kundarni — hesla, z nichz je vyklad klicového pojmu sesta-
ven) pro prevenci rizikového chovani:

¢ Certifikace kvality v primarni prevenci

e Cilové skupiny v primarni prevenci

* Dovednosti sebeovlivnéni

¢ Elektronicka média v primérni prevenci

¢ Evaluace preventivnich programu a intervenci

e Faktory rizikové a protektivni

* Implementace preventivnich programut

* Intermediatory

e Intervence

e Koordinace preventivnich programut a koordinatori

* Metodika

* Metody v primarni prevenci

* Minimalni preventivni program

* Normalita v primérni prevenci

e Pracovnik v primarni prevenci

* Prevence

¢ Preventivni dopad represe

* Prostredi realizace preventivnich programu a intervenci
e Pristupy v primarni prevenci

* Rizikové chovani
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¢ Risk behaviour; problem behaviour; risk-taking
behaviour

* Social pathologies

e Social skills

¢ School counselling service

* Theoretical concepts in the primary prevention of risk
behaviours

* Types of preventive interventions

¢ Primary prevention education

* Basic levels of prevention implementation

e Life skills

Possible use

The explanatory dictionary goes beyond the field of the pri-
mary prevention of risk behaviour. It is the first publication
that deals exclusively with the prevention-related terminol-
ogy and seeks to address the challenges ensuing from its in-
terdisciplinary and inter-agency nature. We believe that
this publication may be useful in undergraduate and gradu-
ate academic programmes in a range of fields, in life-long
learning, and in the prevention of risk behaviour. Preven-
tion workers in non-governmental organisations may find
the dictionary useful in structuring and developing their
own preventive interventions, drawing up subsidy applica-
tions to be filed with the relevant subsidy agencies and min-
istries, evaluating the effectiveness of preventive interven-
tions, and in enhancing their own knowledge.

® 2 / 2 Primary Prevention of Risk Behaviour
in the School System

Full reference

Miovsky, M., Skacelova, L., Zapletalova, J., Novak, P. (Eds.)
(2010). Priméarni prevence rizikového chovani ve Skolstvi.
Praha: Sdruzeni SCAN, Univerzita Karlova v Praze &
Togga.

Team of authors

The authors of this book comprise a team of experts who
were involved in the systematic development of the preven-
tion of risk behaviour in the Czech Republic in at least the
last decade. The team of authors may also be considered
well-balanced in terms of the representation of different ar-
eas of expertise and institutions that the respective authors
are affiliated with. The authors include Pavel Bartik, Leona
Béshounkova, Martina Budinska, Milan Cerny, Pavla Do-
lezalovd, Roman Gabrhelik, Nada Holickd, Michal Kolar,
Sylva Majtnerova Kolarova, Pavel Kubu, Veronika Pavlas
Martanova, Michal Miovsky, Petr Novak, Jiri Pilar, Vaclav
Pilik, Lenka Skécelovd, Ivana Slavikové, Michaela Sirté-
kovd, Stanislav Stech, Lenka Stastnd, Lenka Suntilova,
Barbora Viaclavkova, Michaela Veseld, and Jana Zaple-
talova. All the editors are indicated in the citation item.

* Socialné patologické jevy

* Socialni dovednosti

¢ Skolni poradenské pracovisté

* Teoretické koncepty v primérni prevenci rizikového
chovéani

» Typy preventivnich intervenci

e Vzdélavani v primarni prevenci

e Zakladni drovné provadéni prevence

o Zivotni dovednosti

Mozna vyuziti

Vykladovy slovnik prekracuje oblast Sskolni primérni pre-
vence rizikového chovani. Je prvni publikaci, ktera se vénu-
je vyhradné preventivni terminologii a snazi se preklenout
uskali jeji mezioborovosti a mezirezortnosti. Predpoklada-
me, Ze publikace najde vyuziti v pregradudlni vyuce ruz-
nych obord, stejné tak v oblasti celoZivotniho vzdélavani
v prevenci rizikového chovani. Preventivni pracovnici ne-
statnich neziskovych organizaci mohou pouzivat vykladovy
slovnik jako podklady pri strukturovani a vyvoji vlastnich
preventivnich intervenci, pfi psani dota¢nich Zadosti na
dotcené dota¢ni agentury a rezorty, pri vyhodnocovani efek-
tivity preventivnich intervenci, pri zvySovani vlastnich zna-
losti atd.

® 2 / 2 Primarni prevence rizikového chovani
ve Skolstvi

Platna citace

Miovsky, M., Skacelova, L., Zapletalova, J., Novak, P.
(Eds.). (2010). Primdrni prevence rizikového chovdni ve
Skolstvi. Praha: Sdruzeni SCAN, Univerzita Karlova v Pra-
ze & Togga.

Autorsky tym

Autorsky tym publikace je slozen z odborniku, kteri se mini-
malné posledni desetileti podileji na systematickém rozvije-
ni prevence rizikového chovani v Ceské republice. Autorsky
tym lze povaZovat za vyvazeny také z hlediska zastoupeni
jednotlivych odbornosti i z pohledu zastoupeni institucio-
nalniho, které jednotlivi autori reprezentuji. Editori jsou
uvedeni v plné citaci. Autorsky kolektiv: Pavel Bartik, Leo-
na B&hounkova, Martina Budinsk4, Milan Cerny, Pavla
Dolezalova, Roman Gabrhelik, Nada Holickd, Michal Ko-
1a¥, Sylva Majtnerova Kolarova, Pavel Kubt, Veronika Pav-
las Martanova, Michal Miovsky, Petr Novak, Jiri Pilar,
Vaclav Pilik, Lenka Skacelova, Ivana Slavikovd, Michae-
la Sirtekova, Stanislav Stech, Lenka Stastnd, Lenka
Suntilovd, Barbora Vaclavkovd, Michaela Veseld, Jana
Zapletalova.
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General information

The book deals with the area of the school-based prevention
of risk behaviour in terms of general theory and practice,
including legislative issues. In the Czech Republic, the
school-based prevention of risk behaviour has experienced
the greatest advances. The schools and educational institu-
tions allow prevention providers easy access to the target
groups in a setting which is safe for the delivery of preven-
tive programmes. The way it is conceived makes this origi-
nal publication the very first achievement of its kind as re-
gards the school-based prevention of risk behaviour in the
Czech Republic. In collaboration with the authors of the in-
dividual chapters, the editors sought to compile a body of
texts that would provide a condensed and comprehensive
account of the current state of affairs concerning the pre-
vention of risk behaviour within the Czech school system.
The book includes standard features intended for the
reader’s convenience when using the book (such as lists of
references, abbreviations, figures and tables, and name and
subject indices).

Availability

The publication in its computerised version (in PDF format)
is available on the website of the Department of Ad-
dictology, the institution responsible for the implementa-
tion of the VYNSPI project: http://www.adiktologie.cz. The
full text version can be found under the “Publications”
heading, in the “Monographs” section. The hard copy ver-
sion of the book was published in a limited print run and is
basically unavailable now.

Contents
The book consists of seven main chapters.

The history and current approaches to the primary
prevention of risk behaviour in the Czech Republic
The history of programmes for the primary prevention of
risk behaviour. The introductory chapter reflects on the
complex fortunes of prevention in the Czech Republic since
the mid-1990s. The development of preventive activities
was often hampered by the lack of consistent polices and
conceptual frameworks and sometimes even unprofessional
measures. Nevertheless, the chapter presents evidence
showing that the area of prevention in the Czech Republic is
making headway. Professional approaches are being
adopted and effective ways of reducing undesirable forms of
risk behaviour in the community are being sought.

Programmes for the primary prevention of risk behav-
tour: basic approaches and objectives. This section intro-
duces the basic conceptual framework for prevention and
the key terms which are essential for further work with the
text.
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Informace o knize

Kniha je zamérena oblast prevence rizikového chovani ve
Skolstvi z hlediska zdkladni teorie i praxe, véetné legislativ-
nich otdzek. Skolni prevence rizikového chovéni je v Ceské
republice nejvice rozvinutou oblasti. Skoly a Skolska zaiize-
ni umoznuji realizdtoram prevence snadny pristup k cilo-
vym skupindm, v prostredi, které je pro realizaci preventiv-
nich programu bezpecné. Takto pojata puvodni publikace je
v oblasti 8kolni prevence rizikového chovani v Ceské repub-
lice prvni svého druhu. Snahou editorta bylo ve spolupraci
s autory diléich kapitol sestavit soubor texti, které by v uce-
lené formé na jednom misté shrnovaly soudasny stav pre-
vence rizikového chovani v prostredi ¢eského skolstvi. Kni-
ha obsahuje standardni tdaje, které maji za cil usnadnit
¢tendri orientaci v textu (pouzita literatura, pouzité zkrat-
ky, jmenny rejstrik, vécny rejstiik, seznam obrazka a se-
znam tabulek).

Dostupnost

Publikace je v elektronické podobé ve formatu *.pdf dostup-
na na strankach Kliniky adiktologie, reSitelské instituce
projektu VYNSPI: http://www.adiktologie.cz. V plné verzi je
text umistén v kategorii ,,Publikace®, v sekci ,Monografie®.
V tisténé podobé byla kniha vyddna v omezeném nakladu
a je jiz prakticky nedostupna.

Obsah
Publikace sestava z celkem sedmi hlavnich kapitol.

Historie a soudéasné pojeti primdrni prevence
rizikového chovdni v Ceské republice

Historie programii primdrni prevence rizikového chovdni —
Uvodni kapitola reflektuje slozity vyvoj prevence v Ceské
republice od poloviny 90. let minulého stoleti. Nekoncepc-
nost a ¢asto i neprofesiondlni kroky brzdily vyvoj prevence.
I presto prinasi kapitola dukazy o tom, Ze se oblast prevence
v Ceské republice rozviji, sméfuje k profesionalité a hleda
efektivni cesty, jak snizovat vyskyt nezadoucich forem rizi-
kového chovani ve spole¢nosti.

Zakladni pojeti a cile programii primdrni prevence rizi-
kového chovdni — Predstavuje zékladni koncepéni rdamec
v prevenci, predstavuje kli¢ové pojmy, které jsou nezbytné
pro dalsi praci s textem.
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Primary prevention: background and theoretical
framework

Risk behaviour and its psychosocial correlations. This is one
of the core concepts in terms of school-based prevention; its
wider psychological and social context is also covered. The
principles of the effective prevention of risk behaviour
among children and young people. The criteria which are
considered the cornerstones of effective primary prevention
are introduced here as ten items. Basic levels of primary
prevention implementation. This section provides informa-
tion about the basic division into universal, selective, and
indicated prevention, according to the target group. Theo-
retical models in primary prevention and basic types of pre-
ventive programmes. This section presents the basic types
of theoretical prevention-related concepts and, in its second
part, the most common types of preventive interventions.
Target groups of primary prevention programmes. In pre-
vention, the identification of different target groups is vital
for the development, implementation, and evaluation of
preventive interventions, as well as in terms of the subsidy
policy. Community collaboration and the basic approach to
community-based primary prevention. This section intro-
duces prevention at the community level as one of the cor-
nerstones of prevention.

System of school-based primary prevention of risk
behaviour

Organisational framework of school-based prevention in the
Czech Republic. This section introduces the horizontal and
vertical levels of the coordination of school-based preven-
tion in the Czech Republic and strategic documents and
programmes. Options for possible future forms of coordina-
tion at both the regional and local levels are also outlined.
Definitions of main types of risk behaviour addressed by
school-based prevention. School counselling service. The
reader will become familiar with counselling services pro-
vided in schools. School prevention worker. This section out-
lines the methodological, coordination, information and
counselling activities performed by an education profes-
sional who has received specific training in prevention. Pre-
vention of risk behaviour in the setting of institutional edu-
cation and care. This section discusses preventive measures
adopted within the system of the alternative care of vulner-
able children, the structures and resources of the relevant
facilities, and the future prospects of prevention in institu-
tional care settings. The role of non-governmental organisa-
tions in primary prevention. This section underlines the ir-
replaceable role of NGOs in the system of prevention.

Basic school-based preventive programme

Drawing up the Basic Preventive Programme. Step by step,
this section describes the process of developing the Basic
Preventive Programme, the implementation of which is

Vychodiska a teoreticky ramec primdrni prevence
Rizikové chovdni a jeho psychosocidlni souvislosti — Pro
Skolni prevenci je jednim z dstrednich konceptu, pri¢emz je
uveden v Sirsich souvislostech psychologickych a socidlnich.
Zdsady efektivni prevence rizikového chovdni u déti a mld-
deze — V 10 bodech jsou predstavena kritéria, ktera jsou po-
vazovana za pilite efektivni primarni prevence. Zdkladni
tirovné provddéni primdrni prevence — Z hlediska cilové
skupiny zakladni déleni na vSeobecnou, selektivni a indiko-
vanou prevenci. Teoretické modely v primdrni prevenci a zd-
kladni typy preventivnich programu — Predstaveny jsou za-
kladni typy teoretickych konceptt v prevenci, ve druhé é4s-
ti nejcastéji realizované typy preventivnich intervenci.
Cilové skupiny primdrnépreventivnich programii — Diferen-
ciace cilové skupiny v prevenci je kli¢ova pro vytvareni pre-
ventivnich intervenci, také pro jejich realizaci a evaluaci,
ale i pro dotaéni politiky. Komunitni spoluprdce a zdkladnit
pojeti primdrni prevence v komunité — Predstavuje prevenci
na komunitni drovni jako jeden z jejich pilira.

Systém skolské primarni prevence rizikového
chovani

Organizacni ramec §kolské prevence v CR — Predstavuje ho-
rizontalni a vertikalni troven koordinace $kolské prevence
v Ceské republice, stejné tak strategické dokumenty a pro-
gramy. Predstaveny jsou i budouci moznosti koordinace na
regionalni a mistni Grovni. Definice hlavnich typi rizikové-
ho chovadni, na které se ve skolské prevenci zamérujeme.
Skolni poradenské pracovisté — Ctenéri se seznami s pora-
denskymi sluzbami poskytovanymi ve Skolach. Skolni me-
todik prevence — Vymezuje metodické, koordinaéni, infor-
macni a poradenské ¢innosti v prevenci specidlné kvalifiko-
vaného pedagogického pracovnika. Prevence rizikového
chovdni v podminkdch tstavni vychovy a péce — Pojednava
o preventivnim pusobeni v rdmci systému ndhradni vychov-
né péce o ohroZené déti, jaka je struktura a jaké jsou moz-
nosti jednotlivych typa zarizeni, i o budoucnosti prevence
v podminkach dstavni péée. Uloha nestdtnich neziskovych
organizaci v primdrni prevenci — Upozornuje na nezastupi-
telnou roli NNO v systému prevence.

Minimalni preventivni program skoly

Postup pri zpracovdani Minimdlniho preventivniho progra-
mu -V jednotlivych krocich predstavuje postupy jak navrh-
nout MPP, jehoZ realizace je povinnd pro kazdou $kolu
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mandatory for every school in the Czech Republic. Docu-
mentation and other components of the Basic Preventive
Programme. This section specifies all the integral and use-
ful documents which are used to account for and evaluate
school-based prevention.

Evaluation of preventive programmes

Types of evaluation according to programme stages under
study. This section provides general information about the
preparation, process, and outcome evaluations. Types of
evaluation according to the research design used. Experi-
mental, quasi-experimental, and non-experimental evalua-
tions are explained here. Contraindication for evaluation
and possible secondary effects. Examples from the recent
history of prevention in the Czech Republic are provided in
order to show how difficult it may be to evaluate preventive
interventions without clearly defined and measurable ob-
jectives or definitions and target groups. Evaluation of pre-
ventive programmes in practice. This section refers to rigor-
ous evaluation studies that have been published. Certifica-
tion of preventive programmes. This section presents the
national system of certification of programmes aimed at
substance use prevention and summarises the practical ex-
perience of applying such a system in the previous years.
The Czech School Inspectorate and its role. The collection
and analysis of information about the methods and extent
of the implementation of prevention in schools and educa-
tional institutions should be an integral part of the entire
school-based prevention system.

Support for training in prevention and sources of rel-
evant information

Sources of information on primary prevention. The informa-
tion in this chapter may help the reader locate electronic
sources of relevant information on prevention. Qverview of
prevention-related training activities and study materials
on primary prevention. This follow-up chapter provides
guidance as to what to look for when considering the quality
of information sources.

School-based socialisation, disciplining,

and prevention of risk behaviour

In comparison to the previous ones, this chapter addresses
more complex issues. The reader is faced with rather
provocative questions which defy clear-cut and simple
answers.

In addition, the book includes practice-oriented appen-
dices featuring recommended procedures applicable to se-
lected model situations: Working with external agencies in
addressing the social and legal protection of children and
safety issues; Recommended procedures and guidance appli-
cable to model situations involving sexual abuse, substance
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v CR. Dokumentace a dalsi soué¢dsti MPP — Co vSe jsou ne-
dilné ¢i uziteéné pisemnosti, které slouzi k evidenci a evalu-
aci prevence realizované v ramci Skoly.

Evaluace preventivnich programii

Typy evaluaci z hlediska hodnocenych fdazi programu —V za-
kladnich rysech seznamuje s evaluacemi pripravy, procesu
a vysledku. Typy evaluaci z hlediska uzitého typu vyzkum-
ného pldnu — Vysvétluje experimentdlni, kvaziexperimen-
talni a neexperimentdlni evaluaci. Kontraindikace evaluace
a mozné nepldnované dopady — Na prikladech z recentni
historie prevence v Ceské republice predstavuje, jak obtiz-
né muze byt hodnotit preventivni intervenci bez jasné defi-
novanych a méfitelnych cilt ¢ definic nebo cilové skupiny.
Provddént evaluace preventivnich programii v praxi — Krat-
ce odkazuje na nékteré publikované védecké evaluaéni stu-
die. Certifikace preventivnich programii — Predstavuje celo-
narodni systém certifikaci programt primarni prevence
uzivani navykovych latek a shrnuje vysledky nékolikale-
tych praktickych zkusenosti. Ceska skolni inspekce a jeji ro-
le — Nedilnou souéésti celého systému Skolské prevence je
ziskdvani a analyza informaci o zpisobu a mire realizace
prevence ve Skolédch a skolskych zatizenich.

Podpora vzdélavani a zdroje informaci v prevenci
Informacni zdroje v primdrni prevenci — Informace v kapito-
le mohou usnadnit orientaci v elektronickych zdrojich infor-
maci v prevenci. Prehled preventivnich vzdéldvacich ¢innos-
ti a vyukovych materidlii pro primdrni prevenci — Navazuji-
ci kapitola, podle éeho se rozhodovat pti posuzovani kvality
zdrojt informaci.

Skolni socializace, disciplinace a prevence
rizikového chovdni
V porovnani s predchozimi kapitolami svym zptisobem na-

Vv

ky, na néz se tézko hleda jasna a jednoducha odpovéd.

Déle kniha obsahuje praktické prilohy s doporu¢enymi
postupy ve vybranych modelovych situacich: Spoluprdce
s vnéjsimi subjekty pri zajisténi socidlné-pravni ochrany di-
téte a bezpecnostnich otdzek, Doporudené postupy a rady
v modelovych situacich pro oblast sexudlniho zneuZivdini,
ndvykovych ldatek a extrémnich projevii agrese. Doporudené
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use, and extremely aggressive behaviour; Recommended
procedures and guidance applicable to model situations in-
volving truancy; Prevention of school bullying; Overview of
prevention-related legislation; Sources of funding available
to the Ministry of Education for primary prevention, and Ba-
sic and recommended reading on primary prevention. En-
closed in the book is the “Map of Assistance”, a separate
sheet in AO format which includes pre-printed boxes into
which the contact details of relevant regional services (such
as the regional school-based prevention coordinators, psy-
chologists, general practitioners, and social services) may
be entered.

Possible use

This publication may serve as a textbook for undergraduate
and graduate academic programmes in a range of fields (es-
pecially education, addictology, and psychology), as well as
for life-long learning, including specialisation courses. It
may be a useful source of information for beginning preven-
tion professionals at both the regional and local levels, pre-
vention coordinators, and education professionals acting as
school prevention workers, as well as other school staff
members.

® 2 / 3 School-based Prevention of Risk
Behaviour: examples of good practice

Full reference

Siraekova, M., Miovsky, M., Skécelové, L. a kol. (2012). Pri-
klady dobré praxe programii skolské prevence rizikového
chovdni. Praha: Univerzita Karlova v Praze & Togga.
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Melanova, Veronika Pavlas Martanova, Lenka Skacelova,
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te¥ina Zaplatilov4, and Iva Zaloudikov4

General information

This manual contains tested and proven primary preven-
tion programmes at three different levels of implementa-
tion, depending on the target group, i.e. universal, selective,
and indicated prevention. Structured specifications of each
programme are provided in a summary table which in-
cludes the following information: Level of implementation
(universal, selective, and indicated), Area of focus (non-spe-
cific, specific), Target group (e.g. pre-school children, fam-
ily, etc.), Form (e.g. interactive), Duration (short-, mid-, or
long-term programme), and Provider (deliverer’s contact
details). The description of each programme has a consis-

postupy a rady v modelovych situacich pro oblast zdskoldc-
tvi, Prevence sikanovdni na s$koldch, Prehled legislativy pro
oblast prevence, Finanéni zdroje MSMT pro realizaci pri-
mdrni prevence, Zdikladni a doporucend literatura pro ob-
last primdrni prevence. V ti§téné podobé je do publikace vlo-
Zena tzv. ,Mapa pomoci“. Jedna se o volny list formatu AO,
kde jsou predtistény kolonky pro zaneseni regionalnich
kontaktnich tidaji na kli¢ové profese (napr. krajsky skolsky
koordinator prevence, psycholog, prakticky lékar, socidlni
péce aj.).

Mozna vyuziti

Publikace muze slouzit jako ucebnice v pregradudlni vyuce
ruznych obort (zejm. pedagogiky, adiktologie, psychologie),
stejné tak v rameci celozivotniho vzdélavani, véetné speciali-
zaénich kurzt. Jako cenny zdroj informaci muaze slouzit za-
¢inajicim preventivnim odborniktim na regionalni i oblastni
arovni, koordindtordm prevence, pedagogtim-§kolnim me-
todikim prevence, ale i ostatnim pracovnikum Skoly.

@ 2 / 3 Priklady dobré praxe programu $kolské
prevence rizikového chovani

Platna citace

Sirackova, M., Miovsky, M., Skacelov4, L. et al. (2012). Pr-
klady dobré praxe programii skolské prevence rizikového
chovdni. Praha: Univerzita Karlova v Praze & Togga.

Autorsky tym

Michaela Sirt¢kova Michal Miovsky, Lenka Skacelov4, An-
na Aujezka, Iva BureSovd, Roman Gabrhelik, Pavol Hasan,
Miroslav Charvat, Lucie Jurystovd, Pavlina Kolarova, Pet-
ra Kubisova, Lenka Mackova, Eva Maierova, Katerina Me-
lanova, Veronika Pavlas Martanova, Lenka Skacelova, Ka-
terina Smutn4d, Jana Udatn4, Eliska Vondrackova, Kateri-
na Zaplatilova, Iva Zaloudikova.

Informace o knize

Manual obsahuje vybrané provérené a osvédcéené programy
z oblasti primarni prevence na trech drovnich provadéni
z hlediska cilové skupiny, tj. vSeobecnad, selektivni a indiko-
vana prevence. Specifikace kazdého programu je uvedena
vzdy jednotné v prehledové tabulce, ktera obsahuje infor-
mace: Uroven provadéni (v8eobecnd, selektivni a indikova-
nd), oblast zaméreni (nespecificka, specifickd), cilova skupi-
na (napr. predskolni déti, rodice), forma (napft. interak-
tivni), délka programu (kratko-, stiedné-, dlouhodoby
program), poskytovatel (kontaktni informace o realizatoro-
vi). Popis kazdého programu ma jednotnou, predem defino-
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tent predefined structure. The mandatory information in-
cludes the name of the preventive programme, its annota-
tion, a description of its theoretical background, its objec-
tives, a description of the target group, a description of the
time frame, the content of the programme, the require-
ments for human resources, its contraindications and limi-
tations, the method used for evaluation of the effectiveness
of the programme, the requirements for equipment and
aids, physical and spatial requirements, follow-up activities
and suitable combinations, support (e.g. via the internet),
the tentative cost of the programme, and the provider’s full
contact information. For the future, the authors of the man-
ual wish to update and complement it with additional
programmes which may emerge in the field of the preven-
tion of risk behaviour, as well as initiating a project which
would make it possible for other teams of authors and or-
ganisations to add their programmes to the manual so that
they could be shared by other practitioners.

Availability

As in the previous cases, the computerised version of this
publication (in PDF format) is also available on the website
of the Department of Addictology: http:/www.adiktologie.cz.
The full text version can be found under the “Publications”
heading, in the “Monographs” section. The hard copy ver-
sion of the book was published in a limited print run and is
basically unavailable now.

Contents

The publication features a total of 14 preventive program-
mes that may be considered examples of good practice in the
field of the prevention of risk behaviour in the Czech Repub-
lic. Five programmes come under the category of prevention
pertaining to no specific subject matter. They focus on atti-
tudes, communication, problem solving, the psychosocial
atmosphere, and coping strategies. The target groups range
from pre-school children to parents and education profes-
sionals. The programmes are as follows:

* Course of effective parenthood step by step

* Personal development methodology

» “Little fairytale school”

* “The classroom — a little kingdom”

A total of ten programmes were selected for the specific
prevention category. They are designed to address truancy,
bullying, cyberbullying, high-risk sports and risk-taking
behaviour on roads, racism and xenophobia, the negative
impact of religious sects, and the prevention of the use of
addictive substances — tobacco, alcohol, and illicit drugs.
These interventions are primarily aimed at primary and
secondary schoolchildren and education professionals.
They are the following programmes:
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vanou strukturu. Povinné obsahuje: ndzev preventivniho
programu, anotaci programu, popis teoretickych vychodi-
sek programu, cile programu, popis cilové skupiny, popis
¢asové struktury, obsah programu, persondlni naroky, kon-
traindikace a omezeni, zptisob hodnoceni efektivity progra-
mu, materidlni poZadavky a pomucky, prostorové pozadav-
ky, navaznosti a vhodné kombinace, podptirné materidly
(napr. Internet), pribliznou cenu programu, plné kontakty
narealizatora. Cilem autort je v budoucnu Manual aktuali-
zovat a roz§irovat o dalsi programy, které se v oblasti pre-
vence rizikového chovéni objevi, a iniciovat projekt, v jehoz
rameci by mohly dalsi autorské kolektivy a organizace prida-
vat do manudlu své programy, které by tam mohly byt sdi-
leny dalsimi odborniky z praxe.

Dostupnost

Podobné jako predchozi publikace je i tato dostupna v elek-
tronické podobé ve formatu *.pdf na strankdch Kliniky
adiktologie: http:/www.adiktologie.cz. V plné verzi je text
umistén v kategorii ,,Publikace”, v sekci ,Monografie“. V tis-
téné podobé byla kniha vyddna v omezeném nédkladu a je jiz
prakticky nedostupna.

Obsah

Do publikace je zarazeno celkem 14 preventivnich progra-
mu, které lze povazovat za priklady dobré praxe prevence
rizikového chovani v Ceské republice. Cty#i programy jsou
v kategorii nespecifické prevence. Zaméruji se na postoje,
motivaci, komunikaci, reSeni problému, psychosocidlni kli-
ma a strategie zvladani, rozpéti cilovych skupin jsou od déti
predskolniho véku az po rodice ¢i pedagogické pracovniky:

¢ Kurz efektivniho rodicovstvi krok za krokem

* Metodika osobniho rozvoje

* Pohadkova skolicka

* Trida — to je malé kralovstvi

Pro kategorii specifické prevence bylo vybrano celkem
deset programu, zamérenych na zaskolactvi, Sikanu, kyber-
Sikanu, rizikové sporty a rizikové chovani v dopravé, rasis-
mus a xenofobii, negativni ptisobeni sekt, prevenci v adikto-
logii — koureni, alkohol, nelegdlni drogy atd. Cilovymi sku-
pinami jsou zejména Zaci zakladnich $kol, studenti
strednich skol a pedagogi¢ti pracovnici:

* Metodika prevence uzivani navykovych latek
Unplugged

¢ Minimalizace Sikany

* (Ne)tolerantné to jde nejlip!

* Normadlni je nekoufit
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* Unplugged methodology for the prevention of substance
use

* Reducing bullying

o “(In)tolerance is the best way!”

* “Not smoking is normal”

e Peer programme

e Preventure — a method for the indicated primary
prevention of substance use and other high-risk
behaviours

* Programme of targeted prevention at basic schools?!

¢ Addressing problem behaviour at the second level of
basic schools (11-15 age group)

* “Brave hearts”

° Multi-system model of group psychotherapy for
children, a model of indicated and selective primary
prevention — group counselling for schoolchildren (aged
6 to 15) showing problem behaviour and their parents

The programmes were selected on the basis of their
quality being assessed by professionals with wide experi-
ence in the field. It should be noted, however, that not all
the programmes introduced in the publication have been
evaluated in terms of their effectiveness. This remains
a challenge for the future.

Possible use

In addition to its use for undergraduate and graduate aca-
demic programmes and life-long learning courses, the man-
ual may also be useful for prevention workers at the re-
gional and local levels as a reference framework in assess-
ing the quality of similar preventive programmes that may
be found in practice. The manual may be of particular sig-
nificance for school prevention workers, as it may help them
in developing the Basic Preventive Programme for their
schools and provide them with guidance as to which pro-
vider and which type of preventive programme to seek in or-
der to address their specific needs. Moreover, a school pre-
vention worker may decide to establish cooperation with
any of the providers of preventive interventions featured in
the manual.

® 3 CONCLUSION

In this article, we introduced three out of a total of eight key
publications created as part of the VYNSPI project. Their
purpose is to contribute to the development of the school-
based prevention of risk behaviour and open a discussion
about the quality and benefit of such texts for the field of
prevention as a whole. We see the existence of these materi-
als as the basis or a starting point for further discussion, not
an exhaustive or authoritative account created in an at-
tempt to enforce a uniform approach to this area. In fact,

1/ Attended by children aged 6-15.

e Peer program

* Preventure — metoda indikované primarni prevence
uzivani navykovych latek a jiného rizikového chovani

* Program cilené prevence na zdkladnich skoldch

* Regeni problémového chovani na 2. stupni ZS

» Stateénd srdce

e Multisystémovy model détské skupinové psychoterapie,
model indikované a selektivni primarni prevence —
skupiny pro déti ze ZS s problémovym chovénim a jejich
rodice

Vybér programu podléhal posouzeni kvality programut
zkuSenymi profesiondly v oboru. Povazujeme nicméné za
nezbytné upozornit, ze ne vSechny programy, které jsou
v publikaci predstaveny, byly podrobeny evaluaci efektivi-
ty, ktera v téchto pripadech ztstava vyzvou pro budoucnost.

Mozna vyuziti

Vedle vyuziti Manuédlu v pregradudlni vyuce a v kurzech ce-
lozivotniho vzdélavani vérime, Ze publikace bude slouzit
metodikiim prevence na regiondlni a oblastni trovni jako
referen¢ni ramec pri posuzovani kvality podobnych preven-
tivnich program, které mohou byt v praxi implementova-
ny. Specificky vyznam muze mit Manual pro $kolni metodi-
ky prevence, jimz muZe pomoci pri tvorbé Minimalniho
preventivniho programu Skoly a s tim, jakého realizatora
a s jakym typem preventivnich programi muZe pozvat na
pudu 8koly. Skolni metodik prevence se souéasné mutiZe roz-
hodnout prizvat ke spolupraci primo toho realizatora pre-
ventivni intervence, ktery publikoval v Manuéalu.

® 3 ZAVER

V ¢lanku jsme predstavili t¥i z celkem osmi klicovych publi-
kaci vzniklych v ramci projektu VYNSPI. Jejich cilem je pri-
spét k rozvoji oblasti Skolni primarni prevence rizikového
chovani a otevrit diskusi o kvalité a prinosu tohoto typu od-
bornych textd pro celou oblast prevence. Existenci téchto
materialtd chdpeme jako zaklad, podnét pro dalsi diskusi
a nikoli jako taxativni ¢i autoritativni pokus o uniformizaci
této oblasti. Naopak je smyslem celé této snahy rozproudit
vice diskusi praveé o tom, co a kdo déla, jak to déla a jak tomu
rikame, jak si ovérujeme, Ze to, co si od prevence slibujeme,
je skute¢né napliiovano a do jaké miry? Mozna také za ja-
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the rationale behind these efforts was to generate a wider
debate about who does what and how, what we call it, and
how we test whether what we expect from prevention is
truly achieved and to what extent. Last but not least, we
should also ask about the costs of such activities. It is our
dearest wish that in the following years these texts will be
revised, improved, and extended in order to be of the great-
est use to their target readership.
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kou cenu? Velmi si prejeme, aby v nasledujicich letech do-
chazelo k revizim textt, ke zvySovani jejich kvality a obje-
mu tak, aby mohly co nejlépe slouzit cilovym skupinam.
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The article provides an outline of the history

and development of the evaluation of primary prevention
interventions in the Czech Republic. It describes the pro-
cess and evaluation studies that have taken place, as well
as explaining the concept of evaluation and its application
to school practice.
In response to the latest developments in the evaluation of
primary prevention activities, the Evaluation Centre was
established as part of the project referred to as VYNSPI.
A website dedicated to prevention-related evaluation was
created. It contains articles, specific evaluation tools, ex-
amples of good practice, and useful links. Two prac-
tice-oriented courses were also held. Their aims were to
provide a brief theoretical account of the issue and practi-
cal training in the different types of evaluation.
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® 1 INTRODUCTION

The definition and delineation of the concept of evaluation
in primary prevention vary. The EMCDDA (1998) defines
evaluation as the systematic collection, analysis, and inter-
pretation of information about the course of a programme
and its potential effects and outcomes. The WHO (2000) de-
fines evaluation as a means of obtaining feedback on
a programme. Evaluation allows the systematic collection
of information on how a specific programme works, which
factors complicate or support its implementation, and/or
which unexpected phenomena act against its specific objec-
tives. It is a significant component of prevention activities.
Various types of evaluation, such as needs assessment, pro-
cess evaluation, outcome evaluation, client satisfaction
studies, and economic evaluation, can be distinguished.
Each preventive programme funded by public resources
should be evaluated to check whether it is suitable for the
given target group, is implemented in line with its creators’
recommendations, has effects that are not counterproduc-
tive (i.e. it does not produce negative rather than positive
outcomes), and meets the objectives that were defined
(Miovsky et al., 2004, Miovsky et al., 2010). Only
a programme whose effectiveness is based on scientific/re-
search evidence may be considered truly effective (the evi-
dence-based approach).

The services engaged in the primary prevention of risk
behaviour are growing in number and scarce financial re-
sources may thus be allocated to interventions or
programmes for whose effectiveness there is not enough ev-
idence. Evaluation helps in justifying a programme’s eligi-
bility for funding. This makes evaluation a precondition for
enhancing and maintaining the high quality standards of
programmes. It further helps in providing an understand-
ing of what happens in schools as far as primary prevention
is concerned. Information generated by evaluation may be
used when considering improving the programme, explor-
ing its strengths, and extending it, or whether it should be
completely abandoned and discarded (Miovsky et al.,
2004b). Only a few evaluation studies looking into the effect
of a specific primary prevention programme on its target
group have been conducted in the Czech Republic.

@® 2 EVALUATION OF THE SCHOOL-BASED
PRIMARY PREVENTION OF RISK BEHAVIOUR
IN THE CZECH REPUBLIC

The first broad discussion and interest in the evaluation of
primary prevention in the Czech Republic may be traced
back to the period 1999-2000 and associated with the publi-
cation of the outcomes of the First European Conference on
the Evaluation of Drug Prevention, which took place in Por-
tugal from 12 to 14 March 1997 (Miovsky et al., 2010). The
initiation stage of the collaboration with the European
Monitoring Centre for Drugs and Drug Addiction
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® 1 UVoD
Definice a vymezeni pojmu evaluace v primarni prevenci se
lisi. EMCDDA (1998) evaluaci definuje jako systematické
shromazdovani, analyzovdni a interpretovani informaci
o prubéhu programu a jeho moznych uéincich a dopadech.
WHO (2000) evaluaci vymezuje jako prostiedek k ziskani
zpétné vazby k programu. Evaluace umoziuje systematic-
ky ziskavat poznatky o tom, jak konkrétni program fungu-
je, jaké faktory komplikuji ¢i podporuji jeho realizaci, nebo
které jevy pusobi neo¢ekdvané mimo specifické cile. Je vy-
znamnou soucasti preventivnich aktivit. RozliSujeme jed-
notlivé typy evaluace, napriklad evaluaci formou analyzy
potreb, evaluaci procesu, vysledku, spokojenosti a ekono-
mickou evaluaci. Evaluovan by mél byt kazdy preventivni
program hrazeny z verejnych prostredkd, aby bylo zjisténo,
zda je vhodny pro danou cilovou skupinu, zda je provadén
v souladu s doporucenimi autord, zda nepusobi kontrapro-
duktivné (tj. Ze nema spiSe negativni dopad) a zda program
naplniuje cile, které si definoval (Miovsky et al., 2004; Miov-
sky et al., 2010). Za efektivni je mozné povazovat jen takovy
program, jehoZ u¢innost byla vyzkumné/védecky ovérena.
V praxi je v této souvislosti uzivany také termin ,pristup za-
lozeny na dukazech®, ¢i tzv. evidence-based pristup.
Sluzby v oblasti primarni prevence rizikového chovani
se rozrustaji a finanéni zdroje tak mohou byt pridélovany
neefektivnim intervencim nebo programuam, u nichz nejsou
k dispozici dostateéné dukazy o uéinnosti. Evaluace poma-
hé odavodnit opravnénost pro finanéni podporu program.
Timto se evaluace stava nezbytné nutnou ke zvyseni a udr-
Zeni vysoké trovné programu. Dale poméha porozumét to-
mu, co se ve Skole v oblasti primarni prevence dé&je. Infor-
mace ziskané evaluaci mohou byt vyuzity napriklad pti roz-
hodovani o tom, jak program vylepsit, nachazet jeho silné
stranky, zda program rozsirit nebo zda ho zcela opustit a za-
vrhnout (Miovsky et al., 2004b). V Ceské republice bylo za-
tim provedeno jen nékolik evalua¢nich studii zabyvajicich
se dopadem daného primarnépreventivniho programu na
cilovou skupinu.

® 2 EVALUACE SKOLNi PRIMARNI
PREVENCE RIZIKOVEHO CHOVANI V CESKE
REPUBLICE

Prvni $irsi diskusi a zdjem o evaluaci primdrni prevence
v Ceské republice Ize indentifikovat v letech 19992000 ve
spojeni s publikaci vysledku konference First European
Conference on the Evaluation of the Drug Prevention, ktera
probéhla v Portugalsku 12.-14. brezna 1997 (Miovsky et al.,
ze spolupréace s Evropskym monitorovacim centrem pro dro-
gy a drogové zavislosti (EMCDDA) v Lisabonu a prenos
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(EMCDDA) in Lisbon and the transfer of EU countries’ ex-
perience in this field played a significant role in this process
(Miovsky et al., 2004b). The last 15 years in particular have
seen the gradual development and implementation of the
evaluation of primary prevention programmes, as well as,
importantly, the broader implications of this process, and
its significant correlations have also begun to be discussed
at the levels of both the European drug policy strategy and
the national strategies (Miovsky et al., 2004b). The above
makes it clear that, in terms of evaluation, the domain of
substance use prevention stands out among the remaining
types of risk behaviour as being of the highest priority.

The Czech Republic was one of the first EU countries
to open the discussion on shared quality standards and pro-
ceeded to advance such a discussion to the implementation
stage, followed in 2005 by the approval (MSMT, 2005) of na-
tional quality standards linked to the certification process
and further to subsidy proceedings (Martanova, 2012,
Martanova, 2006). In parallel to this process, the first effec-
tiveness studies began to emerge in order to provide re-
search evidence of the effectiveness of the substance use
prevention programmes being delivered in the Czech Re-
public (Miovsky et al., 2011).

In 2011 Miovsky et al. published in the Adiktologie
journal a survey of research projects that had been pub-
lished in the Czech Republic within the past 20 years and
met the general criteria for the implementation of evalua-
tion studies of preventive programmes in terms of outcome
evaluation. The evaluation methods varied according to the
intended use of the outcome. The programmes included
“Smoking and Me”, the “Prev-centrum Community-based
Programme”, “Skills for Adolescence”, “Drugs-Reason-Im-
pact” (DRI), and “Unplugged”. In particular, the evaluation
of the effectiveness of the Unplugged programme (Gabr-
helik et al., 2012a, 2012b, Miovsky et al., 2012) may be con-
sidered an example of good practice as regards the evalua-
tion of primary prevention in the Czech Republic.

Requiring a comprehensive approach and being gener-
ally costly, evaluation studies of effectiveness of this type
are very demanding and basically impossible for schools to
carry out, given their limited resources (Miovsky et al.,
2010). The school may, however, survey the situation re-
garding risk behaviour and identify students’ needs in rela-
tion to prevention (needs assessment) using methods such
as observation and simple questionnaires or interviews con-
ducted with school staff, students, and parents. In the event
that a school uses its own resources to implement a preven-
tive programme or the basic preventive programme which
all the schools are currently required to have in place, it
should evaluate the preparation of such a programme, par-
ticularly the relevant documentation, to ensure that the
target group, objectives, and methods have been defined.
Process evaluation may be used to check whether the time

zkusSenosti zemi EU v této oblasti (Miovsky et al., 2004b).
Zejména v poslednich patnacti letech se zac¢ala pomalu roz-
vijet a provadét evaluace nejen primarnépreventivnich pro-
gramd, ale byla zah&jena diskuse také o sirSich disledcich
tohoto procesu a jeho vyznamnych souvislostech jak na
arovni evropské strategie drogové politiky, tak strategii né-
rodnich (Miovsky et al., 2004b). Z vyse uvedeného je patrné,
Ze v oblasti evaluace tak stoji doména prevence uzivani na-
vykovych latek v popredi vSech zbyvajicich typu rizikového
chovéni.

Jako jedna z prvnich zemi Evropské unie zahgjila Ces-
ké republika diskusi na téma sdilenych standardu kvality,
posunula ji do realiza¢ni faze a v roce 2005 schvalila
(MSMT, 2005) celondrodni standardy kvality s vazbou na
certifikaéni proces a nasledné dotaéni rizeni (Martanova,
2012; Martanova, 2006). Paralelné s timto procesem se za-
caly objevovat prvni studie efektivity s cilem vyzkumné ové-
rit efektivitu realizovanych preventivnich programu uziva-
ni navykovych latek v Ceské republice (Miovsky et al.,
2011).

V roce 2011 publikovali Miovsky et al. v ¢asopisu Adik-
tologie ¢lanek shrnujici priklady realizovanych vyzkum-
nych projektt, které byly za poslednich 20 let v Ceské re-
publice publikovany a spliiovaly zakladni kritéria pro reali-
zaci evaluacnich studii preventivnich programt z hlediska
evaluace vysledku. Evaluaéni metody se liSily podle toho,
k ¢emu mél byt vysledek pouzit. Mezi tyto programy patii
program Koureni a j4, Komunitni program realizovany o. s.
Prev-centrum, program Pripraveni pro zivot, program
Drogy-Duavod-Dopad (program DDD) a program Unplug-
ged. Zejména pak evaluaci efektivity programu Unplugged
(Gabrhelik et al., 2012a, 2012b; Miovsky et al., 2012) 1ze po-
vazovat za priklad dobré praxe v evaluaci primérni preven-
ce v Ceské republice.

Evaluaéni studie efektivity jsou velmi komplexni a cel-
kové ndkladné. Tento typ evaluaénich studii pat¥i mezi vel-
mi naro¢né, které v celkovém dusledku neni mozné na padé
Skoly vlastnimi prostredky zrealizovat (Miovsky et al.,
2010). Skola véak muZe mapovat situaci v oblasti rizikové-
ho chovani a zjistovat potreby Zaka ve vztahu k prevenci
(analyza potreb) za vyuziti metod pozorovani, jednodu-
chych dotaznikua ¢ rozhovort se zaméstnanci §koly, Zaky,
rodici. Paklize skola vlastnimi silami realizuje preventivni
program ¢i minimdlni preventivni program, ktery jsou
v soucasnosti vSechny Skoly povinny vytvaret, je vhodné,
aby provadéla zhodnoceni jeho pripravy — zejména ve smys-
lu zhodnoceni dokumentace programu, zda je definovana ci-
lova skupina programu, cile, metody apod. Pti evaluaci pro-
cesu mohou kontrolovat napr. dodrzovani nastaveného ca-
sového ramce programu, vhodnosti metod pro zaky apod.
V rameci evaluace vysledku mohou také velmi jednoduse
a zpusobem, ktery znaji, zjistovat a ovérovat alesponi zna-
losti zékt (primarni prevence by méla komplexné postiho-
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frame of the programme has been observed or whether the
methods used were suitable for the students. Outcome eval-
uation may be used by a school as a very simple and famil-
iar way of measuring and testing students’ knowledge (pri-
mary prevention should promote a wide range of changes in
knowledge, attitudes, and behaviour, “KAB Model”; Skalik,
2003) using knowledge tests administered prior to the
programme and after its completion. Close collaboration be-
tween the school prevention worker and the class teacher is
essential. Ideally, it should start at the point of assessing
students’ needs and be maintained through the preparation
and implementation of the preventive programme up until
its completion. The evaluation of satisfaction may also be
carried out in the course of the preventive programme
and/or upon its completion. Anonymous questionnaires or
verbal feedback may be used for this purpose.

® 2 / 1 Evaluation Centre as part of VYNSPI
The Evaluation Centre was established as part of the
VYNSPI project (The Development of a System of Modular
Training in the Prevention of Risk Behaviour for Educa-
tional and Counselling Professionals in Schools and Educa-
tional Institutions at the National Level, CZ.1.07/1.3.00/
08.0205 ESF ECOP) in response to the inconsistency of ap-
proaches to the evaluation of the school-based prevention of
risk behaviour in the Czech Republic. Its mission is to deal
with evaluation-related issues at all prevention levels (uni-
versal, selective, and indicated), as well as with those con-
cerning professional training activities. It is also intended
to develop and identify evaluation tools in the Czech Repub-
lic and abroad. As far as foreign evaluation tools are con-
cerned, it should be responsible for their adaptation to the
Czech setting.

During the implementation of the VYNSPI project the
Evaluation Centre comprised a team of five full-time em-
ployees (the evaluation centre manager and assessment
and evaluation methodology experts whose main responsi-
bilities included the development and maintenance of the
evaluation tool database, the Evaluation Centre’s website,
and e-learning presentations concerned with evaluation for
study purposes, the organisation of evaluation courses for
education professionals, the development of a database of
information sources, and cooperation with regional evalua-
tors) and eight part-time employees (regional assessment
and evaluation methodology experts — regional evaluators,
whose responsibilities include the provision of training in
evaluation as part of educational activities, the evaluation
of courses, the provision of feedback on the full-time (inter-
nal) team members’ outcomes, such as study materials and
evaluation tools, and evaluation-related consultation ser-
vices for education professionals). Joint meetings of the in-
ternal team members and the regional evaluators were held
approximately twice a year. The purpose of these meetings
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vat zmény v oblasti znalosti, postoju a chovéni, tzv. KAB
model; Skalik, 2003), a to napriklad prostrednictvim zna-
lostnich testd administrovanych pred zahdjenim programu
a po jeho skonceni. Zasadni je intenzivni spoluprace skolni-
ho metodika prevence s tfidnim uditelem, ktera by idealné
méla probihat od samotného mapovani potreb Zaka pres
pripravu a realizaci preventivniho programu az po ukonce-
ni programu. V pribéhu preventivniho programu i po jeho
skonceni je provadéna také evaluace spokojenosti, k niz mo-
hou byt vyuzity anonymni dotazniky ¢i Gstni zpétna vazba.

® 2 / 1 Evaluaéni centrum v ramci projektu
VYNSPI

Jako reakce na roztristénost v oblasti evaluace $kolni pre-
vence rizikového chovani v Ceské republice bylo v rdamci
projektu VYNSPI (Tvorba systému modularniho vzdélava-
ni v oblasti prevence socidlné patologickych jevt pro peda-
gogické a poradenské pracovniky §kol a §kolskych zatizeni
na celostatni urovni, CZ.1.07/1.3.00/08.0205 ESF OP VK)
vytvoreno Evaluaéni centrum. Jeho cilem je zabyvat se
evaluacemi intervenci na vSech urovnich prevence (vSe-
obecné, selektivni, indikované) a evaluacemi odbornych
vzdélavacich aktivit, ddle vytvaret a vyhleddvat evaluaéni
néstroje v CR i zahranié¢i. V p¥ipadé zahraniénich evalu-
aénich nastroju pak pripravit jejich adaptaci na ceské
podminky.

Evaluac¢ni centrum po dobu trvani projektu VYNSPI
tvorilo tym péti internich zaméstnancu (vedouci Evaluaéni-
ho centra a metodici pro diagnostiku a evaluaci, jejichz
hlavnim dkolem je prace na databance evaluaénich néastro-
ji, na webu Evaluaéniho centra, tvorba e-learningovych
prezentaci vénujicich se evaluaci pro studijni uéely, realiza-
ce kurzu evaluace pro pedagogické pracovniky, tvorba data-
béze informaénich zdrojt, spolupréce s regiondlnimi evalu-
atory atd.) a osmi externich zaméstnanct (regionalni meto-
dici pro diagnostiku a evaluaci — regiondlni evalu&tori,
jejichz naplni je zajisténi vyuky evaluace v ramci vzdélava-
cich aktivit, hodnoceni kurzd, pripominkovani vystupt in-
terniho tymu — vyukového materidlu, evaluaénich nastrojq,
atd., konzultaé¢ni ¢innost pedagogickym pracovnikiam v ob-
lasti evaluace). Priblizné dvakrat roéné se konala spoleéna
setkani interniho tymu s regiondlnimi evaluatory. Cilem
setkani byla koordinace prace regionalnich evaluatora
a poskytovani odborné pomoci a podpory v oblasti evaluace.
Tématy jednotlivych setkani jsou napr. teoretické zdklady
evaluace, evaluaéni néstroje, podoba vyuky evaluace v ram-
ci vzdélavacich aktivit, podoba e-learningovych prezentaci
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was to coordinate the regional evaluators’ work and provide
professional assistance and support in the field of evalua-
tion. The meetings were dedicated to specific topics, includ-
ing the theoretical basis of evaluation, evaluation tools,
forms of training in evaluation as part of educational activi-
ties, forms of e-learning presentations intended for training
courses, and the evaluation of training activities.

An important outcome of the project is the creation of
the Evaluation Centre’s website: http:/www.adiktologie.cz/
cz/articles/detail/374/3197/Evaluacni-centrum. It has a fixed
structure which consists of four sections (Evaluation The-
ory, Evaluation Tools, Good Practice, and Links). The
website contains all the deliverables related to the evalua-
tion component, including the theoretical basis of evalua-
tion, different evaluation tools, e-learning presentations on
evaluations, evaluation-related examples of good practice,
PowerPoint presentations on the evaluation of a primary
prevention programme from the course for education pro-
fessionals and conferences dedicated to the topic, and, last
but not least, links to Czech and foreign materials dealing
with evaluations, or the materials themselves, if available.

The first section, “Evaluation Theory”, offers articles
on prevention (such as those addressing the definition of
prevention, the categorisation of primary prevention, the
definition of risk behaviour, and primary preven-
tion-related certification and standards) and evaluation (in-
cluding those dealing with the definition of evaluation, the
different types of evaluation, such as needs assessment,
process evaluation, evaluation of satisfaction, and outcome
evaluation, and the ways of conducting an evaluation). In
addition, two e-learning presentations are available under
this section. They originally served as study material for
school prevention workers who completed a training course
which also covered the topic of evaluation. The first e-learn-
ing presentation is entitled Evaluation and What School
Prevention Workers Should Know about It. This presenta-
tion provides a general summary of theoretical information
about what evaluation is, what its objectives and benefits
are, and what types of evaluation there are, including
a thorough description, and describes the implementation
process of evaluation. Certain evaluation tools which may
be used in practice are also introduced here. This presenta-
tion is followed up by the other e-learning presentation, en-
titled “Evaluation of Primary Prevention Programmes”,
which specifically focuses on primary prevention-related
evaluation. This presentation is divided into three parts:
the first provides a theoretical introduction to the topic
(Evaluation of Primary Prevention Programmes: a theoreti-
cal introduction), the second contains a hands-on manual
for the implementation of evaluation (Evaluation of Pri-
mary Prevention Programmes: a hands-on manual), and
the third provides examples of evaluation tools (Evaluation
of Primary Prevention Programmes: evaluation tools). The

urcenych pro vyuku frekventantt kurzd, evaluace vzdéla-
vacich aktivit apod.

Dulezitym vystupem projektu je vytvoreni webu Eva-
luaéniho centra http://www.adiktologie.cz/cz/articles/de-
tail/374/3197/Evaluacni-centrum. Web ma pevné danou
strukturu, sklada se ze étyt éasti (Teorie evaluace, Néstroje
pro evaluaci, Dobra praxe, Odkazy). Je zde mozné nalézt
veskeré vystupni komponenty evaluace, jako napt. teoretic-
ké zaklady evaluace, jednotlivé evaluaéni néstroje,
e-learningové prezentace vénujici se evaluacim, priklady
dobré praxe evaluace, powerpointové prezentace vénujici se
evaluaci primdrnépreventivniho programu z kurzu pro pe-
dagogické pracovniky a z odbornych konferenci a v nepo-
sledni radé odkazy na ¢eské i zahrani¢ni materidly vénujici
se evaluacim, popr. samotné zverejnéné materialy.

V prvni ¢asti ,,Teorie evaluace® 1ze nalézt ¢lanky véno-
vané prevenci (napr. vymezeni prevence, rozdéleni primar-
ni prevence, vymezeni rizikového chovani, certifikace
a standardy v primarni prevenci apod.) a evaluaci (napt. vy-
mezeni evaluace, jednotlivé typy evaluace jako analyza po-
tieb, evaluace procesu, evaluace spokojenosti, evaluace vy-
sledku, postup pfti evaluaci apod.). Ddle jsou zde zverejnény
dvé e-learningové prezentace, jez slouzily jako vyukovy ma-
teridl pro Skolni metodiky prevence, kteri absolvovali vzdé-
lavaci kurz, jehoz soucasti bylo i téma evaluace. Prvni
e-learningova prezentace nese nazev Evaluace aneb Co by
o ni $kolni metodici prevence méli védét? Prezentace obecné
shrnuje teoretické informace o tom, co je evaluace, jaké jsou
jeji cile a vyhody, jaké existuji typy véetné jejich podrobného
popisu, postup, jak se evaluace provadi apod. Jsou zde zmi-
nény i nékteré evaluacni néstroje, které mohou byt v praxi
vyuzity. Na tuto prezentaci nésledné navazuje druha
e-learningova prezentace vénujici se jiz konkrétné evaluaci
v primdrni prevenci. Nese ndzev Evaluace priméarnépre-
ventivnich programu. Tato prezentace je rozdélena na
3 krat§i ¢asti, prvni je teoretickym tdvodem k tématu (Eva-
luace primarnépreventivnich programu — Teoreticky tvod),
druhd obsahuje prakticky ndvod na provadéni evaluace
(Evaluace primarnépreventivnich programt — Prakticky
navod) a treti ukazky evaluaénich nastrojua (Evaluace pri-
marnépreventivnich programi — Evaluaéni nastroje). Ci-
lem této e-learningové prezentace je poskytnout Skolnim
metodiktim prevence a dalsim pedagogtim néstroj pro pri-
pravu, realizaci a nasledné zhodnoceni programu primarni
prevence. Je zde uveden postup pri evaluaci primarnépre-
ventivniho programu krok za krokem, od samotného roz-
hodnuti se pro preventivni program, jeho pripravu az po
evaluaci (od analyzy potreb pres evaluaci procesu a spokoje-
nosti az po evaluaci vysledku). Na prikladech dobré praxe
jsou demonstrovany jednotlivé typy evaluaci a postup, jak
dana evaluace probéhla. Soucasti je vymezeni evaluaénich
néastroju v obecné roviné véetné konkrétnich ukézek a we-
bovych portala.

NEVORALOVA, M., PAVLOVSKA, A., STASTNA, L.



purpose of this e-learning presentation is to provide school
prevention workers and other education professionals with
a resource to facilitate their preparation, implementation,
and subsequent evaluation of a primary prevention
programme. It provides a step-by-step description of the
process of the evaluation of a primary prevention
programme, from the actual decision to carry out a preven-
tive programme to its preparation and evaluation (i.e. from
needs assessment through process and satisfaction evalua-
tions to outcome evaluation). Examples of good practice are
used to demonstrate the individual types of evaluation and
their practical implementation. General descriptions of
evaluation tools, including examples and links to relevant
websites, are also provided.

The second section of the website, “Evaluation Tools”,
covers the tools used to evaluate primary prevention activi-
ties, course evaluation questionnaires, and other evalua-
tion-related measures. The Evaluation Centre thus serves
as a bank of evaluation tools and methods which are avail-
able for both research and learning purposes. The tools
were searched for and identified in the available Czech and
foreign sources. They include questionnaires for different
age groups, ranging from children and adolescents to
adults, as well as other tools, such as knowledge tests and
feedback questionnaires.

The evaluation tools can either be downloaded from
the Evaluation Centre’s website (provided that the author’s
consent has been granted) or accessed using a link indi-
cated on the website. The tools adopted from abroad are
also presented in their original wording, including the scor-
ing instructions. A scoring manual is provided for most of
the questionnaires. General information on each question-
naire is presented. This includes its author, the author of its
translation (if a measure was adopted from abroad), a brief
description, purpose, scope of application, population (tar-
get group), administration, and strengths and limitations
and any other useful references.

The evaluation tools that were identified in the Czech
literature were adapted and posted on the website as they
were, including all the information concerning the author-
ship of the measure and its adaptation to the Czech setting,
in the event that the tool was adopted from abroad. An addi-
tional search of relevant literature related to such evalua-
tion tools was conducted and evidence-based information on
their validity and reliability was also obtained. Some of the
evaluation tools have already been adapted. We arranged
for the translation of those that have not. They were mostly
the questionnaires that are freely available from the
website of the European Monitoring Centre for Drugs and
Drug Addiction (EMCDDA), which operates an online data-
base of evaluation measures (EIB — Evaluation Instrument
Bank, http:/www.emcdda.europa.eu/eib). The majority of
the questionnaires published there are available in Eng-

2012/ 12/ 3

REVIEW ARTICLE

Druha ¢ast webu ,,Nastroje pro evaluaci“ obsahuje pre-
devsim nastroje pro hodnoceni primarnépreventivnich ak-
tivit, dotazniky pro hodnoceni kurzua a ostatni odborné na-
stroje pro evaluaci. Evalua¢ni centrum tak slouzi jako ban-
ka evaluaénich nastroji a metod, které jsou k dispozici jak
pro vyzkumné, tak vyukové ucely. Jednotlivé nastroje byly
vyhledany a identifikovany v dostupnych ceskych a zahra-
ni¢nich zdrojich. Jsou zde k dispozici dotazniky pro vékové
skupiny déti, dospivajicich a dospélych. Kromé dotaznika
jsou zde uvedeny i dalsi evaluaéni néstroje, jako napr. zna-
lostni testy, zpétnovazebni dotazniky apod.

Jednotlivé evaluaéni néstroje jsou na webu Evaluaéni-
ho centra bud primo ke stazeni (v pripadé udéleného sou-
hlasu autora), nebo je zde uveden odkaz, na kterém lze dany
néastroj nalézt. U ndstroju prevzatych ze zahranidi je k dis-
pozici i origindlni znéni dotazniku a vyhodnoceni. Souéasti
vétsiny dotaznikd je i manudl vyhodnoceni. U vSech dotaz-
nikd jsou zminény zédkladni informace, jako napt. autor
dotazniku, autor prekladu dotazniku (v pripadé prevzeti
néastroje ze zahraniéi), kratky popis dotazniku, tucel dotaz-
niku, pouziti dotazniku, populace (cilova skupina), admi-
nistrace, vyhody a limity pouziti dotazniku a odkazy vzta-
hujici se k danému nastroji.

Evaluaéni néstroje vyhledané v éeské literature byly
prevzaty v nezménéné podobé a takto byly zverejnény na
webu se vSemi informacemi tykajicimi se autorstvi nastroje
a adaptace na ¢eské podminky, v pripadé, Ze dany autor
prevzal nastroj ze zahrani¢i. Nasledné byla k uvedenym
evaluaénim néstrojum dohledédna adekvétni literatura a in-
formace o validité a reliabilité nédstroji v odbornych ¢lan-
cich. U nékterych evaluaénich nastroju byla jiz adaptace
provedena. U zbylych jsme zajistili preklad. Jednalo se pre-
devsim o dotazniky volné dostupné na internetovych stran-
kach Evropského monitorovaciho centra pro drogy a drogo-
vé zavislosti (EMCDDA), které provozuje on-line databazi
evaluaénich néstroju (EIB — Evaluation Instrument Bank)
http://www.emcdda.europa.eu/eib. Vétsina dotaznikt zde
zverejnénych je k dispozici v anglickém jazyce. Dale byly
identifikovany dal$i néstroje ze zahraniéi pro pripadnou
adaptaci na éeskou populaci.

Jednotlivé evaluaéni néastroje jsou prevazné zamérené
na oblast navykovych latek (napt. dotaznik ESPAD, scree-
ningovy dotaznik CAGE, dotaznik CRAFFT — rizikové cho-
vani u déti a dospivajicich, evropsky index zavaznosti navy-
kového chovéani, §kala zavislosti na alkoholu, §kéla zavis-
losti na cigaretdch, Fagerstromuv test nikotinové zavislosti
atd.). Na jiné oblasti rizikového chovéni, nez je oblast zavis-
losti, zatim existuje jen velmi mélo nebo vibec Zddné evalu-
acni nastroje. Nékteré z dotaznikt tak mohou slouzit jako
predloha pro vytvoreni si vlastniho dotazniku pro jinou ob-
last rizikového chovani nez oblast navykovych latek. Zaro-
ven zde Ize nalézt odkazy na portéaly nabizejici rizné evalu-
acni néstroje predevsim v oblasti socidlniho klimatu, vzta-
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lish. Other foreign instruments that may be adapted to the
Czech population were also identified.

The evaluation tools mainly concern the substance use
domain (e.g. the ESPAD questionnaire, the CAGE screen-
ing test, the CRAFFT questionnaire for the testing of
high-risk behaviour among children and adolescents, the
European Addiction Severity Index, Alcohol Dependence
Scale, Cigarette Dependence Scale, Fagerstrom Test of Nic-
otine Dependence, etc.). There have been very few evalua-
tion measures, if any at all, intended for risk behaviour
other than that associated with substance use. Some of the
existing questionnaires may thus serve as templates for the
development of an original questionnaire pertaining to an
area of risk behaviour other than substance use. Links to
web-based portals providing various evaluation tools con-
cerning especially the areas of social atmosphere, peer rela-
tionships, students’ attitudes to school, and risk behaviour,
including their complete scoring procedures, can also be
found there.

The evaluation tool database also contains the SURPS
screening method, which focuses on four major personality
traits that may serve as predictors of risk behaviour among
adolescents. This questionnaire constitutes a part of the in-
tegrated programme of indicated prevention referred to as
PREVENTURE (Castellanos & Conrod, 2006, Cablova et
al., 2011). The SURPS questionnaire (Dolejs et al., in press)
and the PREVENTURE methodology as a whole (Stastna et
al., 2011, Charvat et al., 2011, Maierova et al., 2011, Dolejs
et al., 2011) were adapted to the Czech setting. Before being
printed, the SURPS questionnaire, four student hand-
books, and four manuals for facilitators were professionally
translated and proofread by an expert. An implementation
manual was also created. The overall PREVENTURE con-
cept was introduced in the form of workshops and presenta-
tions delivered at several conferences.

In addition to evaluation tools pertaining to the pre-
vention of risk behaviour, the database contains examples
of questionnaires for the evaluation of courses (training ac-
tivities) which are included in the “Course Evaluation Good
Practice Manual”.

Each provider of courses that participated in the
VYNSPI project developed their own evaluation instru-
ment which they used to evaluate their course. The focus of
the questionnaires varied (some placed more emphasis on
the subject matter and structure of the course, while other
measures looked more into the facilitator’s performance
and the general impression of the event). Each course pro-
vider’s evaluation questionnaires were collected in order to
compile a single form for the evaluation of training courses
delivered as part of the VYNSPI project, which was then
used by the course providers to evaluate their respective
courses. The new questionnaire thus integrates the basic
information about the course being delivered (this includes

ht s vrstevniky, postoju zaka ke skole, k rizikovému
chovani apod., pripadné nabizi i kompletni vyhodnoceni.

Soucasti databanky evaluaénich nastroju je i screenin-
gova metoda SURPS, jez se zaméruje na Ctyti zakladni
osobnostni charakteristiky, které mohou slouzit jako pre-
diktory rizikového chovani u dospivajicich. Tento dotaznik
je soucasti uceleného programu indikované prevence ne-
souci nazev PREVENTURE (Castellanos & Conrod, 2006;
Cablova et al., 2011). Dotaznik SURPS (Dolejs et al., in
press) i cela metodika PREVENTURE (Stastnd et al., 2011;
Charvat et al., 2011; Maierova et al., 2011; Dolej$ et al.,
2011) byla prevedena ze zahraniéi do ¢eského prostredi. Byl
proveden profesiondlni preklad a odborné korektury a zajis-
tén tisk dotazniku SURPS, ¢étyt prirucek pro studenty a ¢tyr
priruéek pro lektory a byla vytvorena implementaéni pri-
rucka. Cely koncept metodiky PREVENTURE byl predsta-
ven formou workshopu nebo prezentace na nékolika odbor-
nych konferencich.

Kromé evaluacnich néstroji vztahujicich se k prevenci
rizikového chovani zde lze nalézt i priklady dotaznika pro
hodnoceni kurzu (vzdélavacich aktivit), jez jsou souéasti
tzv. Manuadlu dobré praxe v evaluaci kurzu.

Kazdy realizator kurzu v ramci projektu VYNSPI mél
vytvoreny vlastni evaluaéni néstroj, na jehoz zakladé vy-
hodnoceni kurzu provadél. Zaméreni dotaznikt bylo rizné
(v nékterych byl vice akcentovan obsah kurzu a jeho struk-
tura, jinde se ndastroj vice zaméroval na hodnoceni osoby
lektora a celkového dojmu z kurzu atd.). Na zdkladé sesbi-
ranych evaluaénich néstroji od jednotlivych realizatoru
kurza byl vytvoren jednotny formular pro vyhodnoceni
vzdélavacich kurzt v ramci projektu VYNSPI, ktery reali-
zatori kurzu ndsledné pouzivali pro evaluaci daného kurzu.
Novy dotaznik tak sjednocuje zakladni informace o realizo-
vaném kurzu (zejména sociodemografické idaje o frekven-
tantech a kurzu a spokojenost s danym kurzem atd.).

Manual je uréen predevsim organizatorim kurza, ne-
bot byl vytvoren na zakladé praktickych vystupu a zkuse-
nosti z realizace kurza zamérenych na primarnépreventiv-
ni problematiku. Muze slouzit k vytvoreni vlastniho evalu-
aéniho néstroje pro podobné typy vzdélavacich aktivit.
RovnéZ je v manuédlu uvedeno, jaké okruhy nebo témata lze
evaluovat (,,co vSechno se d4 hodnotit“). Lze se tak inspiro-
vat pri sestavovani vlastniho evaluaéniho nastroje s libovol-
nou strukturou pro hodnoceni vzdélavaci aktivity.

Ve treti ¢asti webu ,,Dobra praxe“ 1ze nalézt ¢lanky vé-
nujici se jednotlivym prikladim dobré praxe evaluace v pri-
marni prevenci, napt. program Koureni a ja, Komunitni
program realizovany o. s. Prev-centrum, program Priprave-
ni pro zivot, program Drogy-Duvod-Dopad (program DDD)
a program Unplugged (Gabrhelik et al., 2012a; Miovsky et
al., 2011; Jurystova et al., 2009; Miovsky et al., 2004a; Jacob-
sonova et al., 2004) a evaluace v jinych oblastech, jako napri-
klad evaluace letdkovych kampani ¢ webovych stranek.
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sociodemographic data about the course participants and
their satisfaction with the training event).

The Manual is primarily intended for course organis-
ers, as it was created using practical outcomes and experi-
ence resulting from the implementation of courses dedi-
cated to the issue of primary prevention. It may serve as the
basis for the development of an original evaluation tool ap-
plicable to similar types of educational activities. The Man-
ual also specifies what areas and topics can be evaluated
(“what there is to evaluate,,), which may be inspiring in de-
veloping one’s own evaluation tool that has a structure tai-
lored to the evaluation of a specific training event.

The third section of the website, “Good Practice”, pres-
ents articles on examples of good practice in the evaluation
of primary prevention programmes, such as “Smoking and
Me”, “The Prev-centrum Community-based Programme”,
“Skills for Adolescence”, “Drugs-Reason-Impact” (DRI), and
“Unplugged” (Gabrhelik et al., 2012a, Miovsky et al., 2011,
Jurystova et al., 2009, Miovsky et al., 2004a, Jacobsonova
et al., 2004), as well as in evaluation concerning other ar-
eas, including that of poster campaigns and web pages.

Finally, the “Links” section provides a list of several
hundred Czech and foreign sources on primary prevention,
risk behaviour, and evaluation in the form of magazines,
books, and on-line publications. Those materials that are in
the public domain are made available for free downloading.
In other cases, a link to a site where the material can be ac-
cessed is provided. Anybody interested in learning more
about evaluation may use these materials for self-study.

Moreover, these materials may be used for future pro-
fessional training courses that also involve the topic of
evaluation.

Another important deliverable of the project was the
pilot implementation of two courses accredited by the Czech
Ministry of Education, collectively entitled “Evaluation as
the Basis of Primary Prevention Activities from the Per-
spective of Theory and Practice”. Both courses took place in
Prague and Brno in May 2012. Their aim was to inform the
participants (mainly school prevention workers and other
education professionals) about the essence and principles of
the evaluation of primary prevention activities and teach
them how to manage the process of programme evaluation
independently. The participants were familiarised with the
theoretical background to evaluation, the individual types
of evaluation, and evaluation tools. Then they had the op-
portunity to practise applying a certain type of evaluation
to a sample prevention programme; examples of specific
evaluation tools were also available to them. Three
PowerPoint presentations were created for the course. They
were conceived in such a way as to match the target group
and the format of the course, which consisted of both lec-
tures and interactive sessions.
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V posledni ¢asti webu ,0Odkazy” je k dispozici prehled
nékolika set ¢eskych a zahraniénich éasopiseckych, kniz-
nich a internetovych zdroja vztahujicich se k primarni pre-
venci, rizikovému chovani a evaluaci. Materidly, které bylo
mozné zverejnit, jsou zde volné ke stazeni. U ostatnich je
vzdy uveden odkaz, na kterém lze dany materidl nalézt. Ty-
to materidly tak mohou umoznit zajemctim o samostudium
v oblasti evaluace dale se vzdélavat. Zaroveri budou mate-
rialy vyuzivany ve vzdélavani frekventantd odbornych kur-
zu v nasledujicich letech, ve kterych bude zahrnuto i téma
evaluace.

Dalsim dulezitym vystupem projektu byla pilotni rea-
lizace dvou kurzi akreditovanych MSMT nesoucich ndzev
LEvaluace jako zaklad primarnépreventivnich aktivit z po-
hledu a praxe“. Oba kurzy probéhly v kvétnu 2012 v Praze
a v Brné. Cilem bylo sezndmit téastniky (predevsim Skolni
metodiky prevence a dalsi pedagogické pracovniky) s pod-
statou a principy evaluace primarnépreventivnich aktivit
a naucit je samostatné zvladnout proces vyhodnoceni pro-
gramu. Utastnici byli sezndmeni s teoretickymi zdklady
evaluace, s jednotlivymi typy evaluace a evalua¢nimi na-
stroji. Nasledné si prakticky vyzkouseli néktery z typt eva-
luace na prikladu preventivniho programu, k dispozici méli
ukazky konkrétnich evaluaénich néastroja. Pro kurz byly vy-
tvoreny tri powerpointové prezentace uzpusobené cilové
skupiné a ramci kurzu, ktery obsahoval jak ¢ast prednasko-
vou, tak interaktivni.

Témata evaluace a evaluace primarnépreventivnich
programu byly dédle prezentovdny na nékolika odbornych
konferencich, napt. konference Primarni prevence rizikové-
ho chovani 2010 v Praze a konference Psychologicka dia-
gnostika déti a dospivajicich 2011 v Brné. Cilem bylo zvysit
povédomi odborné verejnosti o evaluaci, jeji potiebé a moz-
nych zptsobech provedeni ve §kolstvi.
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Evaluation and the evaluation of primary prevention
programmes were the topics of presentations delivered at
several professional conferences, including the 2010 Pri-
mary Prevention of Risk Behaviour conference in Prague
and the 2011 Psychological Diagnosis of Children and Ado-
lescents conference in Brno. The objective of these appear-
ances was to raise the professional community’s awareness
of evaluation, the need for it, and possible ways of imple-
menting it in the school system.

® 2 / 2 Further Development of Risk
Behaviour-related Evaluation in the Czech
Republic

The above information indicates that the evaluation of ac-
tivities pursued in the field of the school-based prevention
of risk behaviour is a significant and integral part of the
work of education professionals (especially school preven-
tion workers). Every education professional finds feedback
valuable: it is useful to know whether their work has any
impact on students, whether the goal that was set was re-
ally accomplished, whether a change in students was
achieved as a result of their participation in the
programme, whether positive, negative, or none or whether
achieved at the level of students’ knowledge, attitudes, and
behaviour (such as the adoption of social skills, life skills,
assertive strategies, and refusal skills). Negative results
are feedback too; they may provoke considerations about
whether a programme should be continued, altered, re-
vised, or abandoned.

The concept of risk behaviour encompasses various
forms of risk behaviour, including truancy, bullying and
extremely aggressive behaviours, high-risk sports and
risk-taking behaviour on roads, racism and xenophobia, the
negative impact of religious sects, high-risk sexual behav-
iour, the prevention of substance use, eating disorders, and
problems and disorders related to the CAN syndrome
(Miovsky et al., 2010). It is necessary to further explore the
issue of the evaluation of primary prevention programmes
focused on different forms of risk behaviour and identify or
develop additional evaluation tools to assist in evaluating
such programmes. There are two ways of expanding the da-
tabase of evaluation tools: we can either search and identify
evaluation tools within the Czech setting or adapt and im-
plement foreign instruments. Our experience shows that
both alternatives are feasible.

As previously mentioned, the most highly elaborated
primary prevention system in the Czech Republic is that fo-
cused on substance use, and it can also make use of a range
of dedicated evaluation tools which may be applied, and not
only by education professionals. There are not many evalu-
ation tools focused on other forms of risk behaviour. It
should be noted, however, that, despite the relative lack of
specific instruments applicable to other types of risk behav-

® 2 / 2 Dalsi vyvoj evaluace v oblasti
rizikového chovani v Ceské republice
Z vyse uvedenych informaci vyplyva, ze evaluace aktivit
v oblasti Skolni prevence rizikového chovani je dulezitou
a nedilnou souéésti prace pedagogickych pracovniku (pre-
devsim Skolnich metodiku prevence). Pro kazdého pedago-
ga je cenna zpétna vazba, zda jeho prace ma néjaky dopad
na zaky, zda bylo dosazeno predem stanoveného cile, zda
u zakad doslo v disledku téasti na programu k néjaké zméné
— at uz pozitivni ¢i negativni ¢i Zaddné, at uz na trovni znalos-
ti, postoju ¢i chovani (napf. osvojenti si socidlnich dovednosti
a dovednosti potiebnych pro Zivot, ndcvik asertivity, schop-
nosti odmitat). I negativni vysledky davaji zpétnou vazbu
a mohou vést k zamysleni nad tim, zda se v programu bude
dale pokracovat, ¢i se zméni, upravi, popr. od néj upusti.
Koncept rizikového chovani zahrnuje rtzné formy rizi-
kového chovani jako zaskoldctvi, Sikanu a extrémni projevy
agrese, rizikové sporty a rizikové chovani v dopravé, rasis-
mus a xenofobii, negativni ptisobeni sekt, sexudlni rizikové
chovéani, prevenci v adiktologii, spektrum poruch prijmu
potravy a okruh poruch a problému spojenych se syndro-
mem CAN (Miovsky et al., 2010). Je nezbytné se nadéle za-
byvat evaluaci primarnépreventivnich programu, které
jsou zaméreny na tyto jednotlivé formy rizikového chovani,
a identifikovat, popr. vyvijet dalsi evaluaéni néastroje, které
by umoznily dané programy vyhodnocovat. Existuji dvé
mozné cesty, jak rozsirovat databazi evaluacénich néstroju,
budto vyhledavat a identifikovat evaluaéni nastroje v ces-
kém prostredi, nebo adaptovat a implementovat néstroje ze
zahraniéi. Z na8i zkuSenosti vyplyva, Ze oboji je mozné.
Jak jiz bylo uvedeno vyse, doposud je v Ceské republice
nejvice propracovan systém primarni prevence uzivani na-
vykovych latek a k nému existuje dostateéné mnozstvi
vhodnych evalua¢nich néastroji, které mohou pouzivat ne-
jen pedagogi¢ti pracovnici. Evaluaénich néastroji zamére-
nych na jiné formy rizikového chovani neexistuje mnoho. Je
dulezité vSsak zminit, Ze, i kdyZ méame pro ostatni typy rizi-
kového chovani relativné malo specifickych néstroja, mo-
hou skolni metodici prevence snadno obmérnovat stavajici
kratké dotazniky pro mapovani uzivani drog pro danou ob-
last rizikového chovani, pripadné z delsich dotaznika zamé-
fenych komplexné na vice oblasti si vybrat jen tu ¢ast, kte-
rou chtéji vyuzit. Mohou se nechat inspirovat napr. dotazni-
ky, které mapuji u zakua znalosti, postoje, informovanost ¢i
vyskyt uzivani navykovych latek, otazky v nich preformulo-
vat a zjistovat tak napriklad znalosti, postoje, informova-
nost ¢i vyskyt daného rizikového chovani. Podminkou je pe-
dagogova orientace v konkrétni formé rizikového chovani
a stanovent si cile, kterého chce danym programem doséh-
nout, a kritérii, podle nichz pozna, zda bylo cile dosaZeno.
V praxi existuji programy, které se zaméruji na pre-
venci i dal8ich forem rizikového chovani nez jen na oblast
navykovych latek. Lze tedy vyjit i z téchto programu a zjis-
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iour, school prevention workers may easily modify the ex-
isting brief questionnaires for drug use screening so that
they fit the risk behaviour area under scrutiny or may use
only a relevant segment of any of the multidimensional
questionnaires aimed at more comprehensive testing. They
may find inspiration in questionnaires that survey stu-
dents’ drug-related knowledge, attitudes, awareness, and
experience and rephrase their items to inquire about
knowledge, attitudes, awareness, and experience in rela-
tion to the risk behaviour in question. This is not possible,
however, without the education professional understanding
the specific form of risk behaviour, setting the goal they
want to achieve by means of the given programme, and de-
fining the criteria according to which they can recognise
that the goal has been accomplished.

In practice, there are programmes which focus on the
prevention of forms of high-risk behaviour other than those
related to substance use. These programmes may therefore
be used as guidance as to how their evaluation is carried
out, what evaluation tools are used, and what the
programmes try to achieve and how. This approach to sur-
veying the existing situation may lead in the future to the
identification of additional sources of information about the
evaluation of programmes intended to tackle other forms of
risk behaviour.

The second alternative is to adopt foreign primary pre-
vention programmes focused on specific forms of risk be-
haviour and convert them for use in the Czech context (to
arrange for their adaptation and implementation, ranging
from their translation and expert revision through pilot
testing to its implementation and practical application).
This process, which is very demanding in terms of time,
money, and human resources, was followed, for example,
when adapting Unplugged, a foreign prevention
programme whose evaluation showed its positive effect on
students in many areas (for more information see the arti-
cle published by Miovsky et. al. in Adiktologie in 2011). If
a programme, whether Czech or adapted from abroad,
proves to be effective, support should be provided for its dis-
semination and implementation in schools.

Our experience from evaluation courses indicates that
the majority of education professionals are familiar with
the concept of evaluation. Most of the course participants
perform evaluation. Nevertheless, they had an opportunity
to organise the information, learn how to proceed in con-
ducting evaluation, and become familiar with examples of
evaluation instruments. They also fed in a large number of
examples from their own practice. Together we covered is-
sues such as how to proceed in identifying students’ needs
(needs assessment), how to deliver a preventive programme
and evaluate it later (whether in terms of its preparation,
process, the recipients’ satisfaction, or the outcome). It is
a matter of fact that the topic of evaluation in the preven-
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tovat, jak probiha evaluace, jaké evaluaéni nastroje jsou po-
uzivany, co je cilem programu, jak je ho dosahovéano. V tom-
to postupu a mapovani lze v budoucnosti nalézt dalsi zdroje
informaci o evaluaci programt zamérenych na dalsi formy
rizikového chovéni.

Druhou mozZnosti je pfindSet programy primarni pre-
vence zamérené na nékteré z forem rizikového chovani ze
zahranié¢i a prevadét je na podminky ¢eského prostredi (za-
jistit adaptaci a implementaci daného programu, poéinaje
prekladem, odbornymi korekturami, pilotnim ovérovanim
az po samotnou realizaci a zavedeni programu do praxe).
Jedna se o proces ¢asové, finanéné i personalné velmi ndroé-
ny. Takto byl ze zahraniéi prevzat napriklad preventivni
program Unplugged, jehoz evaluace prokézala pozitivni do-
pad na Zaky v mnoha oblastech (vice viz ¢lanek v ¢asopisu
Adikotologie, ktery publikoval Miovsky et. al. v roce 2011).
V pripadé, Ze se prokaze uéinnost daného programu, at uz
¢eského, ¢i prevzatého ze zahrani¢i, mélo by byt podporovéa-
no jeho $ireni a jeho realizace na Skolach.

Z nasich zkusenosti z kurzua o evaluacich vyplynulo, ze
pro vétsinu pedagogu je termin evaluace zndmy. VétSina
z Gcastnika evaluaci provadi. Pedagogové méli moznost si
utridit jednotlivé informace, osvojit si postup prace pri eva-
luaci a sezndmit se s nékterymi priklady evaluaénich na-
stroja. Sami prinaseli spoustu prikladt z praxe. Spoleéné
jsme se vénovali oblastem jak postupovat pri mapovani po-
treb zaku (analyza potteb), jak lze zajistit preventivni pro-
gram a jak nésledné provadét jeho evaluaci (at pripravy,
procesu, spokojenosti ¢i vysledku). Je samozrejmosti, Ze té-
ma evaluace v prevenci rizikovych typa chovani se musi
stat béznou soucasti pregradudlni pripravy pedagogickych
pracovnikd a soudasti celozivotniho vzdélavani Skolnich
metodikti prevence a dalSich pedagogickych pracovnikd,
metodikt prevence v pedagogicko-psychologickych porad-
nach a krajskych skolskych koordinatord prevence.
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tion of risk behaviour must be incorporated into the curric-
ula of undergraduate and graduate academic programmes
for education professionals and the scheme of life-long
learning for school prevention workers and other education
professionals, prevention methodologists in the Pedagogi-
cal and Psychological Counselling Centres, and the regional
school prevention coordinators.

® 3 CONCLUSION

The authors summarised the developments concerning the
evaluation of primary prevention in the Czech Republic, as
well as describing preventive programmes featuring the
evaluation component that have been followed up by the
VYNSPI project and the Evaluation Centre that was estab-
lished as part of that project. The Evaluation Centre’s
website was created in order to provide access to articles on
prevention and evaluation, evaluation-related learning ma-
terial, specific evaluation tools that may be used both in
school practice and as inspiration for the development and
innovation of other instruments, and examples of good
practice and useful links.

Growing interest in the evaluation of preventive inter-
ventions has been recorded in the Czech Republic. The
number of studies whose quality is comparable to interna-
tional standards is rising. Their results have been pub-
lished in recognised professional journals. In general, this
area has experienced great advances.

In addition to large-scale research studies which are
used to test the effectiveness of prevention programmes, ed-
ucation professionals and other key providers of
school-based prevention may evaluate their own prevention
efforts using the different forms of evaluation, such as
needs assessment, process evaluation, and the evaluation
of satisfaction and of outcomes, which may involve changes
in the target group’s attitudes to the risk behaviour under
consideration and, where feasible, behavioural changes.

Evaluation is an integral part of preventive
programmes and each school prevention worker and other
education professional should have the competence to carry
it out. It should become a routine segment of their responsi-
bilities. Therefore, efforts should be made to incorporate the
topic of evaluation into the system of training for education
professionals.

® 3 ZAVER

Autorky shrnuly dosavadni vyvoj v evaluaci primarni pre-
vence v CR, byly popsény preventivni programy, které ob-
sahuji realizaci evaluadni ¢asti, na néz navazuje projekt
VYNSPI a v jeho ramci vytvorené Evaluaéni centrum.
Vznikl web Evaluaéniho centra, kde je mozné nalézt ¢lanky
k oblasti prevence a evaluace, vyukovy material vénujici se
evaluaci, konkrétni evaluacni néastroje pouzitelné nejen ve
skolské praxi a poskytujici inspiraci pro vytvareni a inovaci
jinych néstroju, dale také priklady dobré praxe a uziteéné
odkazy.

Pozorujeme zvySujici se zdjem o oblast evaluace pre-
ventivnich intervenci v Ceské republice, stéle dasté&ji se set-
kavame se studiemi, které jsou svou kvalitou srovnatelné
se zahrani¢im. Jsou fadné publikovany v odbornych éasopi-
sech a jednoznaéné lze hovorit o postupné kultivaci celé této
oblasti.

Vedle rozsdhlych vyzkumnych studii, které slouzi
k ovéreni efektivity preventivnich programi, mohou peda-
gogové a dalsi klicovi realizatori prevence ve Skolach hodno-
tit vlastni preventivni aktivity, tj. evaluovat formou analy-
zy potreb, evaluaci procesu, spokojenosti a v oblasti vysled-
ku zejména zméné znalosti ¢ postoju cilové skupiny
k danému rizikovému chovani a dle svych moZnosti i zméné
v oblasti chovani.

Evaluace je nedilnou soucasti preventivnich programu
a zvladnuti jeji realizace by mélo byt kompetenci kazdého
skolniho metodika prevence a dalSich pedagogickych pra-
covnikd. Méla by se stat jejich béZnou souéasti prace. Proto
by mélo byt snahou zakomponovat oblast evaluace do vzdé-
lavani pedagogickych pracovnikd.

NEVORALOVA, M., PAVLOVSKA, A., STASTNA, L.
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Pravni problematika rizikového chovani
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zakladnich a strednich skol

Legal Aspects of Risk Behaviour
for the Educational Staff of Basic
and Secondary Schools

SEJVL, J.

Klinika adiktologie, 1. Iékafskéa fakulta, Univerzita Karlova v Praze a VSeobecna fakultni nemocnice v Praze

Citace: Sejvl, J. (2012). Pravni problematika rizikového chovéni pro pedagogické pracovniky zakladnich a stfednich $kol.

Adiktologie, (12)3, 256-260.

The text provides basic information about
the application of laws related to risk behaviour for teach-
ers and educational staff. The introduction presents the
types of risk behaviour and their manifestations, followed
by a list of principles of efficient primary prevention. It also
provides a list of the basic legislative instruments in the
competence of the Ministry of Education related to the
area of risk behaviour, and goes on to discuss the areas of
misdemeanour and criminal law. The text points out the
correlation between the departmental legal instruments
and the misdemeanour and criminal law, emphasising the
absence of certain legislative instruments and thus the
need to address risk behaviour in a form other than legisla-
tion. The author concludes the paper with a proposal for
expanding the training of teachers and educational staff to
include the area of law related to risk behaviour and by
pointing out the non-existent or low “safeguard” of legal
certainty for this staff.
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® 1 PEDAGOGOVE A RIZIKOVE CHOVANI

Na problematiku rizikového chovani u déti a mladeze mu-
zeme nahlizet z nékolika Ghla pohledu, zpravidla podle to-
ho oboru, ktery v konkrétnim okamziku chceme zduraznit.
Jako problém toto zaéneme vnimat citlivéji ve chvili, kdy na
né&j neni mozné nahliZet a odpovidat pouze jednooborové.
A pravé v tomto kontextu ma s touto problematikou praco-
vat pedagog nebo pedagogicky pracovnik.

Vzdélavani pedagogt a pedagogickych pracovnikia
v oblasti rizikového chovéni je zpravidla vniméano jako vel-
mi sloZité, pokud budeme pozadovat, aby bylo komplexni
a celistvé. Oblast rizikového chovani je multidisciplindrni
a integruji se v ni nejen pedagogické vzdélani a osobni pre-
dispozice konkrétniho pracovnika, ale i psychologie, sociolo-
gie, pravo, ekonomie a moralni a etické postoje. Kvalitniho
vzdélavani a tvorby postoju v této oblasti tedy muze byt do-
sazeno nejen forméalnim vzdéldnim, které tvori osu vzdéla-
vaciho systému pedagogu a pedagogickych pracovniku, ale
ineformalnim vzdélavanim, které ovliviiuji dalsi vyznamné
objektivni a subjektivni faktory.

Miovsky (2010, s. 23) definuje pojem rizikového chova-
ni jako takové chovani v jehoZ diisledku dochdzi k prokaza-
telnému ndrustu zdravotnich, socidlnich, vychovnych a dal-
Sich rizik pro jedince nebo spoleénost“. Rovnéz definuje vzor-
ce rizikového chovani, coz je soubor fenoméndt, jejichz
existenci a dusledky je mozné podrobit védeckému zkou-
mani a které lze ovliviiovat preventivnimi a lééebnymi
intervencemi.

Obecné radime mezi typy rizikového chovani tyto pro-
jevy:

a/ zaskolactvi,

b/ sikana a extrémni projevy agrese,

¢/ extrémné rizikové sporty a rizikové chovani v doprave,
d/ rasismus a xenofobie,

e/ negativni ptsobeni sekt,

f/ sexudlni rizikové chovani,

g/ zavislostni chovani (adiktologie),

h/ okruh poruch a problému spojenych se syndromem tyra-
ného a zanedbavaného ditéte a

i/ spektrum poruch pr{jmu potravy.

Pri definovani vzdélavacich cild u pedagogt a pedago-
gickych pracovnik, je vhodné akceptovat dva konsensuél-
ni cile, které jsou vzajemné provazany a jejichz naplnéni po-
tencidlné zvysuje cile, jichz chceme dosahnout.

1/ Vzdélavani pedagogu jako takovych za déelem zvySeni
a upevnéni jejich védomosti vyznamnych nejen pro rozvoj
jejich osobnosti, ale i pro rozvoj bezpeéného prostiedi ve
gkole a za uéelem vytvoreni sebejistoty jejich postupu a je-
jich pravni ochrany.

2/ Vzdélavani jako komponentu vedouci k pochopeni a dodr-
zeni zasad efektivni prevence rizikového chovani u déti
a mladeze.
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Existuje nékolik obecnych kritérii, ktera predstavuji
prunik rdznych vyzkumnych zjisténi a praktickych zkuse-
nosti, a kterd muzeme souborné oznacit za zasady efektivni
primérni prevence (Miovsky et al., 2010). Jedné se o:

a/ Komplexnost a kombinaci mnohoéetnych strategii ptiso-
bicich na uréitou cilovou skupinu.

b/ Kontinuitu ptisobeni a systematic¢nost jejtho planovani.
¢/ Cilenost a adekvatnost informaci i forem ptisobeni.

d/ Véasny zacatek preventivnich aktivit, idedlné v jiz pred-
gkolnim véku.

e/ Pozitivni orientace primdarni prevence a demonstrace
konkrétnich alternativ.

f/ Vyuziti ,KAB“ modelu.

g/ Vyuziti ,peer” prvku, diraz na interakci a aktivni zapojeni.
h/ Denormalizace.

i/ Podpora protektivnich faktora ve spole¢nosti.

j/ Nepouzivani neu¢innych prostredka.

Pokud je nasim cilem skute¢na tvorba efektivni pre-
vence rizikového chovéani, je nezbytné nutné pedagogy a pe-
dagogické pracovniky vzdélavat v této oblasti, a to nejen
z hlediska pedagogického a psychologického, ale i z dalsich
oboru. Vzdélavani pedagogti by mélo byt zaméreno rovnéz
na to, pro jakou cilovou skupinu preventivni programy tvori
a realizuji — at jiz z hlediska v&kového kritéria, kritéria na-
roénosti ¢i instituciondlniho (Miovsky & Zapletalova, 2010).

® 2 RIZIKOVE CHOVANI A PRAVO

Vzdélavani pedagogt a pedagogickych pracovnikia v oblasti
hledisek: i) pravo byva pro nepravniky obtiZznéji pochopitel-
né a ne vzdy zcela srozumitelné a ii) ne kazda forma riziko-
vého chovéani je dostateéné jasné a zretelné upravena ¢i de-
finovana prislu$snou pravni normou (zdkonem). Miovsky
(2010) se v podstaté vénuje pouze definici kazdé formy rizi-
kového chovani a prirfazuje k ni prislusny vnitroresortni
predpis MSMT. Na tento vyéet navazuje Zapletalova (2010)
s popisem Skolniho metodického pracovisté a jeho ukoly
a moznostmi.

Za priklad propracované formy vzdélavani pro pedago-
gy a pedagogické pracovniky mizeme povaZzovat oblast za-
vislostniho chovani / adiktologie. Jiz od roku 2007 realizuje
Klinika adiktologie 1. LF UK a VFN v Praze v oblasti celozi-
votniho vzdélavani dva typy kurza uréenych pro pedagogy
a pedagogické pracovniky. Prvni je zaméren na tvod do
problematiky adiktologie. Druhy kurz se zaméruje na pre-
venci a je primdrné urcen pro odborniky pracujici v ustavni
vychové a preventivné vychovné péci.

® 2 /1 Zakony a vyhlasky v primarni prevenci

Pravni tprava rizikového chovéni v resortu MSMT je termi-
nologicky nejednotna a ne zcela dostateénym tempem ak-
centuje vyvoj v této oblasti. Primarni prevence je oSetrena
celkem 17 pravnimi predpisy (pomineme-li zak. ¢. 561/2004

PRAVNI PROBLEMATIKA RIZIKOVEHO CHOVANI PRO PEDAGOGICKE PRACOVNIKY ...



Sh., o predskolnim, zakladnim, strfednim, vy$$im odborném
a jiném vzdélavani ve znéni pozdéjsich predpisi), jejichz
znalost se u pedagogti a pedagogickych zabyvajicich se pri-
marni prevenci ofekava.

1/Vyhlaska ¢. 48/2005 Sb., o zdkladnim vzdélavani a nékte-
rych nélezitostech plnéni povinné §kolni dochédzky, ve znéni
pozdéjsich predpisa.

2/ Vyhlaska ¢. 72/2005 Sb., o poskytovani poradenskych slu-
zeb ve Skolach a Skolskych poradenskych zarizenich, ve
znéni pozdéjSich predpisu.

3/ Vyhléaska €. 73/2005 Sb., o vzdélavani déti, Zaka a studen-
ta se specidlnimi vzdélavacimi potebami a déti, zdku a stu-
dentd mimoradné nadanych, ve znéni pozdéjsich predpisu.
4/Vyhlaska ¢. 74/2005 Sb., o zajmovém vzdélavani, ve znéni
pozdéjsich predpisa.

5/ Vyhlagka ¢. 317/2005 Sb., o dalsim vzdélavani pedagogic-
kych pracovniku, akreditaéni komisi a kariérnim systému
pedagogickych pracovniki, ve znéni pozdéjsich predpist.
6/ Vyhlaska ¢. 75/2005 Sb., o stanoveni rozsahu primé vy-
ucovaci, primé vychovné, primé specidlné pedagogické
a primo pedagogicko-psychologické ¢innosti pedagogickych
pracovnikd, ve znéni pozdéjsich predpisu.

7/ Vyhlaska ¢. 64/2005 Sb., o evidenci drazu déti, zakl a stu-
dentt, ve znéni pozdégjsich predpisu.

8/ Vyhlaska ¢é. 60/2006 Sb., o postupu pri zjistovani psychic-
ké zpusobilosti pedagogickych pracovniku skolskych zarize-
ni pro vykon tstavni vychovy nebo ochranné vychovy a skol-
skych zarizeni pro preventivné vychovnou pééi a o podrob-
nostech o skoleni osob zadajicich o akreditaci k opravnéni
zjistovat psychickou zputsobilost.

9/ Vyhlaska ¢. 364/2005 Sb., o vedeni dokumentace Skol
a Skolskych zarizeni a Skolni matriky a o predavani udaja
z dokumentace skol a Skolskych zarizeni a ze $§kolni matri-
ky, ve znéni pozdéjsich predpist.

10/ Vyhlaska ¢. 263/2007 Sb., kterou se stanovi pracovni rad
pro zaméstnance S$kol a Skolskych zarizeni zfizenych
MSMT, krajem, obci nebo dobrovolnym svazkem obci, ve
znéni pozdéjsich predpist.

11/ Vyhlaska ¢é. 48/2005 Sb., o zdkladnim vzdélavani a né-
kterych nélezitostech plnéni povinné $kolni dochazky, ve
znéni pozdéjsich predpist.

12/ Vyhlagka €. 14/2005 Sb., o predskolnim vzdélavéani, ve
znéni pozdéjsich predpist.

13/ Vyhlaska ¢. 15/2005 Sb., kterou se stanovi nalezitosti
dlouhodobych zdméru, vyrocénich zprav a vlastniho hodno-
ceni §koly, ve znéni pozdéjsich predpisa.

14/ Zéakon ¢. 109/2002 Sb., o vykonu dstavni vychovy nebo
ochranné vychovy ve Skolskych zafrizenich a o preventivné
vychovné péci ve Skolskych zarizenich a o0 zméné dalsich za-
kont, ve znéni pozdéjsich predpisa.

15/ Vyhlaska €. 438/2006 Sh., kterou se upravuji podrobnos-
ti vykonu tstavni vychovy a ochranné vychovy ve Skolskych

zarizenich, ve znéni pozdéjsich predpisd.
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16/ Vyhlaska ¢. 458/2005 Sh., kterou se upravuji podrobnos-
ti 0 organizaci vychovné vzdéldvaci péce ve strediscich vy-
chovné péce, ve znéni pozdéjsich predpisu.
17/ Vyhlaska €. 17/2004 Sb., o podrobnéjsich podminkach
organizace Ceské kolni inspekce a vykonu inspekéni &n-
nosti, ve znéni pozdéjsich predpisu.

Terminologicky se zde setkdvame s témito pojmy:
a) prevence socialné patologickych jevu, b) preventivni
program S§koly, ¢) rizikové chovani, d) prevence drazu,
e) preventivné vychovna péce. Obsahova analyza prav-
nich dokument& MSMT, kde byly shromazdény pravni
instrumenty platné v resortu MSMT, by mé&la napomoci
odpovédnym pracovnikam ve $kolach (feditelim) napo-
moci v orientaci v pravnich predpisech zamérenych na
prevenci rizikového chovani (Mikulkova & Béhounkova,
2012).

® 2 / 2 Metodické pokyny
Za zakladni material v resortu MSMT mutZeme povaZovat
Metodické doporuceni k primarni prevenci rizikového cho-
vani u déti, zaka a studentu ve Skoldch a Skolskych zarize-
nich (vedeno pod ¢. j.: 21 291/2010 — 28). Oproti standardni-
mu déleni rizikového chovani na 7, resp. 9 typu je zde tato
problematika rozdélena na 14 oblasti — drogy, doprava, po-
ruchy prijmu potravy, alkohol, syndrom tyraného ditéte, Si-
kana, kybersikana, homofobie, extremismus, vandalismus,
zaskolactvi, tabak, nasili a kradeze.

Dalsimi vyznamnymi metodickymi pokyny je pokyn
k jednotnému postupu pri uvoltiovani a omlouvani za-
ki z vyulovéni, prevenci a postihu zaskolactvi (¢. j.
10 194/2002-14); pokyn k primarni prevenci socidlné patolo-
gickych jevi u déti, zdkt a studentt ve skolédch a skolskych
zarizeni (€. j. 20 006/2007-51); pokyn k vychoveé proti proje-
vam rasismu, xenofobie a intolerance (¢. j. 14 423/99-22);
pokyn ministra Skolstvi, mlddeze a télovychovy k prevenci
aTeSeni Sikanovani mezi zZéky §kol a §kolskych zatizeni (€. j.

uzivani internetu (¢.j. 11 691/2004 — 24).

® 2 / 3 Spravni pravo

Spravni pravo je velmi Sirokym odvétvim verejného prava.
V této oblasti je velmi vyznamny tzv. ,tabakovy zakon“.
Jedna se o zak. ¢. 379/2005 Sb., o opatrenich k ochrané pred
Skodami pusobenymi tabakovymi vyrobky, alkoholem a ji-
nymi navykovymi latkami a o zméné souvisejicich zakonu,
ve znéni pozdéjSich predpisu.

Strukturované shrnuti tohoto zédkona provedla Gajdo-
$ikova (2006), ale od té doby se v adiktologii neobjevily ¢lan-
ky zabyvajici se timto zakonem. Pritom tento legislativni
instrument se znaénym zpusobem dotyka moznosti $kol
a Skolskych zarizeni v oblasti ndavykovych latek, a to véetné
tabakovych vyrobku a alkoholu. Vetesnik a Jemelka (2012)
zpracovali komentar k tomuto zdkonu, ktery usnadiiuje



Tabulka 1/ Table 1
Uprava vybranych forem rizikového chovani v zékonech
Legal regulation of selected forms of risk behaviour

Forma rizikového chovani Vnitroresortni legislativa

3) extrémné rizikové sporty / rizikové C.j.: 21291/2010 - 28

chovani v dopravé

spojenych se syndromem
tyraného a zanedbéavaného ditéte

9) spektrum poruch pfijmu potravy C.j.: 21291/2010 - 28

1) zaskolactvi C.j.: 21291/2010 - 28 / &.j.: 10194/2002 — § 31 (postizitelnost § 201 (postizitelnost
14 zédkonného zastupce) zédkonného zastupce)
2) Sikana a extrémni projevy agrese C.j.: 21291/2010 — 28 / &.j.: 24246/2008 - 6 §49; 8§50 § 145 -8 148; § 170; §

4) rasismus a xenofobie C.j.: 21291/2010 - 28; &.j.: 14423/99 — 22 8§49 § 352 - § 356
5) negativni plisobeni sekt Neni §49 §175; § 177
6) sexualni rizikové chovani C.j.: 26976/2009 - 22 § 29 odst. 1 pism. a) § 155
(ovSem pouze teoreticky)
7) zavislostni chovani (adiktologie) C.j.: 21291/2010 - 28 8§30 §283-8287,8274a8
360
8) okruh poruch a problémd C.j.: 21291/2010 - 28 neni upraveno neni upraveno
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Trestni zékonik®

Zakon o pFes’(upcl’ch1

171; 8 173; 8 175; § 205

neni upraveno neni upraveno

neni upraveno neni upraveno

1/Z&k. CNR &. 200/1990 Sb., o piestupcich, ve znéni pozdsjsich predpist.

Act of the Czech National Council No. 200/1990 Coll., on misdemeanours, as amended.

2/ Z&k. &. 40/2009 Sb., trestni zékonik, ve znéni pozdéjsich predpisi.
Act No. 40/2009 Coll., the Criminal Code, as amended.

orientaci v pojmech a ¢ini jeho aplikaci pristupné;jsi i pro pe-
dagogy a pedagogické pracovniky.

Dalsim pravnim nastrojem, ktery je v této oblasti vy-
znamny je zdk. CNR & 200/1990 Sb., o prestupcich, ve znéni
pozdéjsich predpisa — tzv. prestupkovy zdkon. Tento zakon
definuje prestupky (skutkova podstata prestupku) a sank-
ce, které lze za prestupky ulozit.

Spoleénym zdkonem pro prestupky a pro trestné ¢iny
v oblasti adiktologie (drog) je zak. ¢. 167/1998 Sb., o navyko-
vych latkach, ve znéni pozdéjsich predpisd. Tento zdkon ve
svych prilohach taxativné uvadi, které latky jsou povazova-
ny za omamné a psychotropni; tedy jsou zde uvedeny latky,
jejichz drzeni ¢i nakladani s nimi je trestné (bud podle pre-
stupkového zdkona, nebo trestniho zakoniku).

® 2 /4 Trestni pravo
Trestni pravo je odvétvim verejného prava a jeho aplikace je
ultima ratio (subsidiarita trestni represe). Tedy, jeho prak-
ticka aplikace prichazi v ivahu az v téch pripadech, kde ap-
likace spravniho prava selhdva nebo je nedostatec¢nd, resp.
kdyz dojde k naplnéni vSech obligatornich znak, které cha-
rakterizuji tzv. skutkovou podstatu trestného ¢inu. Tyto
znaky jsou uvedeny ve zvlastni ¢asti trestniho zakoniku
a jsou to v podstaté jednotlivé konkrétni trestné ¢iny.
Zékladnimi fragmenty trestniho prava v adiktologii se
zabyvala Gajdosikova (2007), ktera popsala tzv. drogové skut-
kové podstaty, které se tykaji primérni drogové kriminality.

Oblasti prav a povinnosti Policie CR a moznosti spolu-
préce mezi policii a Skolskymi zatizenimi se zabyval Sejvl
(2007), ale jednalo se o stru¢né zhodnoceni uréené pro od-
borniky pracujici v Gistavni vychové a preventivné vychovné
péci. I v této oblasti na néj navazala Gajdosikova (2007),
ktera shrnula trestnépravni legislativu.

Tam, kde je horni hranice prestupku, zaéina spodni
hranice trestného ¢inu. Ne ke v§em formam rizikového cho-
vani je k dispozici ekvivalentni definice v trestnim zdkoni-
ku. Pedagog nebo pedagogicky pracovnik neni opravnén
hodnotit pravni otazky, tedy rozhodovat o tom, zda jednani
je prestupek, nebo trestny ¢in. Zde plati povinnost konkrét-
ni situaci reSit uredni cestou a pravni posouzeni ponechat
na organech ¢innych v trestnim rizeni. Pro snadnéjsi pocho-
peni forem jednani a jejich ekvivalentu v pravnim posouzeni
je v tabulce 1 uveden ilustrativni vyéet mozného pravniho
posouzeni. Rozhodné se nejedna o dogmatické a komplexni
shrnuti, kazdy pripad je z hlediska pravni individualni
a i takto se k nému musi pristupovat a posuzovat jej tak.

® 3 ZAVER

Pravo v oblasti rizikového chovani m4 svoji velmi specific-
kou roli. Tato specifi¢nost je ddna nejen nejednotnou termi-
nologii, kterd je pouZivana v resortnich predpisech MSMT
a predpisech nizsi pravni sily a ostatni platné legislativé
(zejména prestupkovém, trestnim a tabakovém zdkoné), ale
zejména ve trech zdkladnich oblastech:

PRAVNI PROBLEMATIKA RIZIKOVEHO CHOVANI PRO PEDAGOGICKE PRACOVNIKY ...



i/ pedagogové a pedagogic¢ti pracovnici jsou nuceni apliko-
vat pravo v této oblasti bez toho, aby v ném byli dostatecné
vzdélani,

ii/ neexistuje jednotny vyklad dotéenych (aplikovanych)
ustanoveni a komentére k uvedenym zakontim nejsou zaru-
kou aplikace vhodného postupu a

iii/ neni dana alespon minimalni Groven pravni jistoty pro
pripad, kdy je nutné se za postup pedagoga nebo pedagogic-
kého pracovnika ,postavit” proti pripadné zalobé.

LITERATURA / REFERENCES

® Gajdosikova, H. (2006). Nova zakonnd opatfeni k ochrané pred Skodami
plsobenymi uzivanim legdlnich a nelegdlinich drog. Adiktologie 6 (1), 56-65.
® Gajdosikovd, H. Legislativa, platné normy v CR In: Janikovd, B. &
Danéckova, T. Ucebni texty ke kurzu: Prevence a adiktologie pro odborniky
pracujici v dUstavni vychové a preventivné vychovné péci. Praha: Centrum
adiktologie PK 1. LF UK (2007).

® Gajdosikova, H. Legislativa, platné normy v CR. In: Janikové, B. &
Piskackova, P. (Eds.). Ucebni texty ke kurzu: Uvod do adiktologie. Praha:
Centrum adiktologie PK 1. LF UK (2007).

® Mikulkova, G. & Béhounkova, L. (2012). Zprdva z obsahové analyzy
pravnich dokumenti MSMT z hlediska primérni prevence rizikového chovani.
Praha: Klinika adiktologie.

® Miovsky, M. Definice hlavnich typd rizikového chovani, na které se ve
Skolské prevenci zamétujeme. In: Miovsky, M., Skacelovd, L., Zapletalova, J &
Novak, P. (Eds.). Primarn/ prevence rizikového chovan/ ve skolstvi. Praha:
SCAN, TOGA, Centrum adiktologie PK 1. LF UK (2010).

® Miovsky, M. et Zapletalovd, J. Cilové skupiny primarnépreventivnich pro-
gramd. In: Miovsky, M., Skécelova, L., Zapletalova, J & Novék, P. (Eds.).
Primdrni prevence rizikového chovdni ve skolstvi. Praha: SCAN, TOGGA,
Centrum adiktologie PK 1. LF UK (2010).

® Miovsky, M. Zakladni pojeti a cile program0 primarni prevence rizikového
chovéni. In: Miovsky, M., Skécelova, L., Zapletalovd, J & Novék, P. (Eds.).
Primarni prevence rizikového chovani ve skolstvi. Praha: SCAN, TOGGA,
Centrum adiktologie PK 1. LF UK (2010).

® Miovsky, M., Zapletalovd, J. et Skacelovd, L. Zésady efektivni prevence
rizikového chovani u déti a mladeze. In: Miovsky, M., Skécelovd, L.,
Zapletalova, J & Novak, P. (Eds.). Primdrni prevence rizikového chovéni ve
Skolstvi. Praha: SCAN, TOGA, Centrum adiktologie PK 1. LF UK (2010).

® Sejvl, J. Prava, povinnosti Policie CR a moznosti jeji spolupréce
s odborniky, ktefi pracuji v Ustavni vychové a preventivné vychovné péci. In:
Janikova, B. & Danéckova, T. Ucebni texty ke kurzu: Prevence a adiktologie
pro odborniky pracujic/ v dstavni vychové a preventivné vychovné péci. Praha:
Centrum adiktologie PK 1. LF UK (2007).

® Vetesnik, R. & Jemelka, L. (2011). Ochrana pred skodlivymi viivy tabaku,
alkoholu a navykovych latek. Praha: C.H. Beck.

® Zapletalova, J. Skolni poradenské pracovisté In: Miovsky, M., Skécelova,
L., Zapletalovd, J & Novak, P. (Eds.). Primdrni prevence rizikového chovadn/ ve
Skolstvi. Praha: SCAN, TOGGA, Centrum adiktologie PK 1. LF UK (2010).

® Zabransky, T. (2003). Drogova epidemiologie. Olomouc: Univerzita
Palackého, Iékatska fakulta.

® Metodické materidly MSMT.

® Metodicky pokyn MSMT k jednotnému postupu pfi uvolihovani
a omlouvani zakG z vyulovani, prevenci a postihu zaskolactvi ¢&. j.
10 194/2002-14, Véstnik MSMT sesit 3/2002.

SEJVL, J.

Vzdélavani pedagogu a pedagogickych pracovnika by
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Citace: Sejvl, J. (2012). Vzdélavéni v pravni problematice rizikového chovani pro feditele a zastupce feditelt zakladnich

a stfednich skol. Adiktologie, (12)3, 262-265.

The article provides coherent information
about the implementation of the pilot training project
aimed at head teachers and deputy head teachers in basic
schools. It was professionally aimed at the application of
the legal provisions related to the risk behaviour of chil-
dren and young people. The course took place in coopera-
tion with the Training Institute of the Region of Central Bo-
hemia and was attended by a total of 28 trainees. The cur-
riculum was designed as 6 lessons, each of which
consisted of a 50-minute lecture followed by a 10-minute
break. The content was aimed at the laws as well as the
by-laws and internal legal acts within the competence of
the Ministry of Education, Youth and Sports.

RISK BEHAVIOUR — ADDICTIVE SUBSTANCES — TESTING
— TEACHER - EDUCATIONAL FACILITIES

Doslo do redakce: 9 / CERVENEC / 2012

Clanek podava ucelenou informaci o realizaci
pilotniho projektu vzdélavani urceného pro reditele a je-
jich zastupce plisobici na ZS. Profesné bylo zaméreno na
problematiku aplikace prava v oblasti rizikového chovani
déti a mladeze. Kurz probéhl ve spolupraci s Institutem
vzdélavani Stredoéeského kraje a zucastnilo se jej celkem
28 posluchaét. Casova dotace byla planovana na 6 hodin;
vzdy 50 minut pfednasky a 10 minut prestavka. Obsahové
byl zaméren jak na zakony, tak i podzakonné normy a in-
terni pravni akty v gesci Ministerstva skolstvi, mladeze
a télovychovy.
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@ 1 VZDELAVANI - PILOTNI KURZ

V listopadu 2011 byl v ramci projektu VYNSPI realizovan
pilotni kurz vzdéldavani feditelt a zastupct Feditelt ZS apli-
kace prava v oblasti rizikového chovani déti a mlddeze.
Kurz probéhl ve spolupraci s Institutem vzdélavani Stredo-
deského kraje a ztéastnilo se jej 28 posluchaét. Casova do-
tace byla planovana na 6 hodin; vzdy 50 minut prednasky
a 10 minut prestavka.

® 1/ 1 Obsah kurzu

Zacatek kurzu byl zahdjen obecnou informaci o cilech kurzu
a dotazem, co uéastnici od kurzu oéekavaji. Kurz byl rozdé-
len do 7 vzdélavacich celkt — pro kazdy celek byla vytvorena
prezentace a jednotlivé celky byly vzajemné propojeny a na-
vazovaly na sebe.

1/ Ustava CR, LZPS, zdkony, vyhlasky a metodické pokyny
resortu Ministerstva Skolstvi, mlddeze a télovychovy (dale
jen ,MSMT¥). V této prednésce jsou posluchadi sezndmeni
s ustavnépravnimi zaklady statu, pojmem dtustava a jeji
funkefi jako zdkladniho a nejvyssiho pramene prava a Listi-
nou zakladnich prav a svobod, jakoZto atributem demokra-
tického pravniho statu. Nasleduje vysvétleni zdkladnich
pravnich pojmi, systému a prament prava.

2/ Skolské legislativa. Tato ¢ast se zamé&fuje piedev§im na
vysvétleni zdkladnich pojmu Skolského zakona a na moz-
nosti, které skolsky zakon dava zejména rediteltim skol pri
tvorbé& gkolniho ¥4du. Skolni ¥4d je velmi vyznamnou prév-
prvni psand norma, se kterou se déti seznamuji a ktera ur-
¢uje mantinely jejich chovéni. Zaroven je vede k vytvareni
ucty a respektu k pravu a k pravni jistoté, pokud je spravné
zpracovana — tedy, za zretelné definované poruseni jsou
realizovany ziretelné vyjadrené sankce. Vyznam Skolniho
T4adu je v nékterych skolach podceriovan, a to i s ohledem na
pravni nejistotu nékterych rediteld. Pri prezentaci je rov-
néz kladen diraz na tvorbu Skolniho ¥adu a rizikova mista,
ktera se zde mohou objevit. Stejné tak je zdGraznén vy-
znamny faktor prokazatelného seznameni se Skolnim ra-
dem, a to jak u déti a mladeze, tak i u jejich zakonnych
zastupcd.

3/ Vnitroresortni legislativa MSMT (vyhlasky a metodické
pokyny). Seznam vyhlasek, narizeni a metodickych pokynu
je velmi dulezitou oblasti pro vzdélavani pedagogu a peda-
gogickych pracovnikt. Metodické doporuceni 1ze charakte-
rizovat nasledujicim zptusobem:

a/ Jedna se o dokument, ktery nemé zévaznou legislativni
povahu, ale zpravidla je zpracovan odborniky pro danou ob-
last a vychézi z aktudlni irovné poznéni, kterd je ovérena
a osvédCend v praxi, a zaroven reprezentuje ndzory autort
na danou problematiku (soucasné ovSem nevylucuje, ze
v praxi existuji i jiné pohledy na véc a jiné pristupy reSeni,
které mohou byt rovnéz osvédéené).
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b/ Neni dogmaticky, tedy je treba s materidlem pracovat
vzdy s ohledem na specifika daného prostredi a zejména
specifika konkrétni situace, kterda vyzaduje individudlni
pristup — nelze jej brat jako mechanicky névod, jediny
spravny a ani jako koneény vyéet postupu v pripadech vys-
kytu rizikového chovéni.

¢/ Material predpoklad4, Ze s nim budou pracovat kvalifiko-
vani pedagogicti pracovnici, proto ma spiSe podpurny cha-
rakter — nejednd se o jednoznaény a jedineény navod.

d/ Lze jej pomérné jednoduchym procesnim postupem mé-
nit, je tedy relativné pruzny proces jeho zmény.

4/ Prestupkové, spravni a trestni pravo a jeho aplikace v té-
to oblasti. Cilem této ¢asti bylo definovat znaky, které cha-
rakterizuji prestupek a trestny ¢in. Uvést na kazuistikdach
priklady spravného postupu — vyrozuméni policie, organu
socidlné pravni ochrany déti (déle jen ,OSPOD), zdkonné-
ho zéstupce a zajisténi dukaznich prostredka. Stejné tak
byl kladen duraz na otdzky citlivého pristupu k détem
a mladezi v pripadech, kdy k tomuto jednani dojde. Pravni
posouzeni urcitého chovani je velmi slozité a postup vedouci
k pravni kvalifikaci je vyhradné urcéen organtim ¢innym
v trestnim rizeni. Hranice mezi prestupkem a trestnym ¢i-
nem je v mnoha pripadech velmi tzka az nezfetelnd a neni
ulohou pedagoga/pedagogického pracovnika, aby tyto nuan-
ce zvladal rozpoznavat (srovnej napr.: problematika Sikany —
takové jednani muze byt kvalifikovano jako poruseni skol-
niho radu anebo jako prestupek proti majetku podle § 50 za-
kona o prestupcich, ¢ jako provinéni'/trestny &n? zbaveni
osobni svobody (§ 171 tr. zak.), loupeZe (§ 173 tr. zdk.), sexu-
alniho natlaku (§ 186 tr. zdk.) nebo kradezZe (§ 205 tr. zdk.;
v téchto pripadech bude zélezet na tom, zda uvedené jedna-
ni m4 znaky trestného ¢inu a je nutné zvazovat ,materialni
protipravnost®). Stejné tak nent pedagog nebo pedagogicky
pracovnik opravnén rozhodnout, zda latka, ktera byla nale-
zena u ditéte nebo mladistvého, nebo, ktery tuto latku vy-
dal, je navykovou latkou ve smyslu zdkona o navykovych
latkach. K tomuto zavéru neopraviiuje ani doznani dité-
te/mladistvého s uvedenim, o jakou latku se jedna. Indivi-
dualni identifikaci latky provede na dozadéni spravniho orga-
nu nebo organu ¢inného v trestnim rizeni odborné pracovisteé.
5/ Rizikové chovani — jeho formy, definice, prislusna
legislativa.

6/ Testovani déti a mladeze pri podezreni na uziti navykové
latky — kriminologicko-pravni analyza, status quo; de lege
lata a vyhledy do budoucna, véetné zvazované pravni dpravy.

1/ Podle zak. ¢. 218/2003 Sb., o soudnictvi ve vécech mladeze, ve znéni
pozdéjsich predpisd.

2/ Podle zak. ¢. 40/2009 Sb., trestni zdkonik, ve znéni pozdéjsich predpisl.
3/ Pojem materidIni protipravnost je ve formalnim pojeti trestného ¢inu do-
vozovan v 8 12 tr. zakoniku. Trestny ¢in musi byt ¢in pro spole¢nost Skodlivy.
Spolecenska skodlivost neni materidlnim korektivem, ale Uzce souvisi se zdsa-
dou subsidiarity trestni represe (trestni zakonik jako prostfedek ultima ratio).
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7/ Testovani déti a mladeze pri podezreni na uziti navykové
latky — prakticky postup se zamérenim na pravni hledisko.

Testovani déti a mladistvych ve Skolskych zarizenich
pedagogickymi pracovniky p¥i podezieni na uziti* navyko-
vé® latky (dale jen ,testovani®) je komplikovany tkon, ktery
v sobé obsahuje celou §kalu postoju a norem, které odrazeji
postoje spole¢nosti. Neni to jen otdazka skoly ¢i Skolského za-
rizeni a prava, ale zasahuje i do oblasti zdravotnich hledi-
sek, etiky, moralnich hodnot, socidlni postoju a socidlniho
statusu a bezprostredné ovliviiuje i filozofii vzdélavani
a Skoly jako instituce. Nejen z hlediska prava, ale i z pohle-
du, vychovy, psychologie, pedagogiky, etiky a moralky je
nutné si uvédomit, Ze jiz samo rozhodnuti o testovani deter-
minuje v rovnici subjekta testujici — testovany urcity stu-
peni nerovnosti. Testujicim (pedagogicky pracovnik) je do-
spély ¢lovék, zpravidla se znaénymi Zivotnimi zkuSenostmi
a s alespon zdkladnim pravnim védomim, s uznanymi pra-
vy z hlediska svého postaveni v zamé&stnani®. Naproti tomu
testovanym je zpravidla osoba mladsi 18 let, v rizikovém vé-
ku (doba dospivani), mnohdy si plné neuvédomujici rizika
a dosahy svého jednani, velmi ¢asto emotivné a citoveé nevy-
rovnand osobnost, s minimalnim nebo Zadnym pravnim veé-
domim a nedostateénymi zZivotnimi zkuSenostmi. Je nezbyt-
né si uvédomit, Ze samotnou aplikaci testovani problém na-
vykovych latek nezmizi, pri Spatném uzivani této formy se
muze stat uzivani ndavykovych latek vice latentnim (pre-
chod k obtiznéji odhalitelnym, a treba i potencionédlné skod-
rizikovymi formami chovani (napr. zaskoldctvim). Rovnéz
aplikované samo o sobé& neposiluje vztah skola — 2dk a vztah
Skola —zdkonny zdstupce, naopak ma bez dalsich navaznych
(preventivnich a adiktologickych) opatreni skryty potencial
tento vztah poskodit.

Rovnéz rizikovym faktorem, ktery je treba brat v ava-
hu, je riziko poruseni mléenlivosti v pripadech, kdy testova-
ni uzivaji predepsané léky a pro Skolské zarizeni i riziko fa-
lesného pocitu bezdrogového prostredi v pripadech, kdy
problémové déti uzivajici navykové latky uniknou testova-
ni a nejsou odhaleny, a tedy ani nasmérovany k vhodné
intervenci.

® 1/ 2 Vyhodnoceni kurzu

Na zavér prednasky byli ucastnici pozadani o vyplnéni
a odevzdani evalua¢niho dotazniku. Vyplnilo jej vSech 28
ucastnikd; hodnoceni bylo §kdlové (nejlépe 1 — nejhure 5).

4/ UZitim rozumime konzumaci alkoholu a jakékoli jiné drogy (omamné &i
psychotropni latky) za Ucelem, lisicim se od Ucelu, jenZ byl zamyslen, ve zplso-
bu konzumace nebo mnozZstvi (Zadbransky, 2003).

5/ Navykovou latkou se rozumi alkohol, omamné latky, psychotropni latky
a ostatni latky zpGsobilé nepfiznivé ovlivnit psychiku ¢lovéka nebo jeho ovlddact
nebo rozpoznavaci schopnosti nebo socialni chovaéni.

6/ Blize srovnej § 3 a nésl. zék. ¢. 563/2004 Sb., o pedagogickych pracovni-
cich a 0 zméné nékterych zékond, ve znéni pozdéjsich predpisd.

SEJVL, J.

Jednalo se celkem o 6 uzavrenych otéazek, jejichz v tivahu
prichéazejici odpovéd respondenti pouze zaskrtavali. Celko-
vé ucastnici kurz hodnotili znamkou 1,09. O sdéleni infor-
mace se ddle se svymi podrizenymi podéli 26 dotazanych
a prakticky je vyuZzije 17 osob.

Na zavér prednaskového bloku, po vyplnéni evaluaéni-
ho dotazniku, probéhla diskuse nejen nad tématy, které by-
ly predmétem prednések, ale rovnéz nad srozumitelnosti
a aplikovatelnosti ziskanych informaci a poznatka v praxi
pedagogt a pedagogickych pracovniku. Tato rizena diskuse
byla vyznamnym prinosem pro lektora, ktery zde ziskal in-
formace o dalsi vhodné formé vzdélavacich aktivit a o dal-
Sich vzdélavacich moznostech cilové skupiny.

® 2 ZAVER

Vzdélavani zamérené na aplikaci prdava v oblasti rizikového
chovéni m4 své opodstatnéni a své misto v dal§im vzdélava-
ni ridicich pracovnikd, pedagogu a pedagogickych pracovni-
ku. Tato oblast by méla byt vice akcentovana se zamérenim
na pravo. Soucasny problém lze spatrovat zejména nejen
v nejednotnosti pravnich ndzora na tuto oblast, ale i v rela-
tivné malé pravni jistoté nejen $kol a Skolskych zarizeni, ale
i pedagogt a pedagogickych pracovnika pti jejich rozhodo-
vani. Pravni nejistota, Sirokd moznost vykladu pravnich no-
rem a distance MSMT od pifevzeti odpovédnosti za pravni
néazor jsou v této oblasti hlavnimi definovanymi problémy.

Vzdélavani klicovych pedagogt a pedagogickych pra-
covnikt by mélo byt vyvazené rozdéleno. Idedlni variantou
se jevi zaclenéni této problematiky do dalsiho vzdélavani
pedagogickych pracovniku pri rozdéleni vzdélavacich akti-
vit do distanéni a e-learningové formy. E-learningova for-
ma prezentaci je vhodnéa jako prostredek pro sezndmeni
s hlavnimi teoretickymi podklady, ale je vhodné, aby vzdé-
lavani bylo realizovdano rovnéz formou osobniho kontaktu
s prednésejicim — spravna interpretace ziskanych poznat-
k1, vysvétleni idedlnich postupu p#i aplikaci. Pilotni pro-
jekt potvrdil, Ze 6hodinova vyukova dotace pro vysvétleni
pravnich nalezitosti rizikového chovéani je nedostatecna
a z hlediska orientace i obtizné uchopitelna. Rovnéz se po-
tvrdilo, Ze je nezbytné nutné dat prostor pro samostudium
a nasledné povysvétleni formou konzultaci a dotazi sméro-
vanych na konkrétni situace, prozité pedagogy a pedagogic-
kymi pracovniky pri vlastni praxi.

Rozvoj, ziskavani a upeviiovani vzdélanosti i v tak od-
lisné oblasti, jako je zdklad pravni orientace v problému, je
vyznamné posilujicim prvkem pro spravné, odpovédné a se-
bevédomé rozhodovani pedagogt a pedagogickych pracov-
niku a posiluje bezpeénost a ochranu pred rizikovym chova-
nim u déti a mladeze.
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PACNEROVA, H., ZELENDA KUPCOVA, A. (eds.) (2012). Vybrand témata
vychovatelské praxe: Inspirace pro vychovatele v zafizenich ustavni

a ochranné vychovy. 1. vyd. Praha: TOGGA, spol. s r. 0. ISBN
978-80-87652-59-6.

Zacatkem podzimu 2012 vyjde v rdmci projektu VYNSPI sbornik deseti
textd na vybrand témata vychovatelské praxe. Texty vznikaly na zakladé
Skoleni realizovanych pro zaéinajici vychovatele v letech 2010-2012. Autofi,
z nichZ byla vétsina také lektory zminéného vzdélavani, tak ve svych
kapitolach zachycuji otézky, které se v ndrocné profesi vychovatele a zejmé-
na v jejich za¢atcich mohou objevovat. Tézisté predkladanych textd spodiva
predevsim ve sdileni zku$enosti, konkrétnich pFistupt a metod v praci

s détmi v ndhradni pédi a jejich rodinami a rozvijenim diskuze nad vzniklymi
otdzkami. Autofi také ¢tendre provazeji reflexi odborné ¢innosti i hlubsi
sebereflexi osobniho vztahu ¢tenare k danému tématu a nabizeji otazky

k zamysleni.

Prvni kapitola Mgr. Zufnitka Existuje primérni prevence rizikového chovani
v, Ustavni péci”? otevird jedno z dulezitych a nelehkych témat, se kterym se
vétsina pracovnikl v Gstavnich zafizenich potyka. Autor nepopisuje
jednotlivé typy rizikového chovani, ale nabizi svij pohled na nastroje, které
vychovateli umoznuji v jeho kazdodenni préci identifikovat objevujici se
rizikové chovani u klienta. Autor se dale zabyva rozpoznanim etiologie,
které povaZuje za jednu ze stéZejnich podminek k nastaveni
individualizované intervence. Znalost pfi¢in mGze také dobfe poslouZit pfi
hledani nerizikovych forem chovani, které maji potencial naplnit potfebu
klienta neohroZujicim zplGsobem. V textu neni vynechén vliv vrstevnické
skupiny a je zde ukazéno, jak miZeme os$etfit pravidla ve skupiné tak, aby
bylo mozné realizovat individudIni pfistup ke klientovi i v rdmci vychovné
skupiny v zafizeni. Kromé vrstevnického vlivu také mozna kumulace
nékolika typ( rizikového chovéni u jednoho klienta a sila nalepky, jez

s klientem ¢asto po léta putuje, jsou vyzvy, které vychovatele vybizeji

k neustalému pohybu v preventivni praci. Autor dale nastavuje otazky

k zamysleni nad tymovou praci a tim, jaké tym pouZziva néstroje ke sdileni
informaci a odborné podpote pracovnikl. V zavéretné ¢asti kapitoly
provazi autor ¢tenare sebereflexi svych vlastnich postojd k jednotlivym
typtm rizikového chovani a také reflexi vztahd, které vychovatel

s jednotlivymi klienty ma. Miru vyjasnéni vlastniho postoje k rizikovému
chovéni a uvédoméni si svého vztahu ke klientovi vnima autor jako dualeZity
vnitini néstroj, ktery ma vychovatel ve své préci k dispozici.

Pohled na roli vychovatele ptinasi kapitola Mgr. Dosoudila s ndzvem M4
profese: vychovatel. Dva pohledy na roli vychovatele v zafizeni
institucionalni vychovy. Role vychovatele je velmi komplexni a zahrnuje
¢innosti od zajistovani zékladni péée a provozu po vysoce specializované
terapeutické ¢innosti. Autor nejprve poskytuje ohraniceni této profese
zvenci a zabyva se tim, jaké naroky jsou na tuto roli kladeny z pohledu
pracovnépravnich dokumentd a struktury zatizeni. Autor zde nabizi diskuzi
nad tim, jaky vyznam maji definované ¢innosti pro Zivy vychovné
vzdélavaci proces (napf. administrativa, kontrola hygieny apod.) a provadi
¢tenare od jejich formalniho uchopeni k obsahové naplnénému

a smysluplnému vyuziti. Pojmenovava mozné rozpory, které mohou
vzniknout mezi naroky zvenci a vnitinim pochopenim své role. Zaroven
identifikuje tfeci plochy mezi riznymi profesemi v rdmci jednoho zatizeni
(vychovatel, ucitel, terapeut atd.) a zabyva se komunika¢nimi strategiemi

v tymu. Ve druhé ¢asti kapitoly obraci pozornost ¢tenéfe k proZitku viastni
profese samotnym vychovatelem. Pojmenovava dulezita vnitfni dilemata
plynouci z riznych poloh, které vychovatel ve své praci zaujima
(terapeuticka a rezimova rovina, profesionalni a rodi¢ovska apod.). Nabizi
diskuzi nad moZnymi ddsledky akcentace jedné z rovin, provadi ¢tenare
jejich pfinosy i moznymi riziky, a tim podnécuje k hledani vlastni rovnovéhy
ve své profesi.

Treti kapitola Kdo je dité, které k nam pfichazi? od autorky Dr. Skaskové pak
obraci nas pohled od prozitku vlastni profese na dité a jeho potfeby, a to
zejména v tranzitni situaci, jakou je samotny pfichod ditéte do zafizeni.
Autorka pojmenovava vyvojové a vztahové potieby ditéte a pribliZzuje
mozZnd zranéni ditéte na urovni konkrétnich potfeb. Na zékladé kazuistik
provazi ¢tendre prozitky ditéte v situacich prechodu. Zaroven se vénuje
potencidlu vychovatelské profese v napliovani potieb ditéte na jedné
strané a jejim limitdm na strané druhé. Diskuze nad potiebami ditéte,
kterou vyvolava, tak umozZnuje zmapovat ¢tenafi nékteré moznosti i hranice
této profese v naplhovani potieb déti v zafizeni. Autorka déle upozornuje,
jak situace pfichodu ditéte do zatizeni m(zZe znovu probouzet zranéni

v ditéti, a tim i tvarovat jeho proZitek a chovani. Samotné porozuméni ditéti
v této situaci je jednim z dilezitych nastrojd, ktery aktivuje tviréi potenciél
vychovatele a navede jej na spravné osetfeni prichodu ditéte. Kromé toho
ale v kapitole nalezneme nékolik ndméta, které je mozné v této situaci
realizovat, a tim vyuZit jeji terapeuticky potencial.

Od ditéte jako individuality se v dal$im textu pfesuneme k praci se
skupinou déti v zafizeni. Autorka Dr. Pavlas Martanova se v kapitole Détska
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skupina — zrcadlo reality. Jak se pFed néj postavit? Jak do néj pohliZzet?
zabyva roli vychovatele ve vedeni skupiny. PfestoZe tézistém ¢lanku je
sdileni praktickych zkusenosti v dil¢ich tématech skupinové prace, autorka
predklada také teoretické zéklady préce se skupinou. Zabyvéa se tématem
skupinové dynamiky, posilovédnim, nebo naopak oslabovanim skupinové
tenze a koheze tak, aby z této dynamiky skupina mohla téZit co nejvice.
Zastavuje se vice nad potfebou vytvareni pravidel s détmi véetné
dodrZovani hranic ve skupiné a poskytuje konkrétni naméty k tomu, jak
hranice osetfit a udrZet ruku v ruce s aktudlni dynamikou ve skupiné.
Jednim z témat, které prolina celou kapitolou, je prace s projekci, ktera se
ve skupiné miZe objevit. ProZitek ditéte z minulé a ¢asto negativni
zkusenosti mGze byt aktivovan pfi skupinové aktivité a dité si zpravidla

s takovym prozitkem nevi rady. Pro skupinu je takova situace také tézko
prehledna a pochopitelna, protozZe reakci, casto zejména jeji intenzitu, nelze
dobfe vysvétlit soucasnou situaci. Takovéa projektivni situace s sebou nese
lé¢ivou moznost pro dité i skupinu a autorka nabizi postiehy, jak s timto
prozitkem v situaci ,tady a ted”” pracovat. Ve své kapitole se zabyva autorka
také vyuZitim reflexe pti vedeni skupin a nabizi ze své zkusenosti pravidla,
ktera podpofi reflektovani emoci a proZitk( vzniklych ve skuping, a zaroveh
nameét, jak s takovou reflexi ve skupiné bezpecné pracovat.

Tématem zmény a prace se zménou chovani se zabyva kapitola pata od
Dr. Soukupa s ndzvem Procesy zmény, motivace ke zméné chovan/

a motivacni rozhovory. Kapitola je pojatd interaktivné a autor spole¢né se
étenafrem prozkoumava zkusenosti ¢lovéka s uskute¢hovanim zmén v jeho
Zivoté. Jaké to pro mé je, chci-li ve svém Zivoté néco zménit, a co k tomu
potiebuji? Na pfikladech popisuje pfirozené faze procesu zmény,
upozoriuje na projevy téchto fazi v komunikaci pracovnika a klienta

a pribliZuje, jaké intervence nds v té ¢i oné fazi podpofi, ¢i naopak zabrzdi.
Autor se dotykd tématu motivace/nemotivace u klienta pro zménu. Stav
ambivalence nebo tzv. nemotivovanosti je zde pojaty jako soucast procesu
zmény, nikoli jako ptekazka k nému. Na Urovni pfedstav si v kapitole
muzeme vyzkou$et, co my sami potfebujeme pfi hledani vnitini motivace,
a autor nds od vlastni zkusenosti provazi dale pres teoretické uchopeni

a zobecnéni az k ndmétu na konkrétni intervence. K uskute¢néni zmény dale
nepotiebujeme jenom vnimat, Ze je tato zména pro nés ddlezitd a chceme ji
(poté, co Uspésné projdeme ambivalenci a postavime se za svoji vnitfni
motivaci), ale potfebujeme si také dlvéfovat, Ze zménu zvldadneme,

a potfebujeme se na ni citit pfipraveni. Pro préci s timto procesem pak
autor nabizi principy motivaénich rozhovor(, tedy metody, ktera byla
plvodné vyvinuta za U¢elem prace se zménou u klientd se zévislosti, ale je
aplikovatelna na praci se zménou obecné. Tato metoda vyZaduje vycvik

a trénink, nicméné jeji principy mohou vychovatele inspirovat

v porozuméni situacim, ke kterym v praci s jejich klienty dochazi.

Téma zmény, se kterym se vychovatelé setkdvaji, se nemusi tykat jen
samotnych déti, ale také jejich rodin. Vychovatelé pfichazeji s rodinou do
kontaktu jak jiz pti béZnych ¢innostech, napf. ndvstévach rodin v zafizeni,
tak i v cilené préaci s rodinou. Prvni text o rodiné je od autorky Mgr. Terezy
Polesné: Prace s rodinou v podminkach preventivné vychovné

a institucionalni vychovy. PiestoZe vétsinu Casu jsme v zafizeni s ditétem —
klientem, zda se z celého kontextu nasi prace pfihodné povazovat za klienta
nikoli dité samotné, ale také celou jeho rodinu. Problémy, které se u ditéte
objevuiji, jsou ¢asto dédvno a hluboko provézané s ptibéhem rodiny, jeji
dynamikou a ¢asto neuvédomélymi, ale zaZitymi strategiemi v Zivoté
rodiny. Autorka prochazi v kapitole cely proces prace s rodinou, od prvniho
kontaktu s rodinou po préaci na konkrétnich zménach. Podava naméty na
probouzeni a podporu angaZovanosti rodiny ke spolupraci, na

tvorbu pravidel a jejich dodrZzovani a na préci s rodinou v konkrétnich
vychovnych otazkach. Hlavnim ndstrojem v tomto procesu je empaticky
ptistup k rodiné. Empatie je pak zékladem pro tvorbu ddvéry mezi rodinou
a odbornikem, a také prosttedkem jak umoznit rodi¢tm prozit ptijemny

a pohyb iniciujici dopad empatie na sobé samych (coz mdze pro rodice
znamenat zazitek zcela novy) a podporovat je v tomto pfistupu vigéi jejich
détem. Rodice tak maji prostor ucdit se vyjadiovat bezpecné své prozitky,

oddélovat je od prozitku jejich ditéte, uvidét dité v jeho potiebach,
uvédomovat si své zaZité vzorce, revidovat jejich funkénost.

Sedma kapitola od Dr. Lanyové PFibéh rodiny a rodinny kontext jako kli¢

k porozuméni ditéti je cennym sdélenim autorky, které vychazi z jeji
dlouholeté zkuSenosti v préci s klienty a jejich rodinami v diagnostickém
Ustavu. Autorka vnima rodinu jako zékladni a nezastupitelnou spolupracujici
stranu v préci s ditétem. Je to rodina, kterd ma sv(j kontext, historii, kofeny
a trvdni, jeZ se utvarela v intimité a nese v sobé tedy riizna tajemstvi. Nas
kontakt s rodinou a s ditétem nestoji nékde vné, ale zasahuje do prostoru
rodiny. Je tedy tfeba pfistupovat k rodiné s respektem a nabizet spolupréaci
zaloZenou na partnerstvi. Rodice si tak v kontaktu s odbornikem mohou
hledat vlastni cestu k feseni problém( s ditétem, ziskavat odvahu k jejich
zkouseni a mohou se uéit vnimat a prozivat pozitivni zmény. Ukolem
terapeuta a rodid je pozorné naslouchat chovani ditéte a zaslechnout tak
poselstvi, které dité svym chovanim sdéluje. Autorka v kapitole konkrétné
popisuje, jakd forma kontaktu s rodinou se v jejich zafizeni osvédcuje,

a nabizi metody préace s rodinou. Prvni pfedloZzenou metodou je strategie
pfeznackovani. Ta ndm pomaha formulovat problémy, které vidime na
strané rodiny, zplisobem nehodnoticim a spi§e popisnym a umi podpofit
motivaci rodiny ke spolupraci. Druhou metodou je vytvareni dohod s rodici
a détmi zejména pro osetfeni jejich vzajemného kontaktu.

Dalsi kapitolou z pera Dr. Lanyové je text s ndzvem Pro cesty k druhym
bFfeham je tfeba stavét mosty z vilastni strany. Autorka se v textu zabyvé ze-
jména tématem vztahu vychovatele a ditéte. Vztah s ditétem zabarvuje

a tvaruje to, co se na jeho pozadi odehrava, tedy vSechna vychovna
opatfeni, kterd ¢inime. Povzbuzeni, chvdla, zdkazy a tresty, to vée mize mit
efekt a vyznam pouze tehdy, pokud mame s ditétem vytvoreny dobie
ladény vztah. Autorka se zamysli nad tim, jaké misto zaujima socialni
pomoc a socidlni kontrola v préci s ditétem, akcentaci autentické

a profesionalni role vychovatele v kazdodennim Zivoté v zafizeni, dotyka se
probléma piekroéeni profesi uréenych hranic vychovatelem a nabizi néstroje
feeni a zejména prevence. V zavére¢né Casti se vénuje tématim vztahovych
rizik, se kterymi se vychovatel mdzZe ve své préci setkat. Pomaha tim
uvédomeni, jak proménné, jako jsou vék, pohlavi, rodinné vztahy na
pracovisti a dal$i, mohou vyznamné ovlivitovat nase vztahy s détmi, jaké
prinosy a naopak rizika ndm tyto proménné do vztahu mohou pfinaset.
Zavérectné dvé kapitoly Dr. Pilafe spolu souviseji velmi tzce, obé se
dotykaji legislativy pro zafizeni Ustavni a ochranné vychovy. Prvni kapitola
Pravni ' vymezeni a systém ustavni péce ve skolskych zarizenich pro vykon
ustavni a ochranné vychovy poskytuje prehled systému nahradni péce.
Zabyva se pravné vymezenou ¢innosti jednotlivych zafizeni, popisem
kvalifika¢nich predpoklad(i odbornych pracovnikd, t¢ématem vychovného
opatfeni uloZeného soudem, rodi¢ovskou zodpovédnosti a socialné pravni
ochranou déti jako takovou. V zavéru kapitoly pfinasi autor seznam
legislativnich dokumentd vztahujicich se k tématu. Ve druhé kapitole Vyklad
nejéastéji kladenych dotazi vychovnych pracovniki nabizi odpovédi na otazky,
které byly od vychovatel sbirany v priibéhu roku 2011. Pro uéely sborniku pak
bylo vytipovano sedm dotazd, napf. na rozdil mezi zakonnym zastupcem

a osobou odpovédnou za vychovu, dotazy na Upravy navstév ditéte a rodiny

v zafizeni, na odpovédnost za $kodu zplsobenou ditétem v zafizeni atd.
Véiime, Ze sbornik zachycuje ¢ast dlleZitych otazek a témat, které
vychovatelskou profesi provazeji, a tak odbornikiim této profese poskytuje
inspiraci k hledani odpovédi. Pfinos textd vnimame zejména v jejich dlirazu
na sdileni zkusenosti, metod a pfistupt v préaci s détmi a na provokaci

k zamysleni a sebereflexi. V textech nalezneme mnoho diskutabilnich
témat, kterd se autofi neboji vyslovit, prezentovat vlastni postoje a otevirat
tak se ¢tenarem urcitou diskuzi. Zaroven je tfeba pfipomenout, Ze si, i kdyz
jsou vsichni autofi odborniky ve své profesi, neklademe v této publikaci za
cil teoretické a vyzkumné uchopeni témat. Texty sice explicitné deklaruji
teorie, ze kterych vychazeji, ale téZistém je pravé ona aplikace do praxe.

PhDr. Helena Pacnerova
helena.pacnerova@nuv.cz



RODICOVSKY PRISTUP V NAHRADNI PECI O DETI?

CAMERON, R. J. (Sean), MAGINN, C. (2012). Cesta
k pozitivnim vysledkum u déti v nahradni péci. 1. vyd.
Praha: TOGGA, spol. s r.o.

Z anglického originalu: CAMERON, R. J. (Sean),
MAGINN, C. (2009). Achieving positive outcomes for
children in care. 1. vyd. London: SAGE Publications,
ISBN 978-1-84787-448-1.

V ramci projektu VYNSPI vyjde na podzim roku 2012 publi-
kace od R. J. Camerona a C. Maginna s nazvem Cesta k po-
zitivnim vysledkum u déti v nahradni péci, ktera je uréena
zejména vychovatelim v zarizenich pro ustavni a ochran-
nou vychovu. A¢koli ndzev publikace muze v ¢eském ¢tenari
vzbudit spiSe o¢ekavani ambiciézniho popisu méritelnych
vysledkt v péci o déti, a tim moznd i uréity pocit odporu a ci-
zoty v pojeti profese vychovatele, samotny obsah knihy ve
svizném a zajimavém stylu naopak svédéi o nemalém po-
tencidlu dila inspirovat v lecéems i vychovatele a dalsi od-
borniky u nas.

V roce 2003 byla ve Velké Britdnii zahdjena diskuze
mezi vyzkumnym psychologickym pracovistém a rezidenc-
nimi zarizenimi pro ndhradni pééi o déti (tj. taméjsi zarize-
ni dstavni péée), kterda pramenila z vysledkt vyzkumu po-
ukazujiciho na nevalné skolni a jiné vysledky déti v nahrad-
ni pééi. Vyzkum tehdy zkoumal pristupy vychovatela
k détem a tyto ndsledné propojoval s vysledky déti v oblasti
§kolnich, socidlnich a jinych dovednosti. Vychovatelé se
proti zjisténim ohradili a poukézali na to, Ze nelze vysvétlo-
vat vysledek ditéte pouze samotnou kvalitou péce, ale je tre-
ba brat v potaz také vstupni hodnotu, se kterou dité do zari-
zeni prichazi. Vstupni hodnotou se v tomto kontextu mini
zejména ovlivnéni potencidlu ditéte prozitym traumatem.
Z této diskuze pak vznikla dlouholet4 spolupréce akademi-
ki a vychovatelt a spole¢né tak utvareli a v praxi ovérovali
novou metodu. Ta je zaloZena na pristupu rodi¢ovském, vy-
chézi z porozuméni neuropsychologickym disledkim trau-
matu odmitnuti/zanedbavani/tyrani rodicem na vyvoj dité-
te a je zamérena na moznosti budovani prozitku bezpeéi ve
vztahu u déti v ndhradni pééi. Model predklddany v této
publikaci se opira o vysledky psychologického a neurologic-
kého vyzkumu a zaroven bere v potaz kazdodenni zkuse-
nost vychovatelti a déti v ndhradni péci. Prinosem je pak
zcela konkrétni ndavrh, jak to, co vime, Ze je 1é¢ivé a pomoc-
né, vpravit do kazdodenniho Zivota vychovatele a déti v na-
hradni pééi.

Kritika, ktera se snesla na britské vychovatele, neni
¢eskému ¢tendri neznama. Naopak i nase zarizeni jsou ¢as-
to kritizovana za to, s jakymi vysledky vypoustéji déti do sa-
mostatného Zivota. Pootoceni pohledu védcu i samotnych
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vychovatelt na onu vstupni hodnotu déti byva nejen v na-
Sich podminkédch soucasné banalizovano i preceriovano,
proto publikace prindsi inspiraci, jak si v této otdzce nalézt
vlastni cestu.

Dité, které prichazi do nahradni péée, prozilo situa-
vztahovou osobou v Zivoté. Neurologické nélezy prokazaly,
ze odpoveéd lidského mozku na tento prozitek je stejna jako
jeho reakce na fyzické zranéni. Emociondlni systém ¢lovéka
se uzavre, v sebeobrané zamrzne, a dité tak do urcité miry
neidentifikuje a nepropousti emoce své ani druhych. Tak
vznikaji limity ditéte ve schopnosti a ochoté vyjadrovat své
emoce a zaroven ve schopnosti citit, vérit a prijimat emoce
od druhych. Zatimco vyvoj schopnosti empatie a schopnosti
zpracovavat vlastni emoce je zranény, vyvoj obran prameni-
cich ze vzteku, ohrozeni a hlubokého zklamani dulezitymi
lidmi v Zivoté ditéte m4a duvody a podminky se rozvijet. Dité
pak muze byt viditelné hlavné diky problemati¢nosti svého
chovani. Za nim je ale mnohdy hluboka neduvéra ve svét
a Casto i nekoncdici souboj s pocitem vlastniho selhédni. Jed-
toto chovani, vidét dité v jeho aktudlnich potiebéch, porozu-
meét mu.

Autori publikace si kladli otazku, co vlastné potrebuje
dité v nahradni pééi od svych vychovatela, aby dobre prospi-
valo, mohlo napliiovat vlastni potencidl, aby se mohlo pro-
kousat leckdy zranujici minulosti a dobre se zapojit do vzta-
ht kolem sebe? Pokud velmi zjednodu$ené vyjadiime odpo-
véd autord na ni, dité potrebuje, aby vychovatel délal to, co
by délal dobry rodié. A to, i pokud se nejedna o nahradni ro-
dinnou péci, ale o ndhradni péci v zarizeni.

Vychova déti se nam ¢asto propojuje s nééim velmi lid-
skym, prirozenym, a tedy intuitivnim. V konkrétnich situa-
cich vychovy, kdy si s ditétem hrajeme, uéime se, varime,
vymyslime odménu, kontrolujeme plnéni tkola atd., se ¢as-
to potrebujeme spolehnout na svidj vnitini hlas a cit. Nejen
v ndhradni pééi ale vychovatel muze zjistovat, Ze tento intu-
itivni pristup, ktery néjak jednoduse funguje s vlastnimi
détmi, ve vztazich s détmi v zarizenich nékdy neni dostateé-
ny, nebo neprichézi ke slovu a mléi, nebo dokonce selhava.
Mizeme mit pocit, ze nés dité treba odmité, chova se nesro-
zumitelné a nepredvidatelné, nereaguje na nase snahy ne-
bo muzZe zamérit své sily proti nam. Jednim z davoda, proé
tyto pocity mohou vznikat, je, Ze déti v ndhradni pé¢i pri-
chézeji se zkuSenosti, kterd se vymyka zkuSenosti nasi, nas
intuitivni rodiovsky pristup tedy ¢asto nedisponuje néstro-
jijak tuto zkusenost ditéte uchopit, jak s ni zachazet. Je to
jednoduse jinak. Také se muze stat, ze zkuSenost ditéte a je-
ho bolest muze s vychovatelem rezonovat, a tim jej paraly-
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zovat, nebo Ze obrany ditéte prilis prudce tuto¢i na prozitek
vlastni hodnoty u vychovatele a startuji tak u néj spise
obrany nez tvorivy pristup. At je pri¢ina kdekoli, je pottreba,
abychom kromeé své intuice aktivovali a rozvijeli i profesio-
nalitu, tj. uvédomély pristup v ndhradni pééi o déti (nikoli,
jak je nékdy pojiméno, sadu néjakych univerzalnich néstro-
ju aplikovanych na dité s vylouéenim moznosti autentické-
ho vztahu). Naopak, vztah je v metodé prezentované autory
hlavnim a potrebnym hybatelem zmény. To potvrzujiinale-
zy zobrazovacich metod mozku a na né navazujici zavéry
neurobiologt a neuropsychologti, Ze jednou z nejmocnéjsich
proménnych figurujicich ve vyvoji mozku je vztah. Zda se
tedy, Ze pokud se nam nepodari emocionalni svét ditéte ro-
zehrat, pokud se dité nepootevre vztahu a nebude se moci
usadit v jeho bezpeéi, nemohou ani jiné zmény dosazené
v prubéhu prace v zarizeni zapustit hlubsi koreny.

Model péée prezentovany v publikaci tedy oslovuje je-
den z duvodu, pro¢ snahy vychovateli dosdhnout u déti
v pécéi lepsich vysledkd, at uz v kompetencich vztahovych,
socialnich, pracovnich, §kolnich, se nékdy nesetkavaji s ta-
kovym tuspéchem, jaky bychom si jako vychovatelé vzhle-
dem k vynaloZenému tusili predstavovali. Samotna metoda
neni vyjimeéna ani tak svoji filozofii, vzdyt snahy priblizit
péCi v zarizeni co nejvice rodinné situaci uz ddvno u nés
spatrily svétlo svéta. Jeji jedine¢nost spo¢iva dle mého na-
zoru v tom, Ze se autori nezalekli slozitosti aplikace rodicov-
ského pristupu v ndhradni pééi, nepoddali se rezignaci, ale
dokazali pouzit z komplexniho rodi¢ovského fenoménu
presné to, co je potiebné a mozné realizovat i v podminkéch

PRIMARNI PREVENCE RIZIKOVEHO CHOVANI (PPRCH)

3.-4. 12. 2012 v prostorach
Magistratu hl. m. Prahy

Konferenci organizuje Klinika adiktologie,

1. lIékafska fakulta Univerzity Karlovy v Praze

a Vseobecna fakultni nemocnice v Praze ve
spolupréci s hlavnimi partnery, jimiz jsou MSMT
CR, Hlavni mésto Praha a Katedra psychologie
PedF UK v Praze.

Béhem kazdé konference je vedle hlavniho
tématu vénovan prostor tematickym blokdm

z oblasti rizikového chovani: agrese a Sikana,
rizikové sporty a rizikové chovéni v dopravé,
poruchy pfijmu potravy, rasismus a xenofobie,
negativni plisobeni sekt, sexualni rizikové

ustavniho zarizeni. Pristup, ktery na zakladé dlouholeté
praxe vyfiltrovali, oslovuje podstatu celého vychovné vzdé-
lavaciho procesu v nasich institucich a tou je rozvoj a prace
na samotném vztahu vychovatele a ditéte. Teprve na jeho
pozadi se odehravaji vSechny dalsi skutecnosti, jako jsou
tréninkové, volnoéasové aktivity, kazdodenni péée, rezimo-
va terapie apod.

Autori pojmenovali osm zakladnich pilita rodicovské-
ho pristupu, podkladaji je relevantni psychologickou teorii
a popisuji jejich aplikaci v ndhradni péci o déti. Mezi tyto pi-
lite pak patfi napr. rozvoj pocitu sebetcty, podpora bezpeé-
ného pripoutani a budovéni vielych vztaht, podpora pocitu
soundalezitosti, odolnosti, emociondlnich kompetenci atd.
V tomto pristupu tedy vychovatelstvi zahrnuje propojeni
autenticity a vrelosti s vysoce profesionalnimi kompetence-
mi, jak tyto proménné v ndhradni péci objevovat a realizo-
vat. Model v sobé nese inspiraci a posiluje odbornika v pro-
aktivnim pristupu k détem. Pokud se tedy nenechame za-
strasit pro nés obcas cize, az pateticky znéjici terminologii
a tim, Zze model byl prece jen zrozeny v jinych kulturnich
podminkéch, domnivam se, Ze nas publikace muze obohatit
a nabidnout ndm nékteré néstroje, které hleddme pro pri-
mou praci s détmi v ndhradni pédéi.

PhDr. Helena Pacnerova
e-mail: helena.pacnerova@nuv.cz

KONFERENCE

Na konferenci zaznivaji jak pfispévky teoretické,
koncepcéni, tak praktické vychazejici ze
zkugenosti a podminek v Ceské republice
(kazuistiky, priklady dobré praxe). Blizs{
informace o konferenci Ize nalézt na adrese:
www.pprch.cz

chovani, zavislostni chovani (adiktologie),
systémovy pfistup v primarni prevenci.

Pripravovana konference je souc¢asti projektu NETAD, CZ.1.07/2.4.00/17.0111, ktery je spolufinancovan

z Evropského socialniho fondu a st4tniho rozpoétu Ceské republiky.
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V ramci projektu NETAD vdm nabizime moZnost navdzdni  maci k aktudlnim tuzemskym i zahraniénim vyzvdm pro
spolupréce v oblasti védy a vyzkumu prostrednictvim vzni- podani projektt. Aktualné vas budeme prostrednictvim
ku partnerské sité mezi vysokymi Skolami, verejnou spra- e-mailovych zprav informovat o novych moznostech ziska-
vou, soukromym a neziskovym sektorem v oboru adiktolo- ni finan¢nich zdroji a realizaci projektu. Informace ke
gie. Smyslem a cilem projektu je zlepsit koordinaci a zpu- grantové kancelari a novym vyzvam naleznete také na ad-
sob organizace védecko-vyzkumné ¢innosti v naSem oboru  rese http:/www.adiktologie.cz/cz/articles/detail/220/3694/Si
tak, abychom jednak prildkali investory do této oblasti  tovani -vedecko-vyzkumnych-kapacit-a-cileny-rozvoj-spolu
a stali se atraktivni zemi pro zapojeni do riznych mezina- prace-mezi-vysokymi-skolami-verejnou-spravou-soukro
rodnich projekta ve vyzkumu a vzdélavani a jednak zefek- mym- a-neziskovym- sektorem-v-adiktologii-NETAD-.
tivnili sou¢asnou praxi v této oblasti. To v kone¢ném du- Jinymi slovy, v této chvili vam nabizime zapojeni do
sledku muzZe vést jak k rozvoji celého oboru, tak predevsim systému, diky kterému byste na vami udanou adresu do-
k ziskani finanénich prostredka pro tento rozvoj a vznik staval/a aktudlni informace o raznych vyzvach a progra-
dalsich pracovnich mist a stabilizaci sluzeb. mech. Nasi pracovnici prubézné vyhodnocuji a sleduji raz-
Jednim z vystupt projektu je vznik administrativné- né domaéci a zahraniéni dota¢ni programy a vyhodnocuji je-
-technického a informaéniho zdzemi, spolu s odbornou pod-  jich vhodnost pro nas obor. Soucasné vyselektované
porou v podobé ,oborové grantové kancelare“. Od tohoto programy pak upravuji tak, aby informace byly pro bé&zné-
kroku si slibujeme posileni procesu sitovani v oblasti zis- ho uzivatele snadngjsi z hlediska orientace a dulezité pa-
kavéani zahraniénich i tuzemskych finanénich zdroja pro rametry (pro pripadné vase rozhodovani o vyuZiti daného
védu a vyzkum. Grantovd kancelar bude prozatim v této programu) byly pro vas dostupnéj$i a nemuseli jste je sloZi-
fazi realizovana v ramci webovych stranek CEKS (Cen- té dohledavat nebo éist rozsahlé texty jednotlivych vyzev.
tralni elektronicky komunikaéni systém), kde bude vytvo- (Funkéni ukazka na str. 270.)
fen i prostor pro propojeni siti s grantovou kancelari. We-
bové stranky budou slouZit jako zdroj informaci pro moz- @ KONTAKTY:
nost financovani, pro komunikaci mezi jednotlivymi éleny =~ Mgr. Markéta Lindnerovd (vedouci grantové kanceldre,
siti a grantovou kancelari, ddle k vyhledavani partnera  tel. 224 965 098, lindnerova@adiktologie.cz) nebo
a usnadnéni spolupréace v ramci siti, k diskusim a k sdileni  Ing. Katarina Fremalovd (tel. 224 965 134,
zkuSenosti v dané oblasti. fremalova@adiktologie.cz)
V soucasné dobé je systém CEKS ve fazi priprav, pro- Klinika adiktologie, 1. lékarskd fakulta, Univerzita
to si vdm dovolujeme nabidnout b&éhem priprav systému  Karlova v Praze a Veobecnd fakultni nemocnice v Praze,
prostrednictvim grantové kanceldre spolupréci v oblasti  Apolindrskd 4, 128 00 Praha 2
grantovani se zamérenim na poskytovani a zasilani infor- URL: www.adiktologie.cz
- x .
*, . >
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INVESTICE DO ROZVOJE VZDELAVANI
Tento projekt je spolufinancovan z Evropského socialniho fondu a stéatniho rozpo&tu Ceské republiky.
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Nazev: Vyzva ¢. 97, OP LZZ, 3.1 Podpora socialni in-
tegrace a socialnich sluzeb

Deadline: 27. 9. 2012

Zakladni priority: Socidlni za¢lefiovani socidlné vyloude-
nych osob a osob ohroZenych socidlnim vylouc¢enim, véetné
odstranovani bariér v jejich pristupu ke vzdélavani a k za-
méstnani, cestou zajisténi a zvySovani dostupnosti, kvali-
ty a kontroly sluzeb.

Specifické cile: Podpora procest sttednédobého pldnova-
ni rozvoje socialnich sluzeb.

Podporované aktivity:

* prace koordinatorti/metodika planovani,

e prace ridici skupiny a pracovnich skupin,

* odborné vzdélavani koordinatora planovani, kteri
jsou primo zapojeni do procesu planovani, pripadné
jinych pracovniku, kteri jsou primo zodpovédni za
proces planovani, a to v akreditovanych vzdélavacich
kurzech,

* zpracovani podklada pro vytvoreni
strednédobého planu rozvoje socialnich sluzeb
(napf. analyza existujicich socidlnich sluzeb, analyza
dostupnych zdroju pro zajisténi soc. sluzeb i soc. sluzeb
komunitniho typu, analyza potieb (potencidlnich)
uzivateld soc. sluzeb a dalsi Setfeni, studie apod.),

* workshopy, seminare, kulaté stoly pro déastniky
procesu planovani socidlnich sluzeb (tj. nejedna se
o akreditované vzdélavani),

* vytvoreni strednédobého planu rozvoje
socialnich sluzeb — jeho obsah musi byt v souladu
s § 3, pism. h) zakona ¢. 108/2006 Sb., o soc. sluzbach,
ve znéni pozdégjsich predpist. Zaroven musi obsahovat
podporu nastaveni procesu pro vytvareni vhodnych
socidlnich sluzeb komunitniho typu s ohledem na
platné zékony a koncepéni dokumenty CR,
mezinarodni smlouvy a plan pro udrzitelnost daného
procesu a jeho realizaci v praxi. V pripadé tisku tohoto
dokumentu lze z primych ndklada hradit pouze tisk
v rozsahu max. 10 kusud tohoto dokumentu,

* vytvoreni katalogu poskytovatelu socialnich
sluzeb — v pripadé tisku tohoto dokumentu, 1ze
z primych naklada hradit pouze tisk v rozsahu max.
10 kust tohoto dokumentu,

* vytvoreni interaktivniho informaéniho systému -
katalogu (softwarové aplikace) socialnich sluzeb

¢ informovani a zapojovani verejnosti - pouze jako
doprovodna aktivita

* vyhodnocovani plnéni a efektivity
strednédobého planu socialnich sluzeb.

Opravnéni zadatelé:

* obce a organizace zfizované obcemi pusobici v socidlni
oblasti,

» svazky obci,

* nestatni neziskové organizace pusobici v socidlni
oblasti:

* oblanskd sdruzeni vyvijejici ¢innost podle zakona
¢. 83/1990 Sb., o sdruzovani oblant, ve znéni poz-
dégjsich predpisy,

® obecné prospésné spolecnosti zrizené podle zdkona
¢. 248/1995 Sb., o obecné prospésnych spole¢nostech,
ve znéni pozdéjsich predpisq,

e cirkevni pravnické osoby zfizené podle zakona
¢.3/2002 Sh., o cirkvich a ndbozenskych spole¢nostech,
ve znéni pozdéjsich predpisq,

e poskytovatelé socidlnich sluzeb registrovani podle za-
kona ¢. 108/2006 Sb., o socidlnich sluzbach, ve znéni

pozdéjsich predpisu.

Cilové skupiny:

» zadavatelé socialnich sluzeb — voleni predstavitelé obci,
pracovnici obci a obecnich dradu, kteri pasobi v oblasti
socialnich sluzeb a socidlni integrace,

* poskytovatelé registrovanych socialnich sluzeb,

* uzivatelé socialnich sluzeb

Mira podpory: 100 %

Finanéni rdmec:

Minimaélni vyse podpory na jeden projekt: 0,5 mil. Ké
Maximalni vySe podpory na jeden projekt: 5 mil. Ké

Misto realizace:

* regionalni projekty celd CR s vyjimkou hlavniho
mésta Prahy

* nadregionalni projekty musi mit dopad zejména na
tzemi CR mimo hl. m. Prahu

Délka trvani projektu: 2 roky

Odkaz: http://www.esfcr.cz/file/8330/

OPERACNI PROGRAM

LIDSKE ZDROJE
A ZAMESTNANOST
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Tento projekt je spolufinancovén z Evropského socialniho fondu a statniho rozpo&tu Ceské republiky.

ProcC potrebujeme
Evropskou federaci spole¢nosti
pro studium zavislosti?

Nadrodni spoleénosti pro studium zdvislosti byly zalozZeny té-
mér ve vSech evropskych zemich. Spole¢né aktivity téchto
spolecnosti jsou véak zatim velmi omezené. Evropskd federa-
ce spolecnosti pro studium zdvislosti by mohla hrdt vedouci
tilohu v rozvoji spoluprdce v ramci Evropy i mimo ni. Dal-
Sim diilezitym cilem by byla koordinace a rozsireni lobbyin-
gouvych aktivit zamérenych na ziskdani vétstho mnoZstvi pros-
tredki na vyzkum zdvislosti na evropské tirovni.

Z globalniho hlediska je Evropa kontinentem, kde je konzu-
mace alkoholu nejvyssi na svété [1, 2]. Vice neZ 60 milionu
obyvatel Evropské unie (EU) konzumuje alkohol rizikovym
¢i Skodlivym zptsobem. Z hlediska celkového poétu roku zi-
vota ztracenych predéasnou tmrtnosti a zvySenou nemoc-
nosti (Disability Adjusted Life-Years — DALY) poruchy sou-
visejici s konzumaci alkoholu jsou u muza v Evropé opét na
prvnim misté mezi poruchami mozku [3]. Pridame-li k tomu
kouteni tabdku, bude zatéZ onemocnéni zptisobend témito
drogami mérend dle DALY dosahovat vice nez 20 % [4].
Z4dny jiny kontinent nevykazuje takto vysokou spotiebu,
coz ma pochopitelné éetné dopady, véetné znaéného snizeni
produktivity. Tato ¢isla stavi zdravotni problémy souviseji-
ci s konzumaci alkoholu a koutenim tabdku do stejné kate-
gorie jako rakovinu a kardiovaskuldrni onemocnéni. Nic-
méné zatimco studiu rakoviny a onemocnéni srdce je tradic-
né vénovana znaéna pozornost jak na ndrodni, tak na
evropské urovni, pro alkohol a tabédk to neplati. Financova-
ni vyzkumu zévislosti je rozdrobené. Dle protidrogového
akéniho planu EU koordinovaného reditelstvim EU pro
spravedlnost se soustfedi predev§im na nelegélni drogy.
Z cisté vyzkumného hlediska zadny z rdmcovych vyzkum-
nych programt Evropské komise nemél a nema zavislosti
jako primérni téma. Nedostatek vyzkumnych ¢innosti zna-
mend nedostateény obecny pokrok v oblasti prevence a 1é¢-
by. Doposud Zadn4 vyzkumné spole¢nost na narodni ani na
evropské drovni nezacala pracovat na tom, aby uspé$né
ovlivnila vyzkumné programy Evropské komise, pokud jde
o navyseni investic do vyzkumu zaméreného na zavislosti.
Proto je treba vyvinout nové usili a vést prabéznou a koordi-
novanou ¢innost s cilem dosdhnout zmény. Obor zavislosti

potrebuje dobre planovany lobbying v nejlepsim smyslu to-
hoto slova.

V dusledku vSeobecného nedostatku financi evropsti
kliniéti pracovnici a vyzkumnici museji do znaéné miry spo-
1éhat na tdaje, které pochézeji z jinych éédsti svéta. Spojené
staty americké se svymi Narodnimi tstavy zdravi (National
Institutes of Health — NIH), z nichz dva se vénuji vyhradné
vyzkumu zavislosti, vynakladaji roéné vice nez 2 miliardy
USD a hradi vice nez 85 % vyzkumu zavislosti na celém své-
té (jak osobné uvedl byvaly reditel institutu NIH). Toto by
nebyl az takovy problém, pokud jde o zdkladni vyzkum
a predklinické studie. Nicméné jinak je tomu u klinickych
¢innosti. Mira prevalence, socidlni zazemi, systém odmeérno-
vani, pristupy k 1é¢bé, nabor pacientt do klinickych studii
a mnoho dalsich zalezZitosti je ve Spojenych statech velmi
odlisné [5]. V disledku toho tdaje ziskané z klinickych hod-
noceni ve Spojenych stdtech nejsou ¢asto v Evropé (ani
v dalsich ¢astech svéta) dostatecné vypovidajici. Presto jsou
vyuzivany jako zaklad pro rozhodovani v otazkach strategii
zamérenych na zdravi, a rovnéz v otazkach pristupu k pre-
venci a 1é¢bé na evropském kontinentu i jinde.

Dalsi skuteénost, proé by u¢ené spoleénosti v Evropé
mély posilit spolupraci a pripadné téz iniciativu v oblasti
benchmarkingu, souvisi s vyukou a vzdélavanim. Obé tyto
oblasti jsou nedilnou souéasti rozsdhlych vyzkumnych pro-
gramu a ovliviiuji vyuku na univerzitach, lékarskych sko-
lach, katedrach psychologie, apod. PrestoZze rtzné evrop-
ské zemé a regiony, jako je napr. Skandinavie, Velka
Briténie, Rusko, Némecko, Francie, Spanélsko a dalsi,
financuji programy zamérené na vyzkum zavislosti, tyto
programy nebyly nikdy chapany jako trvalé zdroje finan-
covani. Naopak, obvykle trvaji pouze nékolik let a nemaji
zadnou dal$i navaznost. Proto musela rada odborné vysko-
lenych mladych vyzkumnych pracovnika, kteri v téchto
programech tUspé$né pusobili, opustit obor zavislosti, aby
se uzivili. To vSechno jsou davody, pro¢ obor zavislosti
v Evropé poskytuje jen mizivy pocet pracovnich prilezitos-
ti, coz vede k tomu, Ze vyuka budoucich 1ékart a psycholo-
gl zamérend na tuto velkou skupinu poruch a onemocnéni
neni kvalitni.
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Dvacaté stoleti nds naucilo, ze véda a vyzkum se nikdy
zcela neoprostily od predsudku, tradic a politickych vliva,
které mohou vyustit v predpojaté a ideologické mysleni do-
minujici tématim vyzkumu i jeho financovani. Tyto ten-
dence hraji svou roli i dnes, coz je dalsi divod, pro¢ vytvorit
a zaloZit Evropskou federaci spoleénosti pro vyzkum zavis-
losti. Existuje nepteberné bohatstvi myslenek, zkuSenosti
a etickych koncepci, které se tykaji problematiky alkoholu
a drog, presahuji hranice regionu a vyzaduji rozsahlejsi dis-
kusi a benchmarking na drovni Evropy i mimo ni. Diky éet-
nosti zemi i tradic mé Evropa velké mnoZstvi narodnich
a nékolik nadnéarodnich spoleénosti ptisobicich v oblasti z4-
vislosti. Doposud nebyly Zadnym zpisobem vzajemné pro-
pojeny. Aby mohly byt splnény nékteré z vyse uvedenych ci-
14, zdalo se, Ze je nacéase, aby byla mezi témito spoleénostmi
navazana uzka spoluprace.

V 1été roku 2010 doslo v Parizi k setkani 23 spole¢nosti
pro vyzkum zévislosti z 16 evropskych zemich a spoleéné
zalozily Evropskou federaci spoleénosti pro vyzkum zavis-
losti (European Federation of Addiction Societies —- EUFAS).
Federace sleduje dva hlavni cile. Shromazduje udaje o sta-
vajici praxi v oblasti prevence a 1é¢by v zemich ¢lenskych
spole¢nosti a nabizi srovnani a benchmarking. EUFAS rov-
néz spolupracuje s narodnimi a mezinarodnimi zaintereso-
vanymi subjekty za tcelem ziskani odpovidajici vyse finan-
ci pro vyzkum zavislosti od Evropské komise. Spoluprace
bude rozs$irena i na jiz existujici evropské instituce, jako je
napt. Evropské monitorovaci centrum pro drogy a drogové
zéavislosti (European Monitoring Centre for Drugs and
Drug Addiction — EMCDDA) a dalsi. I kdyz se federace

EUFAS od svého zalozeni znacné rozrostla, radi uvitame
i dalsi narodni spolecnosti, které se zabyvaji oblasti konzu-
mace alkoholu a koureni tabaku, nelegdlnimi drogami a be-
haviordlnimi zévislostmi. EUFAS vidi svou tlohu v duchu
Lisabonské smlouvy, ktera usiluje o zlepSeni politického
a socialniho zivota v Evropé, rozvoj hospodéarstvi a posileni vy-
zkumu (http://europa.eu/lisbon_treaty/glance/index_en.htm).
EUFAS je oteviena globalnimu partnerstvi. Spolupréce se
spole¢nostmi a federacemi, které pokryvaji rizné kontinen-
ty, nebo dokonce se svétovymi konfederacemi je vitdna
(http://www.EUFAS.net). Plnéni tohoto programu bude vy-
zadovat mnoho ¢asu a tusili. Doufdme, Ze dosahneme uspé-
chu skrze partnerstvi na narodnich a mezindrodnich konfe-
rencich, vyuzivanim elektronickych médii a publikovanim
ve védeckych ¢asopisech, z nichz nékteré zacaly tento mezi-
ndrodni program plnit jiz drive [6].
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